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Part I: General Information 



Chapter 1: Introduction 


Audience and rationale 

The Hindi Language Instructional Guide has been written for use in Hindi language classes, 
particularly those that involve small group, or tutorial-based, learning. In this kind of 
language learning mode, the language class is seen as a team consisting of a language 
supervisor (who is familiar with the structural properties of the language, experienced in 
helping to develop a successful language learning environment, and who assigns the course 
grades), a conversation partner or tutor (who is a proficient speaker of the language), and a 
learner. The primary focus of this type of instruction is on helping the learner to develop a 
successful learning experience in cooperation with the tutor and guidance from the language 
supervisor. 

Because this type of learning environment involves only one to three learners at a time, the 
curriculum and day-to-day activities can be designed around the specific needs of the learner. 
With the guidance of the language supervisor, the learner and tutor can negotiate a learning 
experience that meets the specific needs of the individual leamer(s). This learner-centered 
classroom has many benefits for this mode of language instruction. 

Because the primary criterion for tutor selection is proficiency in the target language and not 
pedagogical training, a learner-centered approach makes sense. Secondly, the learner- 
centered rationale acknowledges that language learning is a life-long activity and language 
learners, in order to be successful, need to learn to become independent learners with an 
array of language learning strategies that can be employed in many situations. The more that 
is done to help the learner understand the learning process, the more likely it is that the 
learner will continue to increase proficiency in the language, even after the course has been 
completed. 

The Hindi Language Instructional Guide has also been designed to help learners develop 
communication skills in the language so that learners are able to engage in meaningful 
activities with other speakers of Hindi. 

The Guide will help the team to develop a clear purpose and define realistic objectives so that 
the language learning experience can be tailored to the unique needs of the learner. Before 
organizing lesson plans and a course syllabus, the specific learner needs can be considered so 
that class time can be used efficiently to address those specific needs. 

Because the lessons in this guide have been developed to help the learner develop general 
language skills, there is no direct instruction of the Hindi script in this book. It is assumed 
that the tutor or instructor will work with the learners to study and learn the Hindi script. 
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Since the learners will need to use Hindi for real communication, The Guide focuses 
specifically on strategies that encourage real communication. An important function of the 
tutor is to act as a conversation partner for the learner. Both the tutor and the learner have an 
important role to play in developing an environment where they can begin to practice real 
communication in the second language. One of the main objectives of the tutorial is for the 
learner to develop basic communication skills that can be built on when the learner arrives in 
India. 

Concentrating on real communication in the classroom is also important because it helps a 
learner acquire a second language. Extensive exposure to and interaction in the second 
language is required for acquisition. Learners need to be exposed to language that is 
understandable in order to make use of the input and acquire structures and forms in the 
second language. 

This approach is ideally suited to the supervised tutorial. In a traditional classroom, the 
teacher provides language input, but this input may not necessarily be understandable or 
meaningful to the learner because of the difficulty in obtaining immediate feedback. In a 
tutorial, on the other hand, because there are usually only one or two learners, feedback can 
be immediate, frequent, and tailored to the developmentally unique needs of the individual 
learner. Tutors can monitor learners for comprehension by asking questions or by looking 
for puzzled expressions. Learners can also ask the tutor to repeat or rephrase something not 
understood. Thus, by interacting with the tutor, the learner also helps to make the linguistic 
input relevant and understandable. Learners and tutors can work together to negotiate 
meaning by asking for clarification if something is not understood or repairing their speech 
when they are not understood. The richness and potential of the tutor-learner interaction is 
something that cannot be paralleled in large teacher-led classes. The tutor and learner are 
encouraged to take full advantage of this opportunity. 

In addition, a communicative classroom helps push learners to a higher level of speaking 
proficiency. Many language learners understand the language better than they can speak it. 
When these learners are faced with the task of producing the second language, in either 
written or spoken form, they must have a better grasp of the language in order to 
communicate effectively. 

Interaction and negotiation through oral communication activities in the classroom encourage 
the language learner to pay attention to the grammatical structure of the second language. 
When learners participate in conversations with other speakers, they must produce numerous 
grammatical structures appropriately. Oral communication with another speaker of the 
language, either a native speaker or a learner, requires learners to pay attention to and, 
hopefully, improve their grammar. 

Certain kinds of activities promote interaction and negotiation better than others. Activities 
in which learners, or a learner, and the tutor have to exchange information to complete a task 
force the learner to try to understand and to be understood. These activities are often called 
information exchange or information gap activities. An example of such an activity is a 
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picture drawing activity. In this kind of exercise, the learner has to draw a picture based on a 
description given by another learner or the tutor. The learner has to understand the 
information in order to complete the task. This is quite different from a free conversation 
where the learner can avoid talking about something that they are finding difficult. 

Nevertheless, relying exclusively on communicative activities in the classroom may result in 
the learner’s failure to notice and consequently internalize some of the more subtle features 
of the language. There are certain structures that learners can use incorrectly while being 
perfectly understandable. In order to help the learner acquire all forms and structures of the 
language, Part V of The Guide provides some suggestions for integrating structure into the 
communicative classroom. 

Overview of The Guide 

The Guide is divided into five parts: General Information, Working With Beginners, 
Intermediate/Advanced Lessons, Culture Capsules, and Integrating Structure into the 
Communicative Classroom. Part I provides an overview of The Guide. Chapter One, 
Introduction, mentions the audience, goals, and other design considerations of The Guide as 
well as tutorial-based classroom. Chapter Two, Getting Started, guides the learner, tutor and 
supervisor through the process of negotiating the design and organization of the course. The 
participants need to negotiate specific learning objectives for the semester, the amount of 
class time to be devoted to various activities, and the method to be used to evaluate progress. 
Since class time is very likely to be the only opportunity for the learner to speak in the 
second language, this chapter also includes a section that discusses the importance of using 
the second language as much as possible in class along with suggestions on ways to do this. 
Chapter Two concludes with a discussion of evaluation, which includes descriptions of 
several different types of assessment and how to choose a method that best measures the 
learning objectives. 

Chapter Three, Finding and Using Materials, provides advice and suggestions for finding 
materials, both written and spoken, in the second language and how to use them in the 
classroom. Once the tutor and learner have found or created a written text that they would 
like to work with, this section describes how to make use of the text in class. Ideas are given 
for pre-reading activities, as well as suggestions on how to work with the text once it has 
been read. These suggestions include advice on such topics as deciphering new vocabulary 
in the text and how to turn parts of a text into other exercises. Chapter Three also address the 
use of audio and visual materials with suggestions on how and where to look for radio 
broadcasts and films, and how to create and use a picture file. Chapter Four is a discussion 
of how to get started and how to use the introductory lessons in Chapter Five that are 
designed for learners who have had no previous experience or instruction in Hindi. Some of 
the lesson plans have as their objective a set of vocabulary such as colors and shapes, 
numbers, or body parts. Others include language functions such as greeting and introducing 
oneself, and how to ask for and understand directions, etc. 
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Part III, Intermediate/Advanced Lessons is designed for students with higher proficiency. 
Each lesson presents and provides an opportunity for the learner to practice communicative 
language skills in Hindi. Part IV, Culture Capsules contains a collection of intermediate and 
advanced level texts that have been designed to generate awareness of the kinds of cultural 
background necessary to understand what speakers of the language are talking about and 
doing. 

Although The Guide is primarily communicative in nature, there are times when it is useful 
to focus on a specific point of language structure. Part V, Integrating Structure into the 
Communicative Classroom, provides practical advice on how to incorporate structural 
components such as vocabulary (Chapter 10), grammar (Chapter 11), and pronunciation 
(Chapter 12) into the communicative classroom. 
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Chapter Two: Getting Started 

Establishing the goals of the course 

Before beginning, the language supervisor, tutor, and learner need to come to an agreement 
regarding the structure, format, and evaluation procedures for the class or the tutorial. Each 
class has different needs and priorities. The first step in organizing the tutorial is to identify 
the language learning objectives. Learning goals vary with levels of language proficiency, so 
in establishing goals it is important to determine the proficiency level of the learner. While 
this can be done with the assistance of the language supervisor, it can also be done by 
examining the kinds of activities provided in Parts II, III and IV. A brief explanation of how 
each of these sections can be used to develop the course objectives follows. 

Part II has been designed for the true beginner. Because beginning learners and their tutors 
may be unfamiliar with how to establish learning objectives, especially in a 
communicatively-oriented course, a list of learning objectives has been provided. The lesson 
topics in this section address the skills necessary for basic communication. To assemble a set 
of course objectives for the semester, scan the lesson topics and select those that best meet 
the needs of the learner. 

At the intermediate and advanced levels, the tutor and learner should review the learner’s 
current linguistic proficiency and identify strengths and areas in need of development. A 
sample planner can be found in Appendix C. To establish learning objectives, the student, 
tutor, and language supervisor should work together to establish the learning goals for the 
course. The students can share their specific needs and goals, the tutor can provide culture- 
specific information and learning goals that the student and supervisor might not think of, 
and, finally, the supervisor can help the student and tutor identify specific language goals for 
the class. Once course goals are articulated, the student, tutor, and supervisor can work 
together to group the goals into content, function, and language objectives. Once the goals 
are listed and categorized, a plan can be made for the semester using the modules provided in 
Parts III and IV. The modules in Part III and IV have similar formats so that once the student 
and tutor become comfortable with the routine of the lessons, new texts can be created in 
order to cover goals not addressed in the modules presented here. 

Maximizing the use of second language in the course 

The success of a language learning class is related to the degree to which the second 
language is used for effective communication. Because opportunities for conversing in the 
second language are, for the most part, limited to class time, it is important to spend as much 
of that time as possible using the second language to engage in real communication. 

Conversely, it is important to minimize the use of English for several reasons. First, the use 
of English reduces the amount of exposure to the language of study. It is almost impossible 
to learn a language if one does not hear it and use it. Second, when English is available to the 
learner, it may be used as a means of escape from the challenge of language learning. Thus, 
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if the learner does not comprehend something, the temptation is there to escape to English for 
understanding as opposed to negotiating and interacting in the second language for the 
meaning. Finally, the use of English sends a message to the learner that the second language 
is really an object of study and not a real means of communication. 

At first it may seem that the use of English is unavoidable. Some might argue that it is 
necessary to use English for classroom management, such as arranging meeting times, 
discussing quizzes and exams, passing out and explaining handouts, finding a page in a book, 
or discussing grammatical structures. However, with practice, the second language can be 
used for the activities very early in the course of language study. In fact, several of the 
lessons in Part II address this topic. We recommend that this sort of interaction be one of the 
first learning objectives. 

Suggestions for maximizing the use of the language 

Below are suggestions for maximizing the use of the second language, adapted from: 

Duff, P. & Polio, C. (1990). How much foreign language is in the foreign language 
classroom? Modern Language Journal, 74, 154-165. 

Teach second language classroom administrative vocabulary 

By familiarizing students with administrative vocabulary, the tutor can carry out much of the 
administrative work of the class in the second language. Lessons Four and Five in Part II 
were designed to help the learner learn these words so that these matters can be 
communicated using only the second language. Lesson Four in Part II focuses on terms 
including blackboard, homework, quiz and so on. Lesson Five shows how to teach 
classroom directives that you can then use in the classroom. Also, if you find you are using a 
number of specific English words or phrases, take a few minutes to develop them into a 
lesson so these topics can be discussed using the second language. To avoid possible 
misunderstandings regarding quizzes, assignments, etc., the tutor can write out the 
instructions in the second language von the blackboard for added clarity and use the 
instructions as a short lesson. 

Make language comprehensible through nonverbal means 

When introducing new vocabulary, use pictures, props, or gestures to explain. The use of 
simple stick drawings on the blackboard for things like man, woman, house, tree, dog are 
easily and quickly done, allowing the lesson or interaction to continue in the second 
language. This may not work when explaining complex grammatical structures, but such 
techniques can be used to introduce new vocabulary or to give instructions. The important 
thing is that you maintain the use of the second language and that the learner can make the 
connection between form and meaning without relying on English. 
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Make language comprehensible through verbal modifications 


When a learner does not understand something in the second language, the tutor should resist 
the temptation to resort to English. A more beneficial approach involves repeating, 
modifying, and rephrasing the statement in the second language. As explained earlier, these 
modifications lead to comprehension. Sometimes, a learner does not respond simply because 
he or she has not heard what was said. In these instances, simply repeating what was said 
may help the learner. Often, however, the learner does not know the vocabulary or grammar 
and will need to hear the sentence rephrased with familiar terminology and structures. The 
existing knowledge base of the learner is an important resource to draw upon. 

Establish a brief period of class time when the learner and tutor can speak English, if 
necessary 


One strategy to minimize the use of English is to set aside a certain amount of time at the end 
of class (maybe ten minutes) to discuss problems that came up when using the second 
language. If learners know that they can save questions and eventually discuss them in 
English, they will be less inclined to use English at other times. 

Keep it simple 

One of the biggest problems for beginning tutors is the concern that the short English 
equivalent for the second language term is dreadfully insufficient and that one cannot 
continue unless the learner has a full comprehension of the concept. In such cases, the tutor 
should postpone the full explanation until the learner is capable of understanding it in the 
second language. Alternatively, the discussion of the topic can be brought up during this 
time set aside for English. 

Assign English readings for homework 

Many tutors and learners are intimidated by the exclusive use of the second language for 
grammar instruction. Tutors are often worried that the learners do not know enough of the 
second language to understand grammatical explanations, and learners are worried that they 
will become frustrated knowing that an explanation in English would be much more efficient. 
One option is to assign readings in English regarding grammar for homework. The next day 
the tutor can explain the grammar in the second language, which hopefully the learners will 
already know from reading about it in English. 

Teach second language grammar terms 

Near the beginning of the semester, hand out a list of grammatical terms in the second 
language with their English equivalents. Tell the learner to learn them so that the tutor will 
be able to use them in grammatical explanations in the second language. 
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Evaluation 


Another issue the learner, tutor and supervisor need to agree on at the first meeting of each 
semester is the method and frequency of evaluation. Having established objectives for the 
semester makes this task easier. The most important function of the evaluation component is 
to provide ongoing feedback between the tutor and the learner. 

Feedback should, of course, be an ongoing activity, but it is also useful to have more formal 
mechanisms of assessment of which there are several types. It is up to the learner and the 
tutor, with input from the supervisor, to decide on the types and frequency of formal 
assessment procedures. You can decide to give only one, end-of-term exam, yet most tutors 
and learners prefer more frequent feedback. 

Be sure that the methods of assessment most effectively measure progress on the established 
course objectives. For example, if one of the goals for the semester is to master survival 
language, a written exam is not the best choice. Some form of oral role-play in which the 
learner can show competence in both the linguistic and discourse-related elements of survival 
language would be more appropriate. 
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Chapter 3: Finding and Using Materials 

Finding materials 

This chapter provides information about resources for finding materials and techniques for 
making your own lessons. 

Language-learning materials 

There are Hindi textbooks available in many university libraries. Some are Hindi grammar 
books and some are conversation books. These books can be used in conjunction with The 
Guide. The tutor is also a good source of texts. Tutors can tell folk stories remembered from 
childhood, describe their hometown, tell funny stories about growing up, or create passages 
describing important points of interest in the country or information about the culture. The 
advantages of the tutor creating the text on his/her own are that it is easily done and can be 
tailored to the specific level and interests of the learner. 

Authentic materials 


In addition to a basic textbook, the use of authentic materials is highly recommended. 
Examples of authentic materials include letters, speeches, folktales, maps, pictures, and 
public information brochures. For the learner who does not learn written Hindi, the tutor 
might need to transcribe the text without making changes to the language. The tutor might 
read the text to the learner and have the learner do the transcription or take notes. Authentic 
materials are a good source because the language of the material is natural and has not been 
modified in any way. Moreover, authentic materials are excellent sources of valuable cultural 
information. The materials do not have to be related to language instruction. In fact, the use 
of authentic, non-pedagogic texts in the language (stories, poems, song lyrics, etc.) is highly 
encouraged for language learning. 

Materials in Hindi can also be obtained from someone visiting or living in India. They can be 
anything that is found in daily life such as advertisements, announcements, brochures, news 
clips, movies, etc. Children’s stories, especially folktales, are particularly useful because the 
language is simple while the stories contain much cultural information. Children’s 
schoolbooks are also useful for language learning and the texts are often supported with 
illustrations or photographs. 

The World Wide Web is a store of excellent educational as well as pedagogic resources for 
language learners and tutors. On the web, inks and sites featuring pictures and pedagogic and 
cultural materials are readily available and can be used by the tutor to support his or her 
teaching. Learners may also use them outside of class to supplement and enhance their 
learning. 
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Working with a text 

This section covers many suggestions for working with reading passages in class. These 
suggestions cover more than just reading comprehension because a reading passage can serve 
not only as a source for reading instruction, but also as a point from which oral discussion 
work can begin. It can also provide a context for new or difficult grammar points, and it can 
serve to elicit areas requiring pronunciation or vocabulary work. The reading passage, 
therefore, can serve as a vehicle for work in many areas of language instruction. 

Pre-reading activities 

One of the most important skills a language learner can rely on when it comes to reading in a 
second language is using background knowledge to help in understanding a passage. 
Background knowledge is our knowledge about the general subject of the reading passage. 
’’Activating” this knowledge before reading helps the learner make inferences about areas of 
the passage when not every word is understood. Therefore, activation of background 
knowledge is an important pre-reading activity. In addition, pre-reading activities can involve 
the learner in interacting in the second language. 

Because materials appropriate for a particular lesson topic are hard to come by, the selected 
text may be quite difficult for the learner. It is therefore important to take extra time to work 
on pre-reading activities to help prepare the learner to work through a difficult passage. This 
preparation involves setting the scene for the passage, making predictions about what the 
passage might be about, and learning new vocabulary from the passage. The following text 
and examples of pre-reading activities illustrate the kind of activities that can help the learner 
work with a difficult text. 


TTT#T#FT FTF# # TOT 

FF7 FRTF # ^T# FRTF FT# # ## FT#F#F FFTFTFT UlcfvilPlch FTFF FRF 

I 1 i 3#1 fftf f# ftf# # ttcf- frtf # ^r# frtf ttff 3 # ftf# frt ff# ft# f# #it# 

## # I FF# 3# #F# # 3 - FTFif # Flfef # ## FT# FWT#T #-F#Ff # FF# # I 
FT# 3TFT1FT, FT# FT# 3fidlft<*VII (F# ## # TFRR FTFFT# FT#) 3# FF## # TRTR FRFT 
FTRF F# f - I F# 3T# FFFF#T #-### # TUTR F# TIFF FF FTF RFFT FR# f f# FF 
FTF TRTF # FfF F# F# I 1 I FTT FT F# TRTF FTT-FTFFFT 3TTF# 3TIF# FT^F FFT F§## 
FF #RTFT F#FT I 3TTF# 3TTF# FT8F FF TT# FTF FTFRT #FT FT# # FT# F7FFFT 3TTFFF 
#TTFT FF FR T# I 3RR FTT #1" |# # # 3TTF# ## 3# F# # ##F FRFT FT#)’ # 
FF 3TTF# 3TTF# FT§F # # T#T FF# F|## FT FFFTT F# I 3TTF# FTTFF #F # 3T# F# 

# #1# FR 3T1FFT TRTF # FRFTF F## I FFT ?F1FT TT#TTFFFT #FF FF f # 3TTF FFT 
FT#FT FTT-FRT T#F # #T# 3T1F# #F #T1FT F# # ## TT# TSFFT TTFFT F F# I 
3TTFFTFT, F# F1F# ^ ##F F# FRF # f # TTRTRF F# # FFFT FT #T-FFT #TRTT FR# 

# I FF F# # TTFR FT# FF TTTTFFT FF t # FF ## FRT F# ## f 3# 3TTF# ## # 
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FR1F ftFT TTFFfr f I FT# Fitf wfr f# TTFF-TFToft- Tfr F^t F^fr I FTT-TFTqf FT 
FTTFF FTTf % 3TT} FF W TT^fF FTT^ FTFF F^T FW F^FT t I Fl%F F#Ff Fit XTW 
F^ % FFTW FF F# TFTF FT 3TFTTTT FT ^ 3TTTfr f I F§F" FFTFT Ft f# FTTf t FT%FFTT 
FTFF F^TF tt f I 3TFFT FF3TT %# TTTfaTF FFF TT3FT 3Tk ^FFFF ^FT FFFFT 3FFt f 
l3ililftcH>|| FT tFTfr TTFF f^TTiFT ttFT FT 3FFTftF F^FT t I TTTFFFF: 3Tfc WTT Fl"T t 
°FTF TTFF %" FTF FTTF % FFT tFTt 3#T 3TTFV F1F1FT F^T FFTFT 1%FFT FFlt f I FF F^fr- 
FFt tF FFT f%FFT Tfr FPlt t I FFF % TTFF ^T t WT Fvt fF FT ^TTt FTFT FT tcF# 
ftF^ ^ TTF1FFT FTF t - FF FFFT f%FFT %FT f I tF# 3#T 3 TTfV F1F1FT 3TFTTT 3TTFFt 
3TTF^t xff^FT FFT Fftnt % TTFT FFFTT-FTT FTt T^t t 1 I TXFT FRTF t ^Tlt FFF FFT FF 
%TTFT FTFFF %FFT F^FT t FF %Tt TFT^FT ^T tWTk %FT f I FTFfFT FFTFT %TIFT 
FRf FF 3TTF FTT FFFFFt t" FFT FT FtvT-FtFT FTT Fftt I 


Before beginning to read, have an informal discussion about the topic of the reading passage. 
Look at the title and ask the learner what it will be about. The tutor might perhaps even 
summarize the story for the learner. 


Sample pre-reading questions 

T£FFT: 

5>. FFT-FTF FF t^FT FjoFTT 3TFFTF FTFIlf % xfr# Ft 11, FTF t F#Ft 
Fl®F4FT^Fft I fF Fl®t Ft TFF I 

FFTT tFFfr %T1FT f^FTF FT^T F# 

FTFT# Ft FTT FfTFF'fr tftnrtF-FfFT 

T. 3TF FFT-FTF t FFT Ft F1®F F*F 1tFF#lt I 3TIFFF 3TFFR %TTT TFT ? FFT- 

c\ c\ o c\ 

FTF t F1®F t Ft 3FFt FFT TFF F f%t # ? 3TTFt TFF 1%t #, Ftf FT®F t 
Ft FFT-FTF t F^FF F# t ? 

The learner can also do a ffeewriting exercise in Hindi about a question or issue related to the 
passage. Freewriting involves writing whatever comes to mind without worrying about the 
organization of the writing, grammar mistakes, or spelling. Learners write simply to get their 
ideas down on paper. Later on, the learner might want to return to a freewriting sample and 
turn it into a more coherent piece. Learners are encouraged to write as much as possible and 
to ask the tutor for words or expressions that they do not know. Any of the discussion 
questions above could serve as topics for freewriting. The freewriting exercise can be 
followed by an oral discussion of the topic. 
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With longer or more difficult passages, additional pre-reading activities are necessary. Here 

are some suggestions: 

• Have the learner preview the reading with the aim of identifying the main idea of the 
passage by reading headings and charts, and looking at accompanying pictures. 

• Block out the title of the passage and ask the learner, after previewing the passage, to 
provide a title. 

• Identify an important piece of information in the text and ask a question that the learner 
can scan the reading passage in order to answer. 

• Often one of the first few sentences of each paragraph contains the main idea of the 
paragraph. Ask the learner to underline the relevant sentence and guess the main idea of 
the passage. Sometimes it is helpful later, especially if the passage is difficult, to write the 
main idea of the important paragraphs in the margin. 

• If the vocabulary of the text is going to be challenging, ask the learner to scan the text and 
underline unfamiliar vocabulary. These words can be raised for discussion or the learner 
can try to guess their meaning from the context. 

During and post-reading activities 

The following activities are useful while reading, or after the reading has been completed. 

• It is sometimes helpful to tackle difficult readings paragraph by paragraph. After reading a 
paragraph, ask the learner to write a sentence in the margin giving the main idea. After 
completing the reading, ask the learner to provide a summary of the passage by returning 
to these margin notes. 

• After reading the passage, have an informal discussion about the learner’s reactions to the 
passage. This offers an opportunity for the learner to raise questions about areas that cause 
confusion. Asking the learner to write reactions to the passage as a journal entry or short 
reaction paper is another alternative. 

• When the learner has trouble understanding a passage, even after reading it, it is 
sometimes helpful to have the learner write down as many important words from the 
passage as can be remembered. Then, with the tutor’s help, the learner can put together a 
summary of the passage. 

• Create cloze or fill-in-the-blank exercises. Cloze exercises help the learner make 
inferences about the meaning of the paragraph and thus help improve reading 
comprehension. Cloze exercises are constructed by taking a paragraph or two from the 
reading passage—the introduction or conclusion often work best—and removing words 
and replacing them with blanks. In the following example, every twentieth word was 
deleted; however, depending on the learning objective, deleting specific words or more 
words may work better. For example, you can delete all the new vocabulary words or all 
the prepositions. 
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Sample cloze 

TJcF ^ SfHrfrT vfrjT jrillt'IrK HleRdRch RfR s^hM ^st f - I 

3Tf^|chdH VI6<1 _ i^ch ^Kl$ TTlfl WTF <1^4 3TlT VI6 <1 SKI x)vl*} cllvfl dt) 

f^3T# ^ffr f I Tfaf 3#T ^_# RfNf % fvl^ 17T-7TTf^Tf *fr 

Rvpfr f - I 3T?nW, ^IdlR^II fa# f^fr #_ ch^HI^I R#) 3Tfc 

tcRfNf # wr =frt I 1 1 ^r sfrr 3 ihji(M R^r-JiiQiiT # wr ^ w 

_I^TT jjRs^ t f^7 w °JRT W # «FpT I 

w-^'^ch.j_ 3 Tm^r vr^r q#%fa %w ttpRh i 3vr^ t# 

FR WI #faT t Trrf^T did*H_1 


• Dictation exercises are also very useful in class. These exercises help the learner practice 
their listening skills and understand the meaning of a sentence when not every word is 
understood. The typical procedure for dictation is to select a paragraph or so, read it once 
through for the learner to listen to, and then read the paragraph sentence by sentence, 
giving the learner time to write the sentence down. Finally, the teacher or tutor reads the 
paragraph once more at regular speed. You can then go through the paragraph together, 
stopping to discuss problems and areas to work on at a future date. 

Other materials 

Picture files 


Picture files are extremely useful in a communicatively-oriented classroom. In addition to 
providing a cultural context for the language, they provide the subject matter for interactive 
language use at any level of language proficiency. At the beginning level, learners can ask 
and learn about the words for things and people, the words for clothing and for what people 
are doing. At intermediate levels the tutor can ask the learner questions about what the 
participants are doing in the picture or the location of things in the picture. At more advanced 
levels learners can be asked to comment about what is going on in the picture, what is likely 
to happen next, etc. 

Pictures can also serve as sources for freewriting exercises (e.g., describe the order in which 
the events in the pictures took place, which happened first/last?), and vocabulary and 
pronunciation work (name the objects in the picture). 

Hindi newspapers or magazines provide a rich source of up-to-date and interesting pictures. 
Another good source of pictures is the World Wide Web. Often the learner and the tutor have 
photos from their personal collection that they are willing to share. Personal photos always 
spark interesting discussions. 
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Picture files are easily assembled, but are more difficult to organize. For this reason, it is 
recommended that you use an accordion style folder or, if the collection gets too large, a file 
cabinet. The collection process can be done collectively with other learners and tutors of the 
Hindi language. As the file increases in size, sub-files for different subjects such as people, 
places, religion, home life, commerce, etc. will be useful. 

Audio and video 


Video and films in the second language add a dimension to language study by providing a 
rich visual context to augment the spoken text. This is especially true for learners of Hindi 
who may have a strong interest in Indian films and music. These films are great sources of 
both linguistic and cultural information. While viewing these films, it is important to stop 
when necessary to answer learner questions. 

If there is no film that matches your needs, another option is to make your own productions. 
The tutor can make a film of a market scene, village life, etc. This sort of project is subject to 
access to a video camera, government clearance, and to the level of acceptance of this sort of 
thing in the given culture. Be sure to check on this before filming. 

Remember that with audio and video materials, the tutor should organize pre-and post¬ 
listening activities, similar to those described previously for working with a written text. Do 
not just have the learner start listening without any introduction. Introduce the listening 
passage and unfamiliar vocabulary just as you would with a reading passage. Another good 
activity is to give the learner questions to answer, or if appropriate, a chart to fill out, while 
they listen. This will help students focus on some of the information in audio passages. 


15 



Part II: Working with Beginners 
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Chapter 4: Introduction to “Working with Beginners” 

Often tutors and learners do not know where to begin when the learner does not speak a 
single word of the second language. They simply remember that when they learned a foreign 
language, they began with short dialogues that strictly limited the vocabulary and grammar of 
the second language. Often these dialogues were memorized or repeated. 

Currently, many instructors and researchers are promoting approaches to language learning 
that set communication as their goal. The importance of having learners interact in the 
second language has been recognized. Thus, many language teachers have moved away from 
the scenario described above. Nevertheless, new teachers often ask, “Communicative 
approaches are great, but what can I do with beginners?” 

What follows is a set of lesson plans that can be used by beginning learners of Hindi. Some 
have as their objectives a set of vocabulary (e.g., shapes, numbers, food, body parts) while 
some have functions (e.g., greeting, thanking) and others have tasks (e.g., how to ask for and 
understand directions, how to ask how much something costs in the market). 

As explained in Part I, these lessons and the classroom management associated with them 
should be carried out in Hindi. The lessons are designed so that the learners can figure out 
most of the language through pictures and gestures. While the tutor is speaking Hindi, the 
learner will not understand every word. The learner should, however, still be able to follow 
the lesson. It is important that the tutor not limit the input to what is prescribed in the lesson. 
The language and the activities in the lesson are controlled so that the learner will be able to 
participate without feeling overwhelmed. 

The amount of time you spend on each lesson will, of course, vary depending on the learner’s 
preparation and ability. If the learners will benefit, you can repeat some of the lessons in this 
section, particularly those that cover a large amount of vocabulary. It is important to 
remember that not all of these lessons will be directly applicable to the learner. Choose the 
lessons that are relevant to the language learning needs of the learner. 
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Chapter 5: Beginning Lessons 
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Lesson 1: Greetings and Introducing Yourself 

Content 

• Greetings and introductions 

• Forms of address and polite particles 

• Professions 

Objectives 

By the end of the lesson, the learner will be able to: 

• Use simple greetings and introduce himself/herself and other people 

• Differentiate between informal and formal situations 

• Express some common nationalities and professions for himself/herself and other 
people 

• Answer yes/no questions with regard to his/her identity 

To be reviewed before the lesson 

• Review of Hindi characters 

• Possessive pronouns like etc. 

• Conjugation of the verb ‘to be’ 

Materials 

• Sheet containing pictures of people of various professions and a list of professions 

Procedure 

3T. 3TFT t ? 

Directions: Look at the following phrases with your tutor and practice introducing yourself 
and asking for one another’s names. Practice the folding of hands when saying 
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mrft mm mmI? 

mrft tfar trt _ft1 

fttfcht iftt T|# fft 


Cultural note 

H (informal you) can substitute for 3TPT (formal you), depending on the situation. Ask your 
tutor to explain more. 


3ft. 3ftwfcjr 3ftr 3HldxiiRch 3rfft^r m mzm cQQu, 

HT IHI IT 3TtflT 3ftr TRH 

Directions: Before you read the dialogue, think about how you would greet a friend and 
make small talk. Would this be very different if you met your professor? 


Directions: Listen to your tutor read the dialogue below. Then practice the dialogue 
yourself with your tutor or with another student. 

srrftr 3ftf trh # Iftnft I 1 i ^irrft itn I 1 i 

3Ttftr : ^<rll TRH" H tit) ft ? 

TRIT : "ft <£)<* |f 3ftT TpT ? 

3pflT : 3TRRRT fftwft iftf ftft ftt I cRT IR ft ? 

TTRI : ITT I7RT IJI HTH ft I 3ftr H it ? 

3ftftr : ft* nr i 3rt, tir Rchi-H ftririRrRTTftitfti ? 

Tftn : if I ft I 

snftr : it Oh ct><n R<n % lift nrft ft i 

Tftn : if ftter ft i th imr 3ftr ti^tt ftt ifft i 
lipHTIT 3TTTnTT | 
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Directions: Discuss the following questions with your tutor. 

1. Is this a formal or informal conversation? 


2. What word(s) indicate the type of conversation? 

3. What expressions do the speakers use to say goodbye? 

3i1qxiiRch 3tw*t cflfcln 

Directions: Pretend you just ran into your tutor at the store. What would you say to him 
or her? Take 2-3 minutes to brainstorm what you would say. Write your ideas in the 
space below and then write a dialogue between you and your tutor. Then, practice the 
dialogue with your tutor. 


3llM-cJlRch 3lf$[RRR 3TfcT?cJ7 #### # WIT ^RRT 

Directions: Read the following dialogue with your tutor. How does this dialogue 
compare with the one that you wrote? 

tjcr- % Tm 

Rsti# (learner): RRTT 3TPT %# ft ? (Hello Tutor, how are you?) 

3RRTR57 (tutor): RR# R #51 # 3TR RR ? (Iam fine and you?) 

(learner): ^ # #53 # yi bh5l (I am fine too thank you). 

3RRTT57 (tutor): #R53, RRT RR nz\ 3T5TR J RMI RJTR BTTR # ? (Deepak, do you come 
here to eat often?) 
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Rsiisff (learner): xjfr ff I 3T^ c;) Wi % TITST IT <R<tK ^ 3TRTT |f I (yes, I come here 
every Sunday with my friends) 

3 TW ^7 (tutor): 3T^T ? 3lt, Ft 7 Pft' I ^THT t I # ftvLMI I (Really? 

Oh..its getting late. I have to leave. I will see you tomorrow) 

|c|£JI 9 -ff (learner): 3F53T I (ok) 


Cultural note 

The word can also follow surnames and first names, both male and female. It is also 
attached to words indicated terms of relationships like ftfapjfl' (father), UMmI (mother) 
etc. 


3. BlfifTT hftfrgrfd 

Directions: Look at the situations below. Role-play greetings with your tutor using the 
prompts below. Pay special attention to whether the situation is formal or informal. 


Cultural Note 

Greetings could vary depending on one’s religion. For instance Sikhs and Muslims use 
different forms of greetings. Other expressions for greeting in the informal situation are: 
cWl 5l<n-c||<ri ? and cwi $i<rl ? 


(3T) 31FT ^ ITvT # f I 

(3TT) 37FT TJcfT 'tffjRTvPT # TT^Tffr ^ fa# f I 

($) 3TFT ^TTTR # 3^ ^ f I 

oqreTITffrch- ^ cft'<slHT 

rPT CNI 'gt ? 
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Directions: By now, you are familiar with the words and f^STRff. In this section 

we will learn about various professions that can be used to introduce people. Read 
through the following phrases with your tutor. Practice telling each other what you do. 
_ t I I 

_i i_tosff 11 


Directions: Look at the pictures and the list of professions on the handout. Match the 
pictures with the professions. 
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oilcWKI: 

(doctor), M (cobbler), HH'*! (dancer), Idit-IM (farmer), 'l1=b<l41 (maid servant), 
(milkman), (scooter driver) 


MIMi 

HIH IPT ~k (His name is Ram) 
TPT 3l«K-t (Ram is a doctor). 


^ ^ 3T^ % W2T cTir?l^ I ^ 

c\ 

^ W1 FT ?T®^ 3FT f-41'HVsfr WZ sRRT RT ^ftr I 


3. 3Rc|rff 

3TPT cFlf ^ t 1 , 31 f^TT I 3TRRT ^ RlvR ^ R 

^ ^ ’R^T ^TW | 
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^jftcFT 3Tf^T 

3T. TT^fTW cflfclU 

Directions: Imagine that you are meeting a famous Indian personality and you carry on a 
conversation with him/her. Try to integrate all the details regarding asking one’s names, 
asking information regarding profession and nationality. 

Examples of personalities could include the following: 

a) Amitabh Bachchan 

b) Atal Bihari Vajpayee 

c) Shobha De 

d) Saurav Ganguly 

e) Aiswarya Rai 

#. Vif^: oqfo- % jF vdHchlfl ffiFfTT 

Directions: Report your findings to your tutor or another student using the 3 rd person. For 
example: 

^_ t (He/she is _ ) etc. 
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Lesson 2: Thanking and Apologizing 


Content 

• Thanking and apologizing 

• Reacting to requests 

Objectives 

By the end of the lesson, the learner will be able to: 

• Respond and use appropriately 

• Use expressions to apologize 

• Provide reactions to requests 

To be reviewed before the lesson 

• Formal and informal greetings 

• Vocabulary related to people: wirnoT, etc. 

Procedure 

(3T) 3HlM^llR=h 3Tf^T^T 

Directions: Provide the “polite” and “informal” forms of the following verbs: 

«ltvRT 

WTT 

^THT 

vfRT 

taT 

(3TT) 3Th: 

Directions: Review the following greetings and expressions with your tutor. Practice saying 
the greetings with your tutor. 
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ppt^, mm ¥?wt ? 

ppt3; ppt _i i 

ftddH p# jf i 


%^tpb % tjppt 

m 3tto% fenW pft m 3rte?T pt wm pbw 3iM ^ pt %t ptptt prp ^ w 

l^llfsfpf PBT 3Tf^raT^T PBW PP PfviP; I ^7T PTP 3Tk PTP 5> # t^PIFT ^ pfrpBf ^ PRP 

ppt tptp % w^r 3 tp^ l^nfsfcrf pb! - ppt^ pbt^ % ^ 3rk 3 tppt-3Tvpt d(ld>T pbt 

pftpp PT^r I 3bPPBt PWPT PBT^ TPFT f%SPff PBt PPf£t f^Tgl'PH 311PPPPBPT3Tf % 

Pit # PPPT PTP %fT^ I 3PR cFvfTCT # 3PP pf, pt PPPit P7*P? 3TPtPPTftpB pfipif 

^ PPTt'PBl} PBT BPPTTT PBW5P I 


J. 3#Wte A 3HlpT||Rch eft frffT 

Directions: Look at the following greetings. Tell your tutor if each of them has been uttered 
in a formal or informal setting. Practice saying the greetings with your tutor. 

^ PPT^ PTPPT W, 3BTP^f ? 

7 fj PTT trj ) 'H T 1 ; 1^" ? 

3 3TPT ^Blt I 1 ? 

* # ^Ipb -f, Yjk^l I 

(3T). tfH% pfir < 1^1 VI bH<£) pBTc^Bjf % PTfT R<rl^ f" 
t TTPTP 

Directions: With your tutor or a fellow student, perform the following dialogue. Once 
you have read it once together, switch roles and read it again. Ask your tutor about any 
unfamiliar vocabulary. 
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dlfri: f>R] ^1 ! ^TT yTT ^ MI■4H I 

TT%7T: ff, 3TFiT iff WT M I 
^ffr mii it I 
U%?T: ^IsMl 

Tfcfl^ ? 

fThTT: STT W ! <p ^f ^ ? 

■W: ^ W SJT I 

^TfTR: ^-HRH % f^ITT ?HT chUHltf ! 

W: 

3 . TfclT?-WgfrTO 

(3T) 3#r wtr yiBh^i =Rf t - ? 

(3TT) “Congratulations” 3TlT “Tha nk you” 3vH 'ToT -jIMI t" ? 


Note 

In formal situations, the word is often added in front of the thanking expression, 

e.g. 3Urrat «ip- W# it. 


3. 3TTgTRT 

^ tfMr -5 btt # fenf (jj^r snratff 

-^■SJTpFTT TT^1 1 ) I 

m 3#r ^ t # ct^ im ^ 1t - 1 Trai^ sftr #t ^ T^t 

>bu ^#ftr I 
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TPT: t - I 3 ?It W MsicbK (journalist) efl" R ? 

^ft^TT: Vll^l % «(ld =blH *$ I .3 R'dl t" I 
3Tk ft^HT xfRT HT t" ? 

TFT: ^fTT yiBbdl ! ^ TR rfFt ^ tpr^" ? 

W: W$t F( I 

w: yim ! %# ^ TFT ? 

?ffaT: # #57 Y ! ^ ^ ^t# # 4^ I 

?. TTTT^^nRT 
3£ 

?. TRIT? filtsHI 

Directions: Listen to your tutor perform the following dialogue. Then, with your tutor or 
a fellow student, perform the dialogue yourself. Once you have read it once together, 
switch roles and read it again. Ask your tutor about any unfamiliar vocabulary. 

Tjf#T: 3lt WW TPflF# R# I ^ #T <FFRT f# 7 FJT t" I 

3TTW t-IIHM tUrd T-f M.SI I 

"RTF 3lR ## 3TPT # ^FIT f#RT ## #■ §ff I 

IjftrlT: TW 3RR ^IT I ^Ivl# # Rfr I 

jjf TIRT?-WfrTO 

(3T). ^ TRF cfcf f # W f ? 

(3TT). W 3llMx||R^ f FT 3HliMlftcb ? 3TFn# WT f 3TT ? 

(?). 3F# ^ W # ^iM-cllRchdl FR# 3# 3TTT# 3Tft#T FR^ % 

#7# I 
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#. 3ilMx||Rcb ^HlMxIlRcb rrW ^ pTCT 

Directions: Look at the following situations. Tell your tutor how you would say you are 

sorry for each one. Be sure to use the appropriate phrase. Then ask your tutor what 
he/she would say in each of these situations. 

Note: 

The expression Hll+i *1 mu i s also used to say ‘excuse me’. Other expressions of 

apology include: 

§TRT dd 

^ t 

f za 1 1% smzti dcb^flLb dddfr d# 
dd? % 8TRT di^" 

Note that some of these expressions are more formal and could be used to express sorrow 
in certain situations. 


3TTd} dddfr ^ fa# d? W f^dT I 
d 3dd^ tfte % tM % dtf: # dw-ftr w i 

3. 3dd# dT# ?fr %■ dTROT 3HddTt dT 1%# Td?ddff dfr ^3dT d^T I 
*. dd*Rfr % dlfaeh t 3TTd^T # ddRfr 3Tk ddT# I 
k. 3TTd^t ddd 3dddit dTd t % 3TTd^ duT d# %dT dT I 

j. srtor 

3TTddit 3Tdt dtdd ^ d^ddiTdfd # ftdRT dT 3Tk 3TTd ddT dd; I 3Tdt dtdd ^ tfd dd^ dTdft 
dFf 3Tk ftdT d TTdi} dd diTW dddf | 
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3T. sffaR 3#T cfr ^dlcbld 

t^rr %fTHf ^ w if frf# t i ^frRR 3rk sfb# (^frw) ?mf tt^t 

3frrf^r 3rtr -3S& ^ 3 ifif \ 

t 

Directions: Listen to your tutor perform the following dialogue. Then, with your tutor or 
a fellow student, perform the dialogue yourself. Once you have read it once together, 
switch roles and read it again. Ask your tutor about any unfamiliar vocabulary. 

tin I Tff(rina’s mother): 3TTl^f 3TT5T 'tfjT I (please come, please sit down). cKII 

3TPT ? (what would you like to drink?) 

^vfRTT: HfO I 3T^ff WTT W ^TT 3TT to" If I (nothing.. .we just had food). 

■ftn W : ^HT ^ ^HT 6 31 m41 dT 41Q<^ I (at least please drink some cold water). 

3FfTvlT: W t I 31M t I 

ti HI fff: 3TTT 3TPT TThf^ff ? 3TPT cHtl <rl J 1 ? (and how about you Mr. Sharma? 

What would you like to have?) 

rThf^fr : tiff ch*s> hf!)', £RTTTT I (Nothing please, thank you!) 

jjf 

(3f). cKII ■[I'll tJT ^HhM 3TIT -?41 -Hfrj <9MI <3ld ^ ? 

(3TT). cRT VlhW) % IvT^ ^ f ? 

Cf). fT ofr Ttm? : 3TT# 3TPt tftf^ (tutor needs to mention that 

3TT3TT and m! dl are the informal equivalents of the verbs) | 
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#. 3Tf^FRT 

Directions: Imagine you are sick and in bed at home. A good friend comes to visit you. 
Practice the following conversation with him/her: 

3TTF 

- 3TTF% FtFF ^ FF / ^7# F 

- ft# ji % fr# FFIFF VjBh^l 3T^r Fit 

- STIFF ^'t# % ftft F# 

- FF 41'll -clip'll t" FT *1^1, FF 

- 3TFT FFTTFT FiT # It, FF FT# F# 

- 3l1#FT F# 3# 31^ ftvft 3# % F]#FT 3TFT Fit 

3TTFFF FlFF 

SF 1 # F#T Ft FRFFFT Fit 

- FF %FIT / 4i«41 t" FF FF I 3<1 TJFi t<T 4IQ4 I 

- #T FT FT# % ftlt 31# FtFF FF #tiFT 3TFT Fit I ( 3TFT 414 FT wt % ftlt 
fTF F #TT FT #TT F^IfFT TTFit I 1 ) 

- 3F#T F#T FF ftiT #%FT 3TFT FiT% FF# f#l# ##t I 
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Lesson 3: Classroom Objects and Commands 


Content 

• Objects in a classroom 

• Structure of commands and interrogative expressions 

Objectives 

By the end of this lesson, the learner will be able to: 

• Understand and say names of classroom objects 

• Respond to commands and yes/no questions 

Materials 

• In addition to objects already present in the classroom, the tutor can get additional 
objects. 

To be reviewed before the lesson 

• Review of Hindi characters 

• Conjugation of verbs in the present tense 

Procedure 

cfHKWJl eft- xfrjjfr cfl- VKIdc'fl fi^rer) 

3T. eft- xft# tR ^TTl^ 

Rdcbt, ^ ^ TO TOTK I 

3Ty'l-dcKf cfr.#.3TO., WIM TO TOF W 

I 1 I TO7F # ^ frrftNh 

3 . 
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3ft. 

1. Directions: Look at the names of classroom objects and review the pronunciation 
with your tutor. Point out to words that are the same in English and in Hindi. Possible 
reasons can be discussed. 


English 

Hindi 

1. Chair 


2. Table 

4 >3l 

3. Blackboard 

irt 

4. Window 


5. Door 

cJTdNTT 

6. Cupboard 

3TETCTft 

7. Floor 

TEST 

8. Wall 


9. Book 


10. Pen 

cfETR- 

11. Ceiling 


12. Chalk 

■’Midi 

13. Light 


14. Bag 


15. Pencil 


16. Notebook 

wfr 

17. Duster 
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2. Look at the following pictures and write their names in Hindi. 




?. ^ FF FFT t ? eft- CF# Fit # I to?ff 

^ ^Tf FTF 3FFFfr ^ t ^T FF FF7 I 


^dltUUI: 

F?F: FF FFT t" (what is this)? 

FtTT: FF m Rhm t" | (this is a pencil). 

3. FF <^hM 3TF^ %$TF7 ~£t FFF ^ ^ M feh 

FFHFt FM 
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3T. 

FF 

FFT f 

3TT. 

FF 

FFT t" 

?• 

FF 

FFT £ 

£ 

FF 

FFT £ 

F. 

FF 

FFT I - 


9. if ft it ) 

3T. if FT FT FPR^ FFF 

Directions: Review the formation of yes/no questions with your tutor. 

Questions expecting a yes/no answer have the prefix <wi. 
fF^tFTFT I 
FFI TpT cilch ^ ? 

3TFT % MHH Ridl<3 I 
cWI 3TFT % MHH f 1- ? 

Practice asking simple questions using FFT | 

#. if FT FT 

3. FT FT FT FT^~ F?fT % FFT frUdHI 

Directions for tutor: Ask your student about various classroom objects. The student 
should answer yes or no in a complete sentence. 

FgTFTgT: 

T$li^<=b: FFT FF =hvH t" ? (is this a pen) 

Relief: FlfT FF FiFPT Hoi F, FF f%vT t" | (no, this is not a pen, this is a pencil). 



A Ff FTFTFT^FFF 3ffcFF^FFT f^HsIHI 

Directions: Repeat activity (1), above, and write your questions and answers on the 
board. 
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3. W FFTFT 3HFHT 

Directions: Your tutor will now ask you questions using the sentence FFT FF _F ? 
Respond to his/her question either with FT I FF._tor HfO FF_HfO F, FF 

_ t I 

3. 31livi=h f^FFT) 

3T. 31T^T #T c£t xft# 

1. Your tutor says tF>dM and holds up a book. Then the book is placed on the table and 
tutor says fFFTTF Fit "FFT (touch the book) and touches it. Then your tutor takes off his/her 
hand from the book and says 1%F1F FT ‘FFT (don’t touch the book). Your tutor repeats this a 
few times. 

3. F \Mj 

Directions: Look at the following list of commands and practice with your learner. 

3T. Firft Fit 7F3Tt 

3Tt. FF W 3ff 

F. FF 'F’Fft 

F. Fit F3lt 

F. Tfryf Fit FFTt 

fTF STT^IFT %FTlf 


Hindi 

With 3TTF 

WithFF 

-o 

FFFT 

(please do) 

Fitt (do) 

FIFT 

Fftf^t 

Fit 

■^FT 


Ft 

LsilcHHI 


TFlFlt 

PlisMI 


t^nat 

FFFT 

Ff^ 

M <sl 

FITFT 


FTT3Tt 


37 



Negative: cbviH TTrT (please don’t give the pen) 
ctvnn W 'ST (don’t give the pen) 


g. 3TO1 

Directions: Using the commands and the classroom vocabulary you have learned, have 
your tutor give you commands and you carry them out (e.g. Rmiq 37T tpJTf'). After you 

have tried all the different commands several times, switch roles and you give commands 
to your tutor. 

sn&if MK^Rch tor 

3TPT 34VI 33 MIoH cmrll tlqk 33TI MlvH ntII*} c(|<r) ^ 3TT^T ( ^ 

^HchKIrUcb 3frt ^ H=hKlrhoh ) I 31^1^57 RchlcM I 

3T) 

33) 

T) 

i) 


3783 # fbr ^ 3T# 3333^ 3Mr 37^ 3Tk 33J31) 1 

% 313 37T 33T3R 3131^ I Wl^ITXTcF ?hlfld4 ilRdftd I 

3T3lf 3^ 33 311^ W 313773 f % 33 # ^ | 
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Lesson 4: Classroom Directives and Expressions 

Content 

• Classroom related commands (using forms of 3TPT and dR) 

• Other classroom-related expressions 

Objectives 

By the end of the lesson, the learner will be able to: 

• Use and respond to classroom-related commands 

• Use classroom-related expressions 

To be reviewed before the lesson 

• Requests and commands 

• Vocabulary related to classroom objects 

Procedure 

<pr 3ftl 3TR % 3H^VId) wft W 3U5TRT 

3T. W 3TKTRT 

fslTCT ^ U+KIrtlch 3ftt HcbKIrHcb # 3H^¥lch WT 

3T. 3TPT T5HT (you please eat food) 

3ft. TT ftftr (you sit down) 

J. W "5VT TRT 3TT3ft (you don’t come here) 
ft. 3TPT Min) 4)Q<) (You please drink water) 

V (you be quiet) 

3ft. Tfftfiftf 3tl^VI=B 

Directions: Match the expressions under column A with those in column B 


39 



Column A 

Column B 

Raise your hand 

PfH / PFt 

Listen 

«fft ^ 4lfa<l / 41 HI 

Repeat 

3ilMcbl PIP faR^ / HR5KI HIP faWl 

Pay Attention 

■pm / if! 

Answer 

/ 4<il 

Be Quiet 

/ TRT 

o -o 

Speak Softly 

Frar 461^ / 4’6T3 tV 

Read 

<4Kl 4lfHi| / 4ldl 

o 

Sit down 

SPTP / dl 


Milt 4T 41'PTP / 4Hl 


3. y^fochi 

Directions: Below is a list of actions. Write down each action on a slip of paper and 
fold it up. With your tutor, take turns drawing an action and acting it out for your partner 
to guess. 

3tpptpif 

ftst^pt cQfail 

pfep; 

TPF FT PIT^ 

fern Rddfati 

ppr ^Rlp; 


40 




J. WWM ^ TP^f^RT 3TR&T 

Directions: Match the expressions in colu mn A to the ones in B. Then go over the 
pronunciation of the commands with your tutor. 


Column A 

Column B 



In Hindi please 

MHH ^11$^ 

Go to the board 

cfCcIGxrT GrPTT 

Open the book 

dtdMl 4^ 

Write your name 

34TTHT HW 

Close the book 


Close the door 

fairlM ^lf3T4 

Open the door 

M Ti ^i\ 


Directions: Transform the following commands in the formal ‘you’ form to the informal 
‘you’ form. Write down the commands in the space below. 

3T. itt % W 

3TT. | 
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r. 


R. %RR RR cflQil 

tt. 

3. 1^#RRTR# 

Directions: Sanju goes every day to attend Hindi class at 10 am. The following dialogue 
is from a typical day at her class. Fill in the blank with the appropriate forms of the verbs 
in parentheses. Pay close attention to see if it is formal or informal. 

3RRTRR: RhR^ ! 
ftHTsff: RRR^ €NT I 

3RRRR: RR Snitf RR 1^ |TT % RtTT _(frRsRT) ? 

tjfr R* I 

3RRRR: 3TRR I 3RR IR Rll# % R^ # R<^ | R%T, RR RR _(^TTTHT) RRrfr 

ftl ?»■*■! A dUt) TIR^" tsldtdIdi RRR r) d A1 ? 

R%TT: tsfr ? 

3RRTRR: RT | <f|«b RRR f^R dd*} I RT RR 3TTR RR RRT % rA" "A" did RT^" dlAl Rl" 
RR ^R f - I RRRlf RRTTT # f%R RRR ^ RR RR RR |f ? 

RR: R^" RIRR f I 

3RRTRR: W _(^RV) RR I 

RR: Rff RRR I 

3RRRR: ff I Ar RR RRR RT Rc# f, R# RRrff t, 3#t RT^RT RRrff f I 1%R 
RRR RR WR1R RRR ^ RRrfr f I 

TftRR: €tRRft I 3TRT RR RFf Af ftRRf Rt SRR ^ R^ R# RfRT I 
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3TSIRI: # Hill |f I H W IT? ftinf IT IHW _$IT) Hlrft" it ? 

41hci: ift if i mr ftw t" 1% n4 it -^(nrl hit 3m 41 «ii41 3tTt hit t" i 

3T^imch: did cTl^h _(di^dl) I 

HI: «f1xKMfl, 3TTIlt Til % IT# ^ W# fir f | 

3T&III: if HI I # ftw Ifl WT t iff#- 3RT #1 HI ftHT3Tf # HT^ 1 # it f#lft 

itltelitjft I 

?. fF 3jfc cMW-MI TTRF#t TJIF^: 

3T. I^tl IT II m 
HHIT 3HITH 

Directions: With your tutor or a fellow student, perform the following dialogue. Once 
you have read it once together, switch roles and read it again. Ask your tutor about any 
unfamiliar vocabulary. 


3TSHI: 3TTI H# 4ldMbJ| % I# # WT I H 3Hlt HIM WIT t ? 

tosff: srszniiift, # mIh^vm it nr h# I 1 ? 

3TSITII: I^H I 

%T1#: ^ HI^T # I^t 3TTIT I UT 3TTIIH H it tvHI HI# # ? 
3TSHW: if I 


A HIITHI#!?! 

3T. Hvft IT f#SJT§ft 3TSIII ^ H WI f ? 

#. W 3TSIW IT HT 1%IT?ft ~£t HHIT # 3TRT f ? 3Hlt HMH J3TT ? 

3. HIH<MT THI# WTlt 

Directions: Discuss the meaning of the following expressions used in the dialogue. 
3T. 3HHIlft, f|^|-1 ’pollution’ it UT H# # ? 
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3ft. 3TR 3 ft ^ ^ft ^rarft I 1 ? 


T. ^TfT^T ft 3TFTT I 


*. W 3Tfc TfFT^ 

Directions: Brainstorm with your tutor about other expressions used in the classroom 
and provide the Hindi equivalents of the following: 

1. What is for homework? 

2. When is the exam and what is going to be on it? 

3. I did not understand concept X. Can I see you during your office hours? 

3. I forgot to bring my homework. Can I give it to you tomorrow? 

5. I have a question. 

3ft. ^ fir WtT ir 

Directions: Imagine that you have been absent for a few days. You want to set up a time to 
talk to your teacher about missed work. Role-play with your tutor or fellow student. In your 
dialogue, state the reason for your absence and ask your tutor to go over the lesson with you 
and tell you what is going to be on the upcoming test. Find out from your tutor if you can 
turn in your homework the next day. 

cFnWR- ftft 31vPT-3TFPT 

Directions: Look over the following situations and state what the teacher or student would 
say in each of them: 

31. 3TSZHW TJcfr “surprise quiz” 3ft WvTT ft I ^ ft cRT cMdlUhl ? 

3ft. cFvIHT ft ft? ft 3TRTT ft I ^ 31WlcF ft cRT ? 

J. fftuiftf cFvfRT ft fftt^TT «nft W W ft I 31WW 'sft cRTT ^fthT ? 
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f. w MWr eft- ^rcr^T ft Fft snf i ft 3iwre7 ft- crt ^ftft ? 

F. 3TS2HW FfTT FTR ft TFT ft ftft I^IlW ftl" ftft-ftft ft F^T ft ftftff ft I FF 
teW eft FTTfft ft FTTF FTlft ft ft*FFT FTFFT ft I FFFFTftftTT ? 
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Lesson 5: Talking about Language 

Content 

• Basic grammatical categories 


Objectives 

By the end of the lesson, the learner will be able to: 

• Identify basic word order differences between English and Hindi 

• Identify some fundamental grammatical categories in Hindi 


To be reviewed before the lesson 

• Characters in Hindi 


Procedure 

S. % TJcT °i||cMfu)ch M 

% Tm arrcfitPrcp wr 

% Tm odj|cht(ulch ^Tff cFT 3TWH 

Directions: Look at the following list. First, elicit examples of each category in English. 
See if you can understand the examples. Ask your tutor for meanings of unfamiliar words 
(15 minutes). 


cRf 

<hVii (noun) 


6^{U\ 

w 

1TFT 


■FT^fFT (pronoun) 


tJEfr 



KJyiqui (adjective) 


wa 

3T^r 

RTR 

f^TT(verb) dTRT 

^dvRT 

I 

dRHT 

BMlRviNUI (adverb) «fft 

<461 

£dR TT 

3T^ 

d^dTd (preposition) R 

dT 

3T^r 

r| <=b 
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FfclcFr (conjunctions) 


3 Tk 

W 

3 PR 
nt| «l 


?. 3 T^nrr 

Directions: Read the following text and note the grammatical categories. Put a circle 
around nouns (HW), a box around pronouns («h 4 hiu), underline the 

adjectives (t^W), adverbs prepositions (d^TFf), and conjunctions 

(tHH-cxN FlHFr). Once you have completed, discuss your responses (in Hindi) with your 
tutor. 


^TRcT TTjfSlpfr t" I wft ?fr I Fff xft FPlT 3 ftT^fr^ 

I 1 I FT tjsr # Wfi HTXfr I HMI^l ^ fvftr HTt to# "tlM I # 
Gpfht f 3fk xft f i ^ ht?t fef&n m ^ i 

"3H s||7f Hit % sTE^ tft 3Tft $ I F^t 'Hit 'dHcKT ^W-FXFT, ^T, 

FHIll^ I 31xJMch ^tslM 3TFIT % ^ HTSf F# f I # 3^T ^ Ft xafat 

vpfr i sftt-sftt utt Fi" 7 rf i 3ftt xt tt xn?7 xjfvw tr Pm^T) Ft 3iit p; tw i tt 

FFF vft I F>t$ it Stun "t *ftxf c{l<t, FTFT 3 TlT « 1 I «41 $UI<) rRTFT 5 3 TTXT | ^ txFFH 

FJF Wrft ji I # FF - t*F E}Flt F# IT# I 
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5FR- 

Directions: Look at the following examples. Point out the word orders in English and 
Hindi. Discuss similarities and differences with your tutor. 

TFT m41 ^-ft" TIT I 

Ram is drinking water 

How does the word order change in the following sentences: 

3f. cHJI TFT Ml-fl TIT t" ? 

3TT. Ml41 41 <41 I 

J. iwgt 3TT^fr W # I 

TT ch<rl 3TT Tt'Ff', T ? 

T. # T3FT T ft wzrm I 

3. MUEMRch 

1. With help from your tutor, write a cinquain poem (15 minutes). The rules are as 
follows: 

Line 1: 1 word (subject of the poem -a noun) 

Line 2: 2 words (adjectives that describe line 1) 

Line 3: 3 words (action verbs) that relate to line 1 

Line 4: 4 words (feelings or complete sentences) that relates to line 1 

Line 5: 1 word (synonym of line 1 or a word that sums it up) 

The following is an example: Tf 

TRTTTTTvT 

O ~ c o 

«lgd ujk dvtrfl t" 

WTfoj 3THT Trlft 
Mftdufdl 

c\ 
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m. IrRT %*TT 

Directions: Your tutor will look at this paragraph and ask you for some words pertaining to 
certain grammatical categories. Provide your tutor with the words. Your tutor will read the 
whole paragraph to you with the words that were given by you. 

Provide the following: 

a) vdlRciMcb WT (algcMH)_ 

b) ? (^dehM)_ 

c ) RvInui_ 

d) f&n ? (^dcbM)_ 


Now fill in the blanks in the paragraph with the words that you provided: 

W # '?r^>Tr W SIT, ^ _ HlRdMch ^f?TT 

(«i^cnh)} % Tm Mii^id p tw i ^ } _ 

{ ’ (^dchM)}, ^ «T^ 3TT# I cj^f 3TT3- _ {i^W} $ # 

3T^f # _HlRdNcb Tm Hp^n)} | TJ^- TTvjTT 3TFIT I 

3i^^r 

w\ ?, sr (?) tit 3Trsnf^f, 3 tr f m tjcf 3Pf^ 

I 3TTT^- 3PT TP37 odj|eh«h cf# 3TWfT f^TT t, S* Wft cjrf ^FTti 

cQRlil ( ^ fe ) I 
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Lesson 6: Color and Shapes 


Content 

• Colors 

• Shapes 

• Adjective order for ‘big’ and ‘red’ 

• Existentials FfaT ‘to be’ 

Objectives 

By the end of the lesson, the learner will be able to: 

• Identify basic shapes and colors 

• Describe common objects using the vocabulary related shapes and colors 

Procedure 

STT^R 3Tfc ^ Tjfcpf 

1. Directions: Look at the following shapes and repeat their names after your tutor. 
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2. Now, your tutor will point to one of the shapes and ask you ^ IdvH 3TT3iTT wt ? 
For the first one, the response is t" I 


3. Look at the following shapes and write tildl (small) or .31 (big) next to it: 


® 






4. When reporting to your tutor, say or write tiidi (or <3 31) MMl^hK t - | 
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at *rrkk % kr 



SfTpfk fft- ^ ^<dcb< % "3 tR kf^T: 

3t k kv^T 3TT5iTT wt ? 

#. W 3TT^TT W ^T t ? 

9. W cflQ^: 

Blue: 4)<ni 
White: 

Orange: HK J il 
Black: =hi<ni 
Pink: J ] > <ni«n 
Brown: ^RT 

c\ 

Green: fRT 


Red: ^1M 
Yellow: 41<ni 
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3. 3ronw % Tiro rof 3r tto 3 i 


133 - 3tt5iR ^<d«b< ‘3 t3t tr 3 t1t f3ron w <£)p|ij i ^i^<um : 



^msterTTtffr 3iOTit i 

(Look at the example and tell your tutor the location of the adjective in the sentence). 


m i&K ^T5T 31^ I 1%5r % IT 31TgTR, VT 3^T I^TrTlT TdF ^11%3 I 3PP% 3TTOTCcF 
SIPT^ n 13)" 3" f3iTT 3n<^K 3TlT Th"^T t" ? 
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3 . 

Directions: The following is a list of descriptors of different objects. Read each description 
and say what it is: 

T FF FFT FTTF1T t I 3TSFTFFT F*# F I 

?. FF T#F 3l'dldiK t I FT F*T# ^3# t I 
3. FF FFT xftw J fi <HI<=hK f I ^ FTFTt #1# #1T f I 

*. FF 3T§f # 3bFTlT FF f I FT FTH# IT# # f I ^ 3#F7 t# # f#l# t I 

h. FF cHlfehK t I FR F*# FfiTTHT ## f - I ^ FTTT1T # FF t I 

*. 3T^fT- 

1%# #FT # Fit # #f#r 3#t 3F# Til# tof## # F*TFT T#T I t 3TFTR 

HJII^'jI % FF #3F W t I 3T«nTr FT# # fr# F# #T FF1FW I 
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Lesson 7: How Many (Part I) 


Content 

• Hindi Numerals from 1-10 

Objectives 

By the end of the lesson, the learner will be able to: 

• Count from 1-10 

• Enumerate people and things 

• Write the numbers in Hindi 

To be reviewed before the lesson 

• Review of Hindi characters 

• Conjugation of the verb oETT ‘to be’ 

• Vocabulary related to classroom objects 

Materials 

• Flash cards from 1-10 

• Handout with numbers from 1-10 written in Hindi 

Procedure 

^ TTcF 3fcF 

3T. 3Tg7 

Directions: Read the numbers from 1-10 and repeat them at least 2 times (5 minutes). Then 
say the numbers two times without looking, 
o 

c\ 

’ TT37 

2 TT 

3 
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* x|TT 

M, MM 

B W. 

V9 TTTT 

6 3TT3 - 

% 

3fh afar fy^i 

Directions: Write the numbers (10 minutes) in the space below. Then, have your tutor say a 
number and you write it. 

#T 

^TTT 

7?: 

W 

3TT3 - 
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3fc&f cct zmm 

A. Directions: Practice numbers in pairs with the flash cards (10 minutes). 

B. Directions: Call on learners and give them a number. Have the learners say the number 
that comes just before the number you said (5 minute). 

C. Directions: Your tutor will point to classroom objects like chairs, tables, learners, chalk 
pieces etc. You need to provide the total. (5 minutes): 

Tutor: Tf j%rpfr ? (how many chairs are there in this room)? 

Learner: P 1 ^TTT iRf^i | (the room has 4 chairs) 

D. Directions: Look at the following math problems. Provide the correct response in Hindi 
numerals (5 minutes). If you want more practice, have your tutor put other equations on 
the board for you to provide the answer either orally or in writing. 

^ +? = 

+ q = 

3 - o = 

5 - 3 = 
h + ? = 
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Lesson 8: How Many (Part II) 


Content 

• Hindi Numerals from 11-50 

Objectives 

By the end of the lesson, the learner will be able to: 

• Count from 11-50 

• Enumerate people and things to some extent 

• Write the numbers in Hindi 

To be reviewed before the lesson 

• Review of Hindi characters 

• Conjugation of the verb ?TRT ‘to be’ 

• Writing and counting numbers from 1-10 

Materials 

• Flash cards from 11-50 (make 1 set for 2 learners. Each flash card should have the 
numeral in Hindi with the word in letters written at the back). 

• Handout with numbers from 11-50 written in Hindi. 

Procedure 

^ ^ 3T^f 

3T. ^ <TeJf 3TcF fatsHI 

Directions: Write the numbers from 1-10 in Hindi in the space below: 


#. TTSEfr 3ERTTET 

1. Directions: Say the numbers out loud 
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2. Directions: Practice giving phone numbers in Hindi. 


3T. 


Directions: Read the numbers from 11-20 once and repeat them at least 2 times (5 minutes). 

^ W 

#v1F 

\C 3TFRF 

sf^T 


3TF. ,'Ji«u4] 3T^TW: ^TT 3T3T 

Directions - Step One: Read the following list of numbers and provide the missing 
numbers. 


n 









^0 


Directions - Step Two: Figure out the next numbers in the series. Complete the exercises 
provided and, if you would like more practice, ask your tutor to come up with more number 
series to figure out. Try to use Hindi in all conversation with your tutor as you figure out the 
number series. 
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1. Look at each series 

2. Figure out the number pattern 

3. Read the number list and provide the next two numbers in the series. 


a. w, _ 

b. ?o, _ 

c. H 


3. ^ 

3 f, qq 30 trer afar 

3. 3TcF f?KsHI 

Directions: Fill out the boxes with numbers from 21-30. First do them only numerals. 



^fFT 




FRlT^Ff 

31d6l^ri 
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ftlrr 

(numbers in 20s end in the sound Also 29 ends in the sound ^fi -H which indicates 
that it precedes the number 30 

3ft. 3T^TRT 

sr. 3ftt 3° % «tit srar cbVwi t? 

3ft. 3T37 cbh-HI f ? 

j. 3f^T 

f. w 3f^7 

'tf. ^ 'tfo TT^T 3T3T 

3T. 3^ ~d^T 3T^7 

?. 3T37 3jd^idH 

Directions: Your tutor will slowly read the numbers from 30-40 in sequential order. 
Write them out using Hindi numerals next to each one. 

T _ 

srftter _ 

ftftfcr _ 

dlrfltH _ 

_ 

wfrs _ 

_ 

3T17flTr _ 

3HrllPbH _ 

xllc'flfl _ 
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2. 3^T^RT 


3T3r sitot c£r «hlf$ivi <£1RR i »oi % Rft «nr ^irnf i 

#. 3mrrFr 

jf gr ^it t ? 

Directions: Look at the following numbers and indicate which is greater. 

g. 3HTT# W cRT t ? 

Directions: Ask each other how old they are and write down. Practice saying the 
question with your tutor: 

3TTd^- W W t ? 

# _W (#) Y I 


3. 

Directions: Count in 2s from 30-40. You and a fellow student can alternate. 

*. suqRr ^ «r^T--4.di4vi ^rr 3T^r ■FfiTrrT I - 1 smr ^ ^ 

TO 3#r ^ ^T-^T^T 3TTT ^fr: 

3f. 3TTW f ? 

3ft. 3TM =RT t ? 

f. 3Tm^T m«H Rid41 RidR £■ ? 

#. 3iro3r ftlw £ ? 

I. 3hm4i mRcik "ft Rid4 rft 1 ! £ ? 
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^ ^ ^ TT^T 3TcF 

3T. ** ^ ho Sfcjr 
3. ffivR 

Directions: Match the numbers in Column A with those in Column B 


Column A 

Column B 


Forty one 

x|4lvf)H 

Forty two 

WH 

Forty three 


Forty four 

44x||f| 

Forty five 


Forty six 


Forty seven 

Odlvf)^ 

Forty eight 

31dcHvflFI 

Forty nine 


Fifty 


3. Wtrft 3T^T 

Directions: Say the numbers out loud from 41-50 

#. 3TMTCT 

3 . gtgref 

Directions: Read each of the problems and provide the answer in Hindi. 

3T. W I ssfc dl ^ 3Tk %TTT# ^ f - I 

m dd w tot’ f ? 

3fr. | 3DW 3TftvT^ ^ I 3FST 3lftvT % W 1%^ f ? 

f. JJ||fa4) ^ 3TF5T 3h 3^T^T ^ I 3^4 ^ ^ WT 

£ ? 
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f. dobum nf ftr w T ft i uRRh To irftfa-iftrvmr t 3ftt 

^rt%crt i % fttftf ^pr fftuitT Rnrfr fftivift I 1 ? 

^ WIIT# 7 #! 

Directions: Read each of the problems and provide the answer in Hindi. 

3T. 3ftftvT liwft fftftHT W # ^ 3ftcR 'STcTrTT ft I IT 3T^T ft - W. ftft iftfr ft I 3Tlft 

ftdlcM ftft- ? 

3ft. tpt mr it ftftl ft 1 h diRdd ftrftterfttft ft- 3ftr^vr Th ftfthif ft i ’s^fft fftiift 
aJl'Jl fttft ? 

I. tjcf n# ft 3ftcb.1T % h 'te: i it ft 3ftftrft lift-ft1 n# % w 

Pdlcbt fftift 3ftftrft ft ? 

^ 3T5cR^ 

inftr 3Tfftfth 3TWTT ftr ftfft fftft faT IT^ft) ITI H ftfcr ftfar W TTIuTT ft I 
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Lesson 9: Body Parts 


Content 

• Vocabulary related to body parts 

• Adjectives related to body parts 

Objectives 

By the end of the lesson, the learner will be able to: 

• Understand and produce names of body parts 

• Describe various body parts 

To be reviewed before the lesson 

• Plural of nouns 

• Possessive pronouns 

Procedure 

t % 3uff TR VI*tMcfl 

Directions: Look at the following picture and fill in the body parts with help from the 
vocabulary list. When you are finished, practice pronouncing with your tutor. 
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Arm 

FfF 

Body ?rfrt 

Cheek J ii<n 

Chest tJnfr 

Ear 


Eye 


Face "^FR 

Finger *hcil 

Foot 

Forehead "RFR 

Hair 

¥?f 

Hand FTF 

Leg 'iMl 

Mouth FF 

Nose 



Stomach tfe Head KH< 


3fr. W W VIldR* 3HT f ? 

Directions: Read the following descriptions and indicate what body part each of them 
correspond to: 

3T) TR 3HT ^3^ f I 

3fr) 3HT % 7W f - I 

t .) FR W 3FT "%■ W?T f I 
f) FR W 3DT % 7TRT Ff^FT f- | 

F) RF ^7 W§T f - I 

Directions: Read the following sentences and match them with the appropriate picture. 
Example: FFF ^ FFT Mrsi^ | (Mukund studied a lot) 

3H% N-K F fr | (His head is hurting) 
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3T. TFT T qgd 1^61^ wf I ram ate a lot of sweets 

3TT. tldl ^ ^ TIT TTft ?fr I rina sang for 2 hours 

f. HcTIh T TTFTR <JdNi I naveen carried heavy things 

~f. Wldl ^ °o q-d'di «HIU I jyoti made 20 parathas (Indian bread) 


3. <l u <d M f^T W TT did T£T SJT I ramlal was talking all day 





3 . Mm 

3T. vn(iR«h Tjoif Rvl^i 
3TTnr^jf? 

Directions: Look at the following list of additional adjectives. Try to say them out loud. 


English Hindi 

Handsome/beautiful •H« 

Big q.51 

Fat ulii 

Little/short 

Thin WvlT 

Straight TftW 
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cRT ^ cRT ? wftfoh 3f7f % frti ? RvInuiT % W 3FRT wfa eftfiiti' I 
Model: # vRT |f I ift f 1 I T^fr 3lf# f - I 


#. 3T^TRT 
#fff ^T^r^RT 


Directions: For each picture below, describe the person or people in the pictures using 
adjectives and body parts in parentheses. 


wr 


wit (w/tster) 



=h+l<ni % WTR t 1 


^jftcTT (W/^T) 

(^TTARMT) 

Mjm 


(jtf 
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f. 3TFT% STTCT-tTRT ^ J iT ^iT 

Directions: Describe your tutor or another learner other using adjectives and body parts. 
For this exercise use the informal his/her form "37T3iT. Note that some adjective forms 

change as a result (e.g. Mdvil, Wc, 7W etc). Write your answer in the space below. 


5>. 3rnr%- pfeir -fit # 3rr^ sfrt ynUR* sf # <rer feytmt % tw tft 7 

t2rf7f7Z|f W lEfTjfa- i 

7. ^ ^T5r sftr vndRcb 3frff % Rvtoui 7 trf^vqf 
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A. Directions: Think of yourself as an alien from another planet. First draw a portrait of 
yourself in the space below. Then write 3-4 sentences describing your physical 
appearance. You may take the help of your tutor for any unfamiliar vocabulary. 


B. Introduce yourself to your colleagues and describe your physical appearance. You 
may also ask questions about the various body parts. 

For example: tof} to f ? 
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Lesson 10: Local Geography 


Content 

• Geographical names of India and names of a few cities 

• Locatives and existentials 


Objectives 

By the end of the lesson, the learner will be able to: 

• Understand and use geographical vocabulary related to India 

• Talk about geography of India 


Materials 

• Map of India with oceans, mountains and river names mentioned. 


Procedure 

S. SfRcT c&T Ulc^Ret) WTFfft 

A. Directions: Look at the map of India and discuss the questions that follow. 



India 


Afghanistan 


2uett Pakistan 


China 


Arunachal 


Rajasthan 


Bangladesh 


Madyah Pradesh 


Myanmar 

(Burma) 2( 


Orissa 


Yangon (Rangoon) 


Bay of Bengal 


Pondicherry 


[Karnataka 


Pondicherry 


Pondicherry 


Andaman and Nicobar Islands 


Lakshadweep 


Nicobar Islands (India] 


Diu Daman 


Arabian Sea 


Trivandrum * SH L^ttf l 

Gulf of limp Y 
Laccadive Sea 80° 

QPninmhn 
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3t) ^ ^ # t ? 


3fr) ^IHrf t ? 


fwr i 


f) w t ? 

^) ^TRrf #RT3Tf XR ^T ^ t?T t - ? 
■*) ¥fR?T # TFHT f ? 


w) ¥fH?r Tjfaz ^ t 1 ? 


) 3Tm^ ^RtT % ^ Wf % 'TFT FTTT t" ? 
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A. Directions: Look at the following text and fill in the blanks with the appropriate 
words from the list below: 


"JtR 

WWH 

^PJT 

TffatT 

RRfr 

iraf 


«U^i 

R^TR 

r^rt 

RflfR 

tM- 


RRtT 

RRR ^faTur TJ^RJT t I RRcf %_# t 

_ t W, ^RRT, W*pT 3Uf^ I_# ^ f: 

^rair, 3frt hldidfl i rrr # #r w_FtTfr f: ^t, TRtfr 3tk 


RRI1R I R7R # ^ # «lfR_Rfrfrt I % wfr RRT ^Rl# # RFft" 

^tr3r _i ^fur#RM rt TRifr t i _ 

Fttfr t" 3T1 t _RiTR "9JR RR^ - t 1 I RTRftR vrf)cH R|"cT fcl^q 

Rffr Wrfr f 3T^R7 chRdlfC 1%# R^ f - I RRR # RRfr RRTfT # TJR7 

rRR ^ I 7RR3J1R %_# Rlft^T RfTT cFR R^Tfr f 3#t 

_% ^TfM it RRTR =6t 3Tf^ cjqf t I 


3TT. <H?0 RT 0<rlr1 ? 

Directions: State whether the following sentences are true or false. Provide the correct 
response if the statement is false. 

3T) RRrf % R7R # t I 

3fr) TRTT 3fk W ^IW # t I 
f) RRR # RR RtRR ^ f I 
^") J l<41 3T^RT ^ "9JR 6|rfl ft I 
~S) ^ # RRT RT Ftrfr 1“ I 
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3. 

3T. % J f)d 

Directions: Are you familiar with patriotic songs in your country? What aspects of your 
country do they highlight? 


3ft. fft^dHT 

Directions: Read the lyrics for the song dT ft?T ddlt sung by Mahendra Kapoor from 

the film ‘Upkaar’. First discuss any difficult vocabulary with your tutor. Read the text 
once again. What aspects of India does the song highlight? 


ftft ft?T fffilT 3TRft 31Tft ftft ftftfr 

ftt ft?r 

ftvft ftf ft WT TO dftcR dd TFT TTdlft ft 
m dft*T ftT dfldT ft tdfvi^r ft dTddT ft 

^Tdft WT ftt 3ddT3ft ft dlft dftf dft 

3flft ft TT^rT «16 k 1 % ftt d<5 TTT <^d dlft 

fttftd... 

WT^WIft ft^TT SRlfrft IdTdddT BTdST^dfftftft 
dft dft UltD dft dft ft] cm dd ^3" ft 
siTcft ft fftrft wd fftd, 3^rft ft wit wt ftd 

dft 3TddT dddT dftft dft ft 7Td ft ft ft 3Md>K ftd 

ftftftdr... 

ft dTd ft ftw dTddT dd fftft ft "ddd ftf IpT dft 
ftft TTdld, ftdk, Iftvldf, ftft 3dld % Ipr dft 
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V\ 7RT f^FTT dd<3 7^ TT - did t" did W 

TT - «HI «HH<il ^ J ld f^TTT TH" 3TTTT ^(t ddl$< 7^ 


J. tWf ? 

Directions: Your tutor thinks of a geographical feature of India and you have to try and 
guess it. You can ask your tutor a maximum of ten questions to find out what it is. For 
example: 

TTRrT % 3 tTT ^ t" ? 
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Lesson 11: Giving and Understanding Directions 


Content 

• Directions 

• Commands 

• Locatives 

Objectives 

By the end of the lesson, the learner will be able to: 

• Find locations of places 

• Give and understand directions 

To be reviewed before the lesson 

• Review of Hindi characters 

• Interrogatives 

Procedure 

3T. <Hc||q 

Directions: Seema is visiting her relatives in New Delhi. Her uncle picks her up from 
the airport. As they are nearing the house, Seema asks a lot of questions about the area. 
First practice the dialogue with your tutor and then answer the questions that follow. 
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SS 3 ^^ 


^ftur m\^\, w ^n3r mwrmt ? 

^jtt *7Fr £ xiMcwyd i ^r- ff&n £^ ^ ^f£ i 
#RT WW^t, W ^f T3 t£ ^FTF £ ? 

tttrt if i Ffr 3i^r ite £ £ i irnt m rhRi£ £t £ w£ 

TT^T 7 *!#^ I W^f £f£££^fc: 

£ i 

#RT WW^t, W 3TFl£t #F £ ? 

ttrit £ rfT 3?m^r 4U<ii f#, -^Mdi |f i fh£ m £ wr £5 tf £ i 
£far wf tji£-? £-c^ £ ? 

tfri ^hRi£ ite £ ^i£ tts£ £ «jk £■ m ^f£ ^*t£ frf ^ £ i 

£kr 3rfc w ttt#£ £ 3rm£ w?r ^r£ £ ? 

TTFIT Tinfr ? r£|t | 3Fra£ £ ^ifr Tpwfr £ I 
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TUT 3mf ftt WW lift 3TP1T f I 31# TTCTJT TR# t I 

#RT RIHI#I ! 3lf cRT^r^rt ? 

TTHTT 3# # Tit f I 3TT3I #t# f##dT #3 ^ TIT ft I 

TfllT cRT # 313# 3? # 3JI 3[T ft ? 

TTHTT if #IT # "STRUT 3#! I 13# 3T # 31333 3H f#T3 U#ft I 
##3 33TIH; ## 3TRT ft ? 

333 33333 ftg- # quRift lift 3T n# 3I3T ft1331# m 3inr #i ift 3ir 

##3 ^3133 ftl 3T ■’MvHI $lui I 3T"ftl #T -cmJ} in’ "gf. >nil#< |"#3 
#3 ift 3TT 3TT# 3?J3 #3 3T 3Ilft # ^T Tftf%33 f#nft ft# I 
##3 3T3T, 33T 13 TT3 f#%3 33 ft^lft 3T#ft ? 

3T3T if I 3T# 3T 31# ft^T 3333 3TT # I 


3ft. 3# -HR.vjHI 

Directions: Based on your reading of the dialogue and the map, trace the following 
directions: 

3f. 3T3T # 3i # 

3ft. 3T3T # 3T # 3inr 3T# 

I. ttutt % 3T # irut 

ft. 3T3 t # 3T # 


Directions: Seema is looking at a map of an area of New Delhi and asks some questions 
regarding locations of different places. With the help of the map and the list of 
vocabulary, answer the questions that follow. 
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Ti^Fft3TTTO 
ft tot 

^o.TOT TTTO 

n.i ftft 
^.Timft 
ft 

3T. tlM^H % ftft" ftft TIT TOft ft ? 

3ft. ftlTOft ft# T#H ftft Tft fftlT ft ft ? 

j. TT^irr ftro ftft ft TOf ft ? 
ft. }te<!H ft§- ft ftft tit ft^r ft ? 

3. TOT TOfr 3TT3TFT TOT TOT ft TOT ft ? 

ft fftm TR^RT 

3T. ftm 

Directions: Seema decided one day to watch a Hindi film at Rivoli Cinema. 
Unfortunately she lost her way and asks a passer-by for directions at a bus stop near 
Shivaji Stadium. Learner first reads the directions. Then, when the tutor reads them, 
learners put their fingers on the map and trace the route. 


3TFT TOM T# ft «nft ftftft I ftft ftt Rift ft TO, TOR TlftTT TO fttfftft I foftft 

o c\ 7 

ftfftfTT 3Prft TOT TRPF ft I 
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3ft. ^ rht 

Directions: Using the map, read the following situations below. Then, assuming that 
Seema is at Rivoli Cinema, tell your tutor how Seema should go to get where she 
needs to be. 

3T. -tffar ft 3FT4T FF3TT # ft 3ftt FF FlftRT RHI WFifr t I 

3ft. #nr sUibiw fr:F if 3ftr 3^ cif w w=f RiFifr 113^- f^rt ftter 

Rift FIT Ffft FFTF^ I 

F. Rftm - FlftrF ffftf ftlftr ft^FT FiFftl - 11 



Directions: Imagine that Seema’s friend arrives at New Delhi and is now staying at 
the Hotel Tajmahal on Kasturbha Gandhi Marg. Help Seema give her friend 
directions to 3 places of tourist interest. 

84 



Lesson 12: Food 


Content 

• Familiarizing with some common Indian food items 

• Reading and creating recipes 

Objectives 

By the end of the lesson, the learner will be able to: 

• Know the names of food items in Hindi 

• Read and understand simple recipes 

Materials 

• Cut out strips from Section III 

Procedure 

3il^l*|T|=bT cFT 3T«TRT 

Directions: Ritu Singh is organizing a potluck dinner at her house. She and her friends 
are discussing the menu. Read the dialogue aloud with your tutor, then underline the 
verbs in the imperative form. 

% viRdit m3 m m 3 3m 3 33 i 

3m: ? 

o 

33m-. Tit cRf i m 3mm m3 wi 3$ ? 

3m-. m i mm 3m 1 1 
3m-. 3 3mf mi m m3 f* i 
41*11: Ci41 hI^I I CNI tHT mm ntIIUH «HI tH<*41 fT ? 

3m-. m, m3 m3 ? 3m m 3m mm3 \ 

3i: 3jm rriT ■?T«frrv1T3Ti‘ I 

o o o 

m: m3 ^ Mdilill |"31T m3 t - 33 ? 
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%: itmi# i tut «ftmrt 3rtr wtt nmr itnT i 

TR: if IR 3MT I ^%fTT ift, 3TR ITT ITT IHR HT^ I 

•fllrWI: 3R*£t ITI t I 3Tt ^flT, fl ftR# HTT3Tt ! ftuift ITT RI RT# I 

iftlT: ^tlT t I 

TR: 3lt II vTtl HT IH^ - 31^" c)l<rl it ? 

Rd • t?I TTI TTIlft M?»*l J 1 ! 


?. (Tj*fW TOT) 

3T. 3H^ tUFTT^ # HT TsfTIT ? 

?. TTITI 3PITTT 

Directions: With your tutor or a fellow student, perform the dialogue. Once you 
have read it once together, switch roles and read it again. Ask you tutor about any 
unfamiliar vocabulary. 

TTRI: HT^ TT^IT ! HT ITR f ? 

TTf^TT: if I 3Ptt 3T^ff TOT mtf 3TT Tift I 

TTRI: 3R^T ? IT^ if HT TsTlIT ? 

-o 

Ttf^IT: IIT ftTO ^T, it 3^ 3Tft ifrUT I 3Ttt 11^ HT W ? 

TTRI: Rt.i IN ^ I 

TTf^TT: HT fl TOT I# ITT^ it ? 

TTRI: I# I I^t TT^t I?pft W Rff RRft I 


A RitdIVI TO 

Directions: Answer the following questions based on the dialogue: 
3T. 3H^T t%HT # n TTIR inf it TIT f ? 

3TT. iftl it vftl ITI ITT Tit f 1 ? 
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i. t Fit rt FFT FTT # t ? 


T. ##T $ 7JFF FT# it FFT WFT 3# f #TFT WFT ? 

F. FFT TTFR ^ TOT WFT ? #f FT #f F# ? 

3. jro^ 

Directions: The following is a list of food items related to breakfast. Repeat the 
words after your tutor. You may also add more to the list by asking your tutor for 
help. 


a. 

Bread 


b. 

Butter 

FcFFF 

c. 

Cheese 

#tr* 

d. 

Jam 


e. 

Milk 

V* 

f. 

Egg 

3TFT 

g- 

Porridge 

##T 

h. 

Tea 

^FFT 

i. 

Water 



*#lr is a type of Indian cheese used in various gravy based dishes. It is available in 
stores and can also be prepared at home. 

3TT# FT# FFT WFT ? 

Directions: Practice answering the following question with your tutor or another 
fellow student: 3TTiT tj# / 3TT# FT# ^ FFT WFT ? 
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wtt 

3T. 3T^ TferTT % Trr2F ^TT TFT nf^-^rR 

T TPTT 3TOT 

Directions: With your tutor or a fellow student, perform the dialogue. Once you 
have read it once together, switch roles and read it again. Ask you tutor about any 
unfamiliar vocabulary. 

Reena is attending a family reunion during the holidays. The following is a dialogue 
at the table during lunch. 

Hl41: 3^ Nrfiltfl, TRT <^HI I 

^fRT: W 3im m<i2 ^ | 

TFfr: TT I W } t 1 I 3Tk # IM, Tit TTT 3TTTT tft ^ I 

3FJ -cll-41: <5i|, rjH'} *1^1 I 

TFT: Tmft; ^TvT WT T# t" I ^ 3TlT 3TRT ■# Tl®# ^ I 
3TT Tl4): 3jl Lb ! tft r|^) TSTR1T I 

o 4 o 

TR T# it ? %%T TTT1T t I ^HTit tr RTTT 

1%RTT3TV I 

A t-i^l TT u<na ? 

Directions: State if the following are true or false. For the false ones provide the 
correct response. 

3T. W t w£ «R1^ I 

c\ 

3tf.TFT Tit TRT TJT WT f | 

TFT Tit f^T irft I 

i. 3FJ ^Ftt RRT % ftTT # TfT toI t I 

3. gnrgr ^it h~41 

Directions: List all the dishes (in Hindi) that are mentioned in the dialogue. Ask 
your tutor for meanings of unfamiliar vocabulary. 
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Directions: What do you typically have for lunch ChUn) or dinner (W PiT 
Pt^R) ? Work with a fellow student to generate at least 3 items. You can either look 
up a dictionary for vocabulary or ask your tutor to help you. 


3. 

3T. 31l^¥lch WT 

31l^¥lch P7T 3TRHT 

Provide the imperative forms of the following verbs (use the 3THT form): 

3f. PPTRT 
3TT. ftdHI 

f. Hrrt 
t -§TvRT 

PT. ft^RT 
IT. ^fpRT 

Directions: Read the following recipe and put the strips in order to make logical 
sense. Look up unfamiliar words. 

Note: here are some useful measurement terms to note: 

3flrr ptp 3traT 

RRR 3TPT Pft 


RIP 
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gnBfr 

ijcb 

TJ^7 chM 

TT^7 -c||<q «-|rfl 


##37^ / 


WlcFT # #■ ftcfilfdlT / 


zwrtv?; tfif zjftw zrfrnr t 




w &?fr t zrfdt / 


wrf 3fc ger ^ ^ wtw? zrfdt / 


3. c^idivi TO 

Directions: Answer the following questions in Hindi: 
3T. xIFT sRl^ % frTfr f%7TCT 3#t ^nl^' ? 

c\ 

3TT. MtTI cfcq 51*^1 'Jiltil ft ? 

J. xIFT XR W Wft^' ? 
f. 3RT # W "§!W WdT t ? 
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Directions: With the help of your tutor, write a recipe for your favorite drink. First 
list the ingredients. Then write about 5-6 sentences using the imperative forms. 
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Lesson 13: Market Talk 


Content 

• Language used at the market place 

• Vocabulary related to food items 

• Language of bargaining 

Objectives 

By the end of the lesson, the learner will be able to: 

• Communicate with a vendor or grocer 

• Purchase food items 

• (In a limited way) bargain with a food/vegetable vendor 

Materials 

• Cut-out dialogue and situation strips 

• Cut-out item pictures 

Procedure 

v wrMrrf warn 

Directions: With a fellow student or your tutor, play the role of buyer and seller at the 
market. The buyer asks the price of the commodity and the seller states the price. At the 
end, make a list of commodities that the buyer has bought and add up the total amount of 
money spent (in Hindi). 



Response: 9 .° WT 
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3T. ^TT t)t 

T TP4T? 3TOT 

Directions: Yinay is going to the market to buy some vegetables. This is a 
conversation between him and the vendor but the lines are mixed up. Go over the 
dialogue and put the lines in sequential order by numbering their order. Then 
perform the dialogue with your tutor and ask any unfamiliar vocabulary. 

Hint: If you have access to a copy machine, copy the dialogue and cut out each strip. 
Then, working with your tutor, slide the lines around until they are in the proper 
order. 

People in the market place are often called bl^Hlo<s| (sir), WoTrfT (sister), 
(brother) etc. 


I TITflT 3Tlto cfc# ftto I_ 


til<i : 3T^5T Qvt <SI^ •bM'i) I_ 


tot: ^Z2JT, ^ TT# f ?_ 

fer: to j I 3TRT cET W t ?_ 
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tor: to to tofr1 ¥i t to i 


: rft^T *>*-1^ cT J ll I_ 

-- 


■to: ^ toto tot to i_ 

-- 


fcj^q: rft^r ! ch^l qH^~ eft q<oNI I_ 


tor: ^kt tom to^ to pr ?_ 


Rh^: tot Ro Rtot I ^ T TRT <to 'to' *1^1 It I_ 


y>)d: <ni<ri R Rto - ■%■ 3ftr tor*? <=ii<ri ^ Rto' ■%■ 'I 1 1 to tor^ <to ’to^rr t 1- 

c\ ' 





^ igt cTm I_ 


til <i: TT^T Rxrll rH*1 ITd^ t" fTT^ I_ 


f^FT: # I 3TTSTT %vfr ^TfT^T 3ThUT37 mcf ffrEf I_ 


tor: 3T^r to t ^ i_ 


to gfHM I_ 


#2T: £ Wf I_ 

_ _ _c\_ 


3TF. 3TR to toV ? 

Directions: Find expressions in Hindi from the dialogue that correspond to the ones 
below: 

a. Are you quoting a higher price? 

b. You won’t get it cheaper anywhere else. 

c. What is the price of potatoes? 

d. It is very expensive 

e. How much is the total? 
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f. I don’t have change. 


J. totoim 

Directions: Answer the following questions in Hindi based on your understanding of the 
dialogue: 

3T. tor cbl-nfl totof t ? 

3TT. W fto to % tot #1 to to t ? 
f. y>ld 3TRT 3iT cKII qdldl t ? 

“ C\ C\ ^ 

t tor to ididH to to" t ? 

4. What are the various means by which Yinay bargains with the vendor? Are such 
practices present in your country? Discuss with your tutor and fellow students. 


3. Wft ^=FH *1? 

3T. Tto T^tftoto^FRtR 

Y Tto 3iwrr 

Directions: Raju goes to the grocery store to buy some few food items. Read the 
following dialogue between him and the grocer and fill in the missing sequences from 
the list of expressions given below. After filling in the sequences, read the dialogue 
once on your own and then practice it with your tutor. 


List of Expressions 

toto to to t ^irr t i 
tot 3ito^rcr to to 4 s;iaii i 
TjcF- tot to} t ? 
Tto ! 

tot I to 3TTSJT toto t tot i 

to ^ tot i 


VdlHdH: Tto to ! 

VdlHdH: tot, W tot 3Tmto ? 
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: 

c\ 

^ vflfail RTcRT I 

<M: 

c\ 

2° TR^RiRTTT^r I 

<M: 

c\ 

Y<!lWdM: 3TFT WT ^R # W vflfail I 
<M: 

c\ 

?TOM: 37R fpHlch< RtR I 

-o 

<M: 

C\ 

Y^IHdM: # 3R^T I 
3fr. dld^ld f^TRT 

Directions: This game can be played between 2 people, one being the buyer and the 
other the seller. There are 2 sets of cards, one containing the names of items with their 
prices and the other having a list of roles. Person 1 needs to pick a card from the item 
pile first. If Person 1 is not familiar with the word, Person 2 needs to say it. Then, 
Person 1 picks a card from the role pile. The card will say whether Person 1 needs to be 
the buyer or seller and what his/her situation would be, but NO MORE INFORMATION. 
Assuming their roles, both people need to start the role play. Do this role play activity 
until all the roles are used up. Then have Person 2 pick the role cards and do the role 
play till they are used up. 

ITEM CARDS: The tutor can cut up these cards and place them like a pile. 

SITUATION CARDS: Each strip can be cut up and placed like a pile. 


3TPT f STPT 3 ^# S>o wf f I 


STITT 1%%TU ft 3TTW f^T SfTT T^TT TTT^ t I 


3TFT ft%rTT f sffc 3TFT% W wfcfl TTPfr jf 

^5 o' I 
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3TR f^HjTrTT t 3^T 3TFT ^ RRT RTfR f TRTT %# W=F 

¥M ^(IcHI t 
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Lesson 14: Family 

Content 

• Family structure 

• Relations 


Objectives 

By the end of the lesson, the learner will be able to: 
• Talk about family and relations 


Materials 

• Learner can bring a family picture for this lesson. 


To be reviewed before the lesson 

• Possessive adjectives 

Procedure 

3L cFT cf^T 

ciwaT # *TFTT 

Directions: Listen to the text wherein Jyothi describes her family and fill in the 
relations next to the names. The paternal and maternal grandparents have been done 
as example. 

I I I # 3Tfc FftcJTT 

¥§7T t" I W T3FT # Mjolrfl I - 3T^W dlddf f" I "for 

f I W ^PT HfFT t I I 3TIW t I UfvTTSFT 

3Td^ T# % TIFT Tpl# # Tgtft t I 

TFTT # zmmi t I f^TM 3Tfc it 

I *rf# raVIHdl T3TvT # f I T^t «JftT t 
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I IT RdKrfl Rt H TR -h!^ 1 TRT^ I xft dRI 3^T <^l$, -H<^> VI 3ftT TW 

M^<rl ^fhTRT ^ 3TT^ f 1 I <I<{1 xft Rd<) ^T «Hl) <dSS «1Hlrfi ^ IT % 

i URT «Rlfr f I 3T%TT 3TfT ft?TT ^ URT it Ifl ITTI t I xft IT# 

n -it tut f3TT t 3rk it urt itti i i xft rtrt ter 3fk 

-wit ~m Ot ohulaiK wit I 1 1 xt^ it 1 #ii# % 1#r tr^ wm itim wm 

■?h3T #3" I 1 I xft XTRT IT TUT XT^t t” 3TtT xtfr XTTxfr TTXR xft tH it 

IR# RHl<R f I xft THTlft?T 3Tk Tlfr W IT tO\ T#f 31^ I 
X# ITT «i#l tHctxfl I xft Urt mm itlT 3TXTffH xt <6^ it 3T)t IT TTTTT T#t 31 

c\ 

TRT^ I itlf IRT XT#t tiiSt t&Wt t" 3lk Ridl«T f- | 


Odcfc (paternal) IRTR (maternal) 
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Directions: Referring to the family tree that you just completed, state if the following 
are true or false. You might want to ask your tutor for unfamiliar vocabulary: 

3T. 3jfc W RT TTcJ7 3Tk TJcf7 M ft I _ 

3 ft. tor w Rft ft 1 _ 

j. w 3iw ftft w$t ft i_ 

ft. 7W ^ RR W ft I _ 

t. Rft tjpr ft i_ 

^7. lifter eft- PiRfr ft i_ 

TP. 3JPR RT w ^ «IJ ft I_ 

ft. 3ROT w 7R 3RR ft I _ 

3, -gyqw w ft ? 

Directions: Give the feminine form of the following words: 

3T. Tftft _ 

3ft. Rdl _ 

J. ftftTT _ 

ft. TTRT 
T. RR 
■37. TRR 

TP. _ 

3ft. 

Directions: Cut up each of the words related to family relations and place it in a pile. 
Pair up students and give each group one set. Student 1 picks up one and gives a 
definition of the word and Student 2 guesses the word. Student 2 picks up the next and 
gives Student 1 a definition. The game is played until the whole pile is completed. 
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hi4) 

41-PI 


to 


ftdl 

HIHI 


pfttl 

4T# 

pi-41 

4KI 

x|N| 



ii 41 

PT# 

PFft 


to 

TTT 


3T. 3TTW^I^T 

3. 3TTW^W8T «HHT 

Directions: Think of your close relations on your father’s and mother’s side. Draw a 
small family tree and write down the names and relations. Students can bring in their 
family pictures and describe. 


3ft. 

Directions: Based on the family tree, ask a fellow student the following questions and 
note his/her responses. 

T 3TTP%- PT# t ? 'RTPiT PR PR t ? 

?. pr pipr f ? pr cr 3pp% titp Tfft I 1 ? 

3. pr Rflw R Rffrfr f- ? toft ? 

4. TJR 3TT^f pftpTT ift toft W fttft P#ft ? 
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Lesson 15: Time 


Content 

• Reviewing numbers 

• Telling time 

• Asking for the time 

• Using time to talk about activities 

Objectives 

By the end of the lesson, the learner will be able to: 

• Understand someone telling the time 

• Ask for time 

• Answer questions that involve time and doing certain activities 


Procedure 

cft smnrr 

3T. 3T3T 


Directions: Find the numbers and circle them. 


IT 

xlT 

TT 

T 

F 

z 

F 


F 

xT 

FT 

FT 

xT 

F 

FT 


TT 

F 

xfr 

Z 

F 

F 

¥ 

T 

F 

F 

F 

TT 


TT 

ST 


F 


tT 

TR" 

T 


FT 

Z 

W 

F 


T 

F 

Z 


7T 


Z 



F 

rf 
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#. CRT WT f 3TT t ? 

Directions: Look at each clock and tell your tutor what time it is. 




TFPT EltsHI 

Directions: Look at the clocks and write the time. 



Trr^trfq- 
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7 . 

h. 


Note: For 1.30am/pm, the word in Hindi is and for 2.30am/pm it is 3IS 

3T. 3TM 

u\ MlMini 

3TT. ctxrl 

^ w 

J. 

3Tt, ^ Co 

f. tra - 

3fl\ Co 


3T. ^Hlco 


3. W EUdHI 


Directions: Look at the clocks below and write the time. 
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J. 3TTq-%F WT^IT..? 

Directions: For each question, tell your tutor what time you do the activity. 
Note: Tutor can continue by naming other activities. 
tl'Jl 3TFT "3^ 't 1 ' ? 

?. 3TFT Ovid 3JT chin TT \dld ’f 1 ’ ? 

3. 3TFT Rid^ islHI ^ ? 

c^Fd "ER <n1 drl f 1- ? 

h. 3^ f^id'i ttlri f 1 ? 


Note: Tutor can continue by naming more activities. 

M W TTFT^ f: 

3T. Rid^ ^ ? 

3TT. cWI al'Jll ’f’ ? 
f. ? 
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%^T#WTlrR^TT 


3L - 3>T 

Directions: Look at Prema’s calendar for the month of December. Answer the questions 
that follow. 




♦ 

"^|c|K 





LllhclK 

hJMdK 


^sWK 

?IHc|K 

tHdK 




* 

r 

9 


V9 

WT ^ 

m^i 

c\ 


31WFT 

^0 

-o 



wr ^ 

^ M'Jll 

c\ 


31WfT 

^V9 

u 

n 

?o 

WT ^ 

wk 

w 

c\ 


^9 sf^ - 

31WfT 


^9 


^\3 

It 

wr ^ 

wk 

w 

c\ 


3° 

^9 sf^ - 

3f«JRT 
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3T. tfrl ^ 3TOT1TT ITTrfr t ? 

#. cRT ell IT wnr T^tlowk Tffll TIT Wrfr t ? 

I. IT Tf^cTTT n «F^ TOTT t ? 

I. Cl HI =h«l 3TlT 1%l3" Tff^T lift I" ? 

#. HF^R-#%rmf 
3. Tpfr TTERT-TTRoft 

Directions: Rani has just enrolled in a masters program at the Jawaharlal Nehru 
University. She has taken notes on all the activities she needs to do. Help her 
organize her weekly calendar by writing her activities in the blank calendar. 

3T) "3HT 

Tltt (TOT 3#t YbhdK ^ TT^t h 1^) 

3TT) iWW 

TTk 3Tk f£T I# tol, 3M Tltl, f£T 3^T ^17 T I#, ifoH TO 

3frt ITT ithlT TTTFRWI Tltl 3^T ^ ^ ^ 3 

I) t^TT 

TOt YUI TT%t 5 ftlft lit T^YM cfvfTTT Tltt 
f) ^TOT^nTT 
^ 3#T Tf% ’YTUT 
■3j 3TO 

<M TORT ^ TT H" cT| .cfl. if THTOIR, IT «pT H YTP-F ^ H" 3THrT li" 1JT 
TTHFUT TO, TRUITT % ITI W =bTIT, Ttot TT^f ^.?o ^t 

\ or 
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■hI^cik 

^JMclK 


JJ^clK 



tfotR 



3. MK 

Directions: Ask your partner 3 questions about Rani’s activities. 

ipfr ^*c|K ^ ^ t ? 

3T. _ 

3TT. _ 

?• _ 

3T. ^r-tnii' chi4^h 

3. ^r-TTrit chi4?htt fm^ni 

Directions: Following is a train schedule of the Rajdhani Express that goes from 
New Delhi to Mumbai Central. Go through the schedule with your tutor and answer 
the questions that follow. 



Ill 



































toVH 

toVH 4>U 

toVH 


WIR 


T. 


cR RR - 

Wf 

wr 


9 

TR.to.Ud.lH-l 


toto 

^.OO 

o 


3 TR 

c^lc^l 



to. to to 

*w 


00,00 





ttotofrtoratoftototo w^t tot ? 


F wto tor to: to to 


to ftor f 







Lesson 16: Hobbies 


Content 

• Leisure activities 


Objectives 

By the end of the lesson, the learner will be able to: 

• Talk about personal leisure time activities 

• Ask and obtain information from other people regarding leisure activities 

To be reviewed before the lesson 

• Verb tenses (past, present, future) 

Procedure 

v 3tIt m yynidvfl 

3L Directions; Read each question and check either Yes or No. 





cFqi bTTddTf LM i|fK t 

? do you like sports? 



3TPT 

? Do you play indoor 

games? 



cWl ATTM dlldddU 

t 1 ? do you play outdoor 

games? 



cWl 3TTTT tild $d t) vjdiidl 

Trh 3pjTR^ ? do you 
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spend a lot of time in sports 

activities? 



cWl bTTddT cbU W4T f ? 

do you have hobbies? 



cRll 4T 

3T 

? do you like music more 

than TV? 



cRTI iWchT ^LsMI 

t" ? do you like 

watching films? 



cRTI tdlMdil t^vl tT 

t ? do 

you like sewing more than 

sports activities? 







I. B. Directions. Look at the pictures and vocabulary words related to leisure activities 
and group them into the following four categories: (You may notice that some of the 
words are the same in Hindi as in English) 


¥l1ch 

<il vi ($-dW) 

tsld (SlldddU) 
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List all activities that are played as a team 
3T. _ 

3TT. _ 

?• _ 

i_ 

■s._ 

^ 57 . _ 


TTT?fr tasff ^ TO TT#: 

a) Does he/she have any hobbies? What are they? 

b) Does he/she play any indoor games? 

c) Does he/she play any outdoor games? Is he/she part of a team? 

3Th: 

team 

RsMl/l: player 
yRRlRldl: championship 
4-d: match 
Rd: relay 

boxing 

^3TT to gamble 

IVIdiH: hunting 
carrom 


kho-kho 
didsil: kabaddi 

s 

wrestling 
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3T. TfNf W 3TfRR ! 

For each of the following people, imagine 2 or 3 activities and hobbies that they might 
enjoy. 

For example: RTT (thief) 

3T. xjffi 

^TT 

1. An alien 


a. 

b. 

c. 

2. An actor 


a. 

b. 

c. 

3. A king 


a. 

b. 

c. 

4. A politician 


a. 

b. 

c. 

5. A grandma 


a. 

b. 

c. 
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3ft. 3TTtrerr 

Think of your favorite sports personality. What game does he/she play? Why do you like 
this person? Write 5 complete sentences in Hindi. 
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Lesson 17: Daily Routine 

Content 

• Habitual present tense 

• Times of the day and days of the week 

• Adverbs of frequency 

Objectives 

By the end of the lesson, the learner will be able to: 

• Talk about what you and others do normally/habitually 

• Use simple adverbs 

• Discuss time, days and frequency 

To be reviewed before the lesson: 

• Formal and informal greetings 

• Vocabulary related to people: etc. 

• Vocabulary related to daily activities 

Procedure 

3TSTTCT: W 

3T. WW m 3TWTT ^TRT 

I. Write the time numerals for each: 
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B. Ram is currently an MSU student and this is his morning routine. Read the 
sentences below and re-write them in complete sentences. 



3T. W wk: 



3TT. 
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f. 



f. W TOT cFRT 



T. T# W «F^: ^iRairM ^THT 


C. Write your early morning routine. Make sure to use and the present tense. 
Write at least 3-4 sentences. 
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Note: the imperfective tense describes regular events or habits: ■HUI % I The 


participle is followed by |f, of, If, If I 


D. Suma lives with her family in East Lansing. Each member follows strange 
timings during their daily routine. Re-write each member’s activity in complete 
sentences. For example: 3JRT If RTf Hiyni t - I 


TTRI^Ttf 

TTRT%ftrlT 

-o 

ttrtbjt 


TRT Rf 
SfalT #T 
RTR BITS' 

H«U WT 
HIH Ml% <qsrj 


HHI (to sleep) 

^'dlRd '3vTRT (to shave) 
RTRT (to sing) 

TTrIrT UtHI (to pray) 
HoHl (to take a shower) 


9. 4KMKdl % kMlRylqui 

3T. BTWTT 

?pf Bhinf^vlyuiT 7EJT 3TWTT cflQi): 

a. Always oHVll 

b. Often 3TRRTT 

c. Sometimes ^rTff 

d. Seldom ^RTT 
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e. Never 




2. Read the following sentences. Write 1 adverb of frequency next to each 
depending on your preference. 

3T. # #T 3TT3- #T x|v|RH I 

#. # TTTI I# # II# ■33TTT |f I 
I. # T# # IMd WdT Y 1 
f. # 3mTTT IT UTI lit HTIT f* I 
1. # TRT lit ■<HI<o TITTI TTTIT ^ I 

3. 3T. BT^Tcf^. 

You and your friend want to find a time to meet during the weekend. Ask questions 
about what your friend does and decide on a time. You can role play either with your 
tutor or a fellow student. 


3TPT 

# ## % m viRdit 3# Tftnrf lit ht imr / it# 11 

-IT# I# # H m HIT / I<# t" i 
-m m # 1 # in imr / n# 1 1 


3 tm=hi #ttt 

-3T# # it# TTwm #t #mf % nt # 1 # 1 

_m 3 tt# #mf mr tit / # #, m mn# #mf # *t #tt iti ttih it 

3TTTIR t, II TTf#T #lfll I 

- 3 Tn ## % ## #t Tmr tth - 1 it, 11 Trf#r 1 

m tfti 1 # #t chlfvivi #f#t 1 
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3ft. T^Kftt eft 3T^rr-^ft 



Each student needs to get one picture card. To play this game, follow the directions 
below: 

1. Imagine that you are the person in the picture and imagine the sort of lifestyle that 
the person might be leading. Try to answer the following questions: 

3f. 3TPT Rid'i dd>ri ? 

3ft. 3TPT d$lrl ? 

f. 3TPT HIVdl cWi f 1- ? 

f . 3TPT f^id-fl ^iFT I 1 ? 
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~Z. 3TnT 'Jllrl ^ ? 

3TFT yilH cWI f 1 ? 

IT. 3TTR WRT # W ^ t ? 

2. After responding to the questions, team up with a fellow student and exchange 
information about lifestyles in the picture cards. See if you want to swap lifestyles 
with your colleague or not. 
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Lesson 18: Festivals 


Content 

• Dates 

• Months of the year 

• Important festivals of India 

Objectives 

By the end of the lesson, the learner will be able to: 

• Identify months of the year 

• State the date and month 

• Be familiar with popular festivals and national holidays in India 

• Express how he/she celebrates certain festivals in his/her culture 

Materials 

• Cut-up month slips 

Procedure 

3T«TRT 

3T. 3fcF 

Directions. Look at the following numbers. Your tutor will call out some of the 
numbers. Listen and circle or point to them. 




3 ° 


c 


5>o 


w 

% 
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#. 

$. gftgHf 


Directions. Look at the strips containing the months of the year. Put them in order 
and then go over the pronunciation with your tutor (Hint: Tutor can copy the strip and 
cut them up). 


■STTxf 




3T^T 

3T^TC 

c\ 



; 


: ™ 

3FTW 


3. gfr jjrgf % wr PIhhi 

Directions: Look at the following pictures and indicate what month you would 
associate each of them with. 
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c%R 

3T. ^Kd it Hdl^ 'dl*} C(l<rl cmUkI dT 
TfdTcT BTWRT 

Directions: Reena and Rita are discussing various festivals and occasions that they 
celebrate in their families. Read the dialogue along with your tutor and answer the 
questions that follow, 
ffar 'fcT, ddT ?TRT I" ? 

fteT W ^ t I divT ^ ^ I W -HMpUf! % fvl^ I 

ftdT -3^ cFIT f ? 

%T WCT ^ I # it it d#, dT dMl4l dd d# 3d 

fldT 3TSgr I 3ik tprft Mftdk # 3ik ddT ddT^" Ft ? 

%T Fd dT^ # F^fr ddT^ t 3Tk 3T^vT # dd ddffr I df chqfi^ ^ f I 
Fd ddT# tftddT^t’ | 
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(1*11 3rtr te - cm ? 

Oil 3i0<rl tet” I 

(ter te( teterr Tri^Rif ^ t 1 1 ^ 3T#r it te^r w wr ^r^ite t 1 1 
(ter mHc<( 1 #teterr i 

(ter if i # w Titm ^ate y i Rnfr w it i^rar «reirfr t tete te" tet 

^■^rTTTO^t | 

(ter tel" i ?tete if ^tsjt Viatel" w tete rrrrr ar $dci ^mi^ ^ i 

Rte'«rc te" ^r«r wcr tef cartel" ?pr rftel" fte=r % tot^ 

wd" t"1 

(ter $hA tete h'R< te 1 tet hi 4 Tnfte te 1 f^terrte q.^1 shrift t( h*ii^ ^iitel t" i 
trt rt inr f^tetet ■%" j ii^ t 1 3 t1t *im $1 m t" i 
(ter 3rnte" w ^wteter ? tet ^te" arr "^rter I - 1 
(ter r?r (ter i "te" "^r^r arte" i 
(ter 3i^i "RrTtei" ^ i it^ i 

T. TO 

Directions: Based on the text, answer each question in Hindi. 

3f) (ter 3r fterr ^rr ^te^r %tt R^te te" m ? 

3fr) w$ Tt ^fte t( nfteR tritt I 1 ? 
f) 3 t^tt te" ^rte Tt TRiTT ^rte I 1 ? 
f) temter te 1 ^fte w Rrterr *m t ? 

■3-) Tmz tef «mte" tel" ^fater sntek rteteR ^rfte ^ t" ? 
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3. SfRtT % rqUl< 

3T. WTT 

Directions: Go over the calendar with your tutor and answer the questions that follow. 
Discuss any unfamiliar festivals with your tutor. 


W^f^FT 


tTTxf 

Ffvfr 

3t^t 

^ PTTft 



TPT Wfr 





3FIFd 

WdsMI 


31cR«H 

c\ 

Hd«H 

n n 




qlmqcll 



Look up the following holidays in the calendar and write the Hindi equivalent: 

a) Independence Day 

b) Republic Day 

c) Good Friday 

d) Christmas 

? 
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*. fiwjB* "m # ^ tjPN; 3ik itefr % nn ^raf cfiM i 

A cfc^TIT ^isidni ^ ^ # ^ffelT: HHlftcb trfz&tf 3Tfl qiffor I 

o\ » os OS 

ir^#^iT^Rr c#nr^^ i 


it snto tto % tvtf' snfe- <%tt f^rf^h fibf, 3#r %r<fr i 

#. £||fffch c4Wk 

Directions: Look at the pictures below and match them with the some of the religious 
festivals on the calendar in exercise IIA above. 
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Rc||R| 

3T. RtriR 

t R f^RIT 

Directions: Before reading the text, answer the following questions: 

3T) RRt R RiF wRf cR 3TPT 3FlR % RRtR % FTTR RfIT Fl^R f ? 

3TT) RdlR) % FIFR TJcf ^fiT R dUfth f^TT PRTR ^TRT RR t I cRT 31FTR Rt R 

RfR RRit tR PtcuR tjfcnR Rt 3FprRR ? 

3ft. Rdl^ 

Directions: Your tutor will first read the text out loud. Follow along with your tutor and 

then read the text on your own. 

cAdldJ) 

'JTRtT R ({IdldRl cRT RRlF (festival) WIR R TRFIT tiTM ft I 3Fr 3fR ft RR 3FT 

3FpR I Rf FT RT Rt RR R FRTF1T (decorate) ft | RR Fft 3Fqft 

RRf ft STR rnR# (firecrackers) ftflft ft I W oFTT ft?T Rt ’HI^Rq, 

3T2T3T tl^TR F^RMT (cleanliness) ^iT Rd o' I cdl J l 3IMH tJT, 3TFT diKtslldT (factories) 

Rt FfTFlft ft I fR Rf ^RIRR FF Rt <liq ft I cl<=bl Rt Rf< 1 % FF? RtF - F?T 
3TFTSFT <d)i TTf 3fil Rd 3dcfcl fMfrltdcb (coronation) RiFT J NI FT I c^mclR) R Rd 'R3 4 tlR1 
Rt dyTT Rt wR ft I ^FT Rf R)F RvR R ^TRf FiT TJF 3TTFF FvR ft | 


J. RtdIVI W 

Directions: Answer the following questions in Hindi. First write down your responses 
and then discuss them with your tutor. Check spelling and grammar errors. 

3T. <{|llMcf) RRlF cpR TRTFT WrTT ft ? 


3ft. ^FT Rf fttF chu-ckii FvR ft ? 
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T. ^ c£t W FTrfr f ? 


Directions: Write a short paragraph of about 5-6 sentences in Hindi describing a festival 
in your country? How do you celebrate it? What do people do? 



Lesson 19: Socio-economic issues 


Content 

• Socio economic issues such as population, unemployment, crime etc. 

• Environmental issues 

Objectives 

By the end of the lesson, the learner will be able to: 

• Use the vocabulary provided to talk about socio-economic issues 

• Express opinions related to environmental issues 


Procedure 

Wst 4WMc|l<JI 3Tk 3TTf?fcF TR 

3t. 3ftr fimiQch wir# rt ^ f 

Directions: Before you read the dialogue, try to brainstorm some social problems in your 
country today e.g. crime, unemployment, etc. You may also think about initiatives that 
have been taken to counter the problem(s). Write your ideas in the space below. 


3ft 3Tk -HWlfacb flh^l3ft TR f- 

Directions: Robert (an American exchange student in India) and his classmate Mihir 
are having a conversation about socio-economic problems in India. Listen to your 
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tutor read the dialogue below. Then practice the dialogue yourself with your tutor or 
with another student. 


mi: ftftr, 3 ff ftf t ? 

fnfBc I cH4l 3RT x||i| 41^ FF T# ft" ? 

mi: ft i ff sfr ^ m Fruft ft mm ? 

RRt: -c|ell ^ tfr 3TIFT I 3FF chi-i—H ^ cKdltH ? 

: FrJfTTTF chrll-H sft" I Mdl Hoi 2JT t|Kd «Ul>*1 J ll{l 

tfhfi F#tF#rt i 

ffiftT: FT FFT FF ft" 1% #%RTTft- FT W FTRUT FUlft" FFifr FRRTW f ? 
TIFF": 3TFF ? 

ffiflT: FT I F# Tooo tft- “3TRFT” FTFFT FTF^t #FT f# I F^ ^ M FRF 
3iNlc{l ffr dvtl.S FT F#Tt t" I 

mi: 3#r fftw wff 3tIt ft# trf tfrff# *fr f ^ fM; 

hRtNM... 

ftf#T: FTFftF TRFFT 3" FfF # FtFRT3Tf 3ft- TFTFFT 3ft- t F$FR RfI^H 
3^T uRedl f^TSF I 

mi: FT ftftr I cft%F TRFTR 3ft 3T1F eftft 3ft- FFF *fr Flfttr ^ FF 3frt ft I 
fft#T: FT Fft FFT FRFT FtFT ? 

mi: FT F^ FT eftF F^F FftFlft F^ 3TFFT FFft ft I FF% F^Ff ^ Qul^ld 
FFTft ft" tHFirfl ft I 

fftftT: fF ^FT FTF^ ft" I 3T# ft# TTftft 3TT TF ft I FT# ft FF ftft I 

3. w? 

Directions: Respond to the following questions orally: 

5>. mi ft IftFR ft frf 3ft- wr tfrft fft ft ? 
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7. f^ftr % Tlrf mvu ^TT^ROT ? 


3. *iht mh^'<s4ji Trf ^ooo #%rnfr ^t i\f ? 

*. TK=bK 11%^r TO ^ ^^TT3Tf ^T FIM ^ f ? 

h. irat to - Tr?m t ? 

5. =rt ffiftr irat ^ wpt t ? 

V9. W 3Tm% ^T # TT57 *T# TTTRT f ? ^7 ^HW cRT t 3#T^T TWT4I 37T 

TTHTSJPT 3THT f%TT rRF ? 

?. M^lfcKUl 

3T. Mi|fcKU| ■& f|Hfillip 

Directions: Think about the town/city you come from. Do environmental problems 
exist? How serious are they? Provide examples and discuss them with your tutor. Then 
write your ideas in the space below. 
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Directions: Look at the pictures below and match them to the words, 
unfamiliar vocabulary with your tutor. 


^T-^Ttr^RT dMMtui 

c\ 

ctrj^ur 


3^1 PH Rcblfl 


Discuss any 



138 













































J. T^W foisHI 

Directions: You and a group of friends are writing a letter to the Ministry of 
Environment complaining about an increase in pollution in your city. Brainstorm the 
problem with your fellow student and come up with 2-3 solutions as suggestions. Follow 
the format given below to write a government letter W). 

BTTdW ^THT (your name):_ BTTdW WW (your address) 

(title):_ _ 


Rnicb (date): 


EfaT (to), 
■CTriT (address): 


(greeting) 
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*WIMH (ending). 


Useful expressions 

1. Expressions for greetings (UW&ET): TO, 3TT^1k 

2. Expressions for ending (tHHIMH): R41d 

Note: Remember to use the correct format for the date (date, month, year) 


3. 3T^cfrfq- 

With your tutor, pick 1-2 current issues in the world. Start by discussing the nature of the 
problem(s). Try to come up with a few solutions. 
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Lesson 20: Nationality and Area of Study 


Content 

• Nationalities 

• Fields of study 

Objectives 

By the end of the lesson, the learner will be able to: 

• Say what country they are from 

• Talk about what he/she is studying 

To be reviewed before the lesson 

• Greetings (both formal and informal) 

• Conjugation of the verb ‘to be’ 

Procedure 

3TW ^TT 
3T zr&m 

Directions: Practice introducing yourself and asking for each other’s names. 

mm CRT i ? (hello, What is your name?) 

TbTT, m FFT_f | (Hello, my name is _ ) 

3TFFT tH^ch-i tsjyi) IpT (I am very happy to meet you). 

m. 3TWFT 

Directions: Imagine yourself in an informal situation and practice greeting and 
introducing yourself in the following informal situations. 


141 





3Tm% W 


3TOWtlft 


3mi 


3TFT% 


3T1WT M^l^il 
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3T. 

Directions: Look at the map below and try to locate India. Your tutor will ask you to 
where the following countries are. See if you can find them. If the tutor uses a country 
name that you are unfamiliar with, ask him/her to show you the country. Practice saying 
and writing the names of the countries. 

Useful expressions 

'hKd t" ? Where is India 

bKd *1d^ H6 I&Im "tf o' ? In which continent is India located? 

W 'JTRrT tjjvNi t" ? Is India located in Asia? 

Tf hltd *61 t" ? Where is India on the map? 


3T. 

3fr. 

£ 

diJNIdVI 

■3T. 

If ■'Jld 
£. W1R 

3 1 Ito 
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wzr % f ? 

Directions: Look at each picture and write down what country the person in the picture 
may be from. 

Example: 

hd'HM 



hd'WM I 


HdHHH t I 
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J. 3TPT W 1 ^ f - ? 

Directions: Practice the following expressions with your tutor or a fellow student: 


^ t 1 ? (where are you from)? 

TT hKd If \ {I am from India) or ^ ^ I (I am from China) 
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3. 3TFT ? 

3T. 

Directions: Discuss the following questions with your tutor. 

FT# WT FTTvT vPT^ f ? 

Y siEm Tim vrnt f - ? 

3. f^STRff xjRjfxlFi' *<£<rl WvT ■%" frN}" #" ? 

*. Finite 3frr mjR^k ftt # w pr#r t ? 

h. fhf czjctw Fit # 3 tf} f^jr ^ tt^ i ff cffw 3wftFF ^t 

^ %FT TRF FRTF FT 3TFR1F t ? 


3TT. 3ilM FFT MjS if? ^ ? 

?. FTFTF 

Directions: A journalism student at the Jawaharlal Nehru University, New Delhi 
conducted an interview regarding students’ areas of study and their opinions about 
them. Your tutor will read the excerpts below. Practice reading the texts along with 
your tutor. When you have both read the text, answer the questions that follow. 

3TFT ctdl M<o^ t 1 ? 

<l41 d|fu|\rdj (commerce) MJorfj ^ 3^T MU.Tf <dv( <#) I U$-1 TJFT Rd o^UMlIl 

FTT#^# I FRF# 3Tlf$fFT FTRRfr fmUUIlC f - I FFT I TT$TZ IF STIFF 

f <^J|kT Ft FiTF #FR F** Wm\ Ft FFT FT^f | 
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TfH^rT # fllRoiJ (literature) # tfr. TTxT. cR 7RT |f I R^" RR fRRR R RfR 7^ 

Rdxjfifl t i rri^R?t# 3 ^^# 3#r ^id+T fnRou % rir r?t|t ft?; f 

RRTftRTTT, Ri#T, # ?ftwf R£RR I RRlt ^T RR RR7R RRTRT t I 

R RR <rll J iT ■%■ «mi -cil^dl |j* I 

R%?T # 1%R1R (science) RR WR |f I RR RRRR ^T rfr RR f%RR % RhrRdtT 

RRR^fRRRli f - I 3RR RfURRT % f^TT ^ R# RR1RT I ^ ^ RvW % 
M 4M4)rl RRRT RTRR ^wfl RR*RRT RR RRRtR 3T^R $# # %RT 
RR 7RT t - TOR, RRR, 3#t ^RR # I 


R rl<dlVI R7R 

Directions: State whether the following statements are true or false: 

3T. TRfr RRR*f RR 7^ f* 3ik t^RRffr RRTRT RlRifr t I 

3R. R^fr RRRT fNY % RR t I 

R. RHIr RRR rr trt t I 

f: R%?T toR # RR 7RT f I 

R. R%RT Rit RRRRT % RRRtRf # RdRf4) t I 
3. 3flR^ RtTR RRT RR^ f ? 

Directions: Now ask your fellow students the question: RR RRT RRR RT 3TlT RRf ? 
Note their responses and discuss them with your tutor. 
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Imagine that you are meeting an exchange student for the first time. 

a) Greet the person 

b) Ask where he/she is from 

c) What is he/she studying? 

d) What are his/her likes and dislikes? 
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Part III: Intermediate/Advanced Lessons 
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Chapter 6: Introduction to Intermediate/Advanced Lessons 

This section is intended for intermediate or advanced learners. At this point in the 
acquisition process, it is assumed that the learner can understand and participate in simple 
conversations, and is proficient enough in Hindi to begin a more in depth investigation of 
the target language and culture. In order to help the learner and tutor meet these goals, 
this section contains fifteen topic-based lessons. 

Each lesson has been developed so that the tutor and learner can work their way through 
the lesson together, completing each activity as it is presented in the lesson. Before 
reading the text, each lesson provides pre-reading activities for the learner to complete 
with the tutor. Frequently, learners complete activities that introduce and provide 
practice in new vocabulary, engage in a discussion on the lesson topic with other learners 
and/or the tutor, and complete other activities designed to help prepare the learner for the 
text, which is the main component of each lesson. 

Learners then read the text and ask their tutor any questions they may have about the 
content of the passage or any vocabulary that is new to them. Through this discussion 
with the tutor, the learner can get important feedback and guidance to help understand 
what is contained in the text. 

After reading the text, each lesson provides activities for the learner to complete which 
help him/her to better process and understand the text. Finally, each lesson provides 
follow-up activities as well as suggested writing topics that can be assigned for 
homework. 

By working through each lesson, learners must rely on all four language skills: reading, 
writing, speaking, and listening, to explore and learn about Hindi culture. Learners, 
therefore, will not only improve their overall proficiency in the language, but will also 
gain important cultural information which will allow them to not only understand and 
appreciate Hindi culture, but also use the language more appropriately and effectively. 

Because each lesson follows a similar format, the tutor and learner can quickly become 
familiar with the procedure of each lesson. Once the tutor and learner are comfortable 
with this procedure, they can identify new themes and topics for study that relate to the 
specific goals of the learner. Once these topics have been identified, the tutor can 
develop relevant texts and the tutorial class can work through these new texts, following 
the same procedure. In this way, the tutor and learner can work together to help the 
learner continue to develop all four language skills as well as learn to function in the 
target culture. 
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Chapter 7: Intermediate / Advanced Lessons 
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Lesson 1 : Using public transportation 



(3T) TO 

3 T^ ^ ^ TOf ^ 

?. cfjt 3tpt ■nicf'JiR^ mRci^h mrft $^nw t ? cpjf ?tt =Rif 

^T# ? 

3TT ^TT f 1% #, ^ TOTT # cFTT fll^Rcb 

MRcIrfH f - I cRT 3THT ^T f^TR ^ WHrf f ? 3TF^7 3&m, 

^|cft-cRTT cRT f ? 

3. W 3^fUl ^ tcRT ^ -HIcf^Rch TTftTO ^ ^Tf|^ ? 

^ff ^T^ff ? 

(3ff) VKM^l ■# W^ 

t TO-W ^BT TOR 3TTRR ^THUf ^ 1^ ^ W$t # W # cfifr 

W^t ^ RIF ^tf^TT | 
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3FT tcRft 1%TIFT f^FTF #F FT# 

3TFT# FTT 3TTFF# dplbH-FEFT 

?. 3tf ftf-ftf # fft ?t®f f% ftFFfr# i 3 ttfff 3tfftf #ttt tft ? 

FFT-FTF # 1^ ?T®F # 3TTF} 3FT TFF 3 # ? 3TTF} TFF #, ^ 

F^f W5 ^ # FFT-FTF # ^ ? 

3 . 3 TTCra 7 i' WET 3 # ^ ? 1 ®F % 3 # 3 F# %$TFT # F 1 M I 

?. fllcf^Rch mRcI^H 
(3T) *^rl-Mld m!$o4 

Rcpl: 41^ RmI j IMI Mid mB 4, FftT Mid ^ ^Rfd Ri4 -<HI<=T^Pi<=b Ml$«il # TT# qcK-ll 

#f#|F cQPUJ^ | 


FT# 

FTT 

^r-JiiQ^r 

tcf# 

TTFt 

3TTF#FW 


mcPiflch ftf# #ffft 


TJF7 FFTF # F[T# FFTF ^ % fr# mRrfrq- #F .^KlrH fll^Rch F1FF $Pl4M 

ft# t - i 3 t1?}fftf F# wrT # fft ftff # t[t# ftff tiff 3rk 'stf# fitt ft# ft# F# 
1#n# #fr f- i ff# #r ## #£■ fiftT # Fif#f % fr# ft# 3mhji(M #r-Fi1iiFf # 

FF# f I ^T# 3TFITFT, FT# #F 3fldlftcWI (3# f## # T^FT ch^dl4 FT#) #T #F## 

# w fttft ftt^f ft# t 1 i ft# #r #r-Jiife4T # w ft# m ff ftf 

<^*■11 FTT# # #T FIT °FTF TTFF # M|d T# $141 # I FTT FT 304 TTFF FTT-F#FdT 
3T1F# 3TTF# TFTF FFT F#F# FTT #T1FT FT# I 3^ 3T1F# TFR FTT TT# FTF FMF 
#FT FTT# # dlP> 3»S3d< 3TIFFTT #TTFT TTF FTT T#T I 3TFT FTT T# # # 3 hmf4 
## #T FT# T# R4<H FtTFT 3lR4 % FF STIFFS 3 Ff4t "FFR % TFTF ^ FF^ - 
M|%4 FT FFFF I 3TTFF^ FTTFF 3F^ FF^ F^ ^rf^FT TTFF ^ 3F3FF 

Ftrft- I FFT FFTFT ^qTFRFT F^FF FF t 3TTF FFT MlPlFi FTT-FTTT # f^TT^ 
3 FFf 4" TilF Pi<IMI FT^ - ■%" f^T TT^t ^>dil 'FFFT F F^" I 3FFFFF, F^ - ?I6Tf 4" f^F F^ 1 
^ f TTTFFF FTTf ^ ^TFT FT T^F-FFT f^TTIFT FFTTfr f I FF FTTf # TFFT FTT^ FF 
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FRiFRFt %ff st^ff srft##! 1 3rk 3FTFt t# #t f^if #f rf# t i f# 

#t Ft# Fxft f# RRF-RRoft # #f ^Rft I ^TF FR-T## XR F# % 3T# FT M 
*H.Rl <1 F# FFT T!F TR^TT #tF t" I <ri<4lQ4T #t Ftt RTsF F# # =tiKU| FT F# TFF 
XR 3TFRT #T # 3TT# #" I FpT FJJTFT #t IT# FRT tf m<^i£HK FFT h!^ #)<■} F" I 3RRT 
^3TT #Tft TTTfaTF FFF R3F 3# RRrfPT #R XTFFF FR# t l31|i)RFJ|| F tF# R# 
RRF f#HF #FT XR 3TTF#T FlF t I RWMd: 3^T W Fk # °FRT RRF % FIF FTF % 
FF tFTft 3TtT 3FFt FFF §ftFT FUTF f%W ## f - I FF F#-F# -#F FF f#HF # 
W^f I FRT % RRF #T # w F# fir F ^Tlft 3TT# F tcRft t## #T RF1FF FF 
#t FF FHT FT^T #F %TR f I tF# 3Tk 3F# FTFF 3TFRT 3FTFt 3TTXT#t hI^M TTF 
M^F^I % R# TI^ FFFT-FT RRf R# I 1 I FFF # ^Rft FFF FF FT FTFT FFFF 
f#RRTT #FT t FF ## RF^F cFf# # W #TT %FT f I FTFF FFFT f#FF FFt FF 
3TTF fTT 'JlMchlR % FF XR -h! <n—rTl<r1 FT T#nt I 

(3F) xrf^t 

ft#FT: 3TF FF-FF 3R*ft FTF # FlM I FRT (3T) # 3TFI# FFTt Ft ^Fl# I FF 3TR# 
R#t FF" R'i ? 


(F) wm^t FTF 

F FR ^T TT%F FFT ^f^-; 

FFT TTFT FT^ - TRRT f^H TTFrFTXif <nirTi Ft FF "RFTT ? 

%Tft ^ft xt'pH F tFR 3M 3Tk tFTft %TIF t^flfF FtF f ? 

FFFft F sildlRd-VII # FF FT^ TRRT 1%R ^1# FT SFR R3F Fllt^ ? 

F FHT 3^T FTf^t 

f^F: RF-XTTF xt^FT TRft 3RRT-3RRT RT^Ft^F FF^t % FT^T 3Tk FTt^ RRT 
cflQ^ I F^" ^t# ^ FT^ # R^t F7TF t^f# I t^fF^ FT# 3# 

Fft# XR #EIR cfilQij 3# FTFT F# % ## FRT # 3TRT #FRT FFF, #T F#, 
FFFRTF F^t^FRF 3R#F ^ RFFH# I 
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tcRfr cFT^OT 

^ : oo 
’ 0 
R:R° 

Rt'tfo 

R:^o 

R: 5 ° 

R : \ 3 o 

R:£o 

*TTaRr^-^fR : ^ THTR- 


WwlwWtj I 


^:°° 

n:^o 

^:°° 

$>V 9 ;oo 

U:^° 

^ 0;00 

RR:R° 

^:oo 

R^o 

H THR 


R^° 

^o:oo 

^:oo 

R?:^° 

RR:^° 

^■Mo 

RR:oo 

3 °:H° 


3fidlfWvil ^rf%TRT 


41 a 

RWJ| fa,<|i|| (^L|i|l #) 

TT^<|Q ^ «U<^ 

o 

o 

CV' 

^;oo 

Rr'tfo 

R:R° 

^ : oo 

R o : ^ o 

R:Ro 

R:R° 

RR:RH 

R:3° 

^o:^o 

RR:Ro 

R:*o 


R3:R° 

R:^o 

RR:^° 

R*:Ro 

R:^° 

R3:°° 

R^;oo 

R;V9 o 

;oo 

R^:°° 

R:£o 

Rl^OO 

R^:£° 


^ TM 





ftrfR-l^f 


(3T) XRRTlfr % RF<f 3fk RTF 3Tk 3Tli)ftRYII % faRl4T FFRT cfilft*! | 

fter rr rfft wr ft, rf RTnf p %rrf %rrt rrtft t ? 

(#) "Fit % 3RRR, SfidlfWvil 3Ttr tR# % ^RRFF 3^T 3lfi}RFrF f^Rlt RRT f - ? 

(F) FSRF% % RF<f ttFT RFFT ^o Ft Ft sfidlftRYII 3#r tcRft t t%FPT t%FRT fpT 
RFFlf ? 

(f) XJRT cRftr Rf 3RR *.3° Xip Rf tR# xf RTRT RRft R#, xf ^>.Ro xfcR PP R? 
%FPT %RRT ftFT f ? 

(3F) <J<y^UM:, Fft tfFFf t 3T1R RR # "Fffft RlR7 ^ RRT1F RfR I RR ^ 

FFlf RT 3TTR fxif f % 3TTRRF pTif FR FF ft RRT f I 3TRT FRxfr ^HR,|{| ft % tfft 
XJR7 H.MlRckl Rf^lR 7tRR Rflt t I 3T1R% %# XJR7 RT$ft 1FM Rf R^RT 3RRR RPT RR, 
FR" RFFT RT 3RRlftr1 FRtr y Ydi RF FFT flQ'i) I 

*. ^TiKuilii 

(3T) 3TTRfr f?T t, RT FRF t RT^T^T RftRFF RRt RFR 3TTR^ RTF f# Xp 

RFFT RTF Rif I RRT f3TT ? FR RRR 3TTRtr FTR 3Tfc t^RR frt t ? 3TTRt RF RFFT ft 
RRT RTR ff ? 

(3TT) FRF f 1 , Rf- RTFt t 3TRft 3TRtXRFT % RFTW RTcfa^RT RftRFF oRRRRT c£t RFpt 
ftp c£t RTT Tft f I ftftt t 3TRftt ftft Hlfe< RTFfRFF, TRTFT, F^lft- RRFT 

"RTcF RR tfRT f I 3TTR% FF # RF I^RTT %FF f ? RRt RT RRt Fjff ? 
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Lesson 2: Attending a Wedding 



'R 

P^Yi: ^M'i RtST^ R TfT^r FF yFT x|-y[ cQRji^: 

Rr# RfTF R FTTf^T fir I 1 ? W FF VIlR^T 3TTFR- FftcfTT 
FH^IRlF Rf ? RcfTFFF fRf cQQl^ | 

T. yiiRR tR w fiif^Rch Rrit tff cQRr (jih^wi RRff, F^fR.) I 

3ffR Rmr RR R f# ftff R RnR i sm 3ift RttR ^ % fR R ttRw R; 
R 3tfR fYi^FT R fff RlfRR i RR RR fR ff? "ytsf 3ftRt fRt % RrR fff 3f 


ttfR R i 



RfRf 

FTFFFT W 3 R 

^tftR cRftR 

ttfRf 

ftsft-frtRf 

TFFT 

c\ 

RjrR'^f 

c\ 

MllRd / FM 37 -fR 

MfMMI 

ttRf 

ffftt 

fRr 
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34l3<ui: 

PH^ui: FT-FF RfTF % FTWT FFT FFFl - TTlt F^FR 3Tfc Fteff Rh'^ui 1 1 I 
-^t -HIHMd: TFT ^ TSFFTtr F# f - I 31MFF, ^TF #F 3TF} ^r % FRTFZT 

FT F^ P 4 ^U| f- | 

?. FFT 31^ % 3RFT 3TFRT-3TFRT FRIFf - TR f^F# # ^F fP' f ? FR? WT 

^FTFF cQPiTi I 

?. vnR^r 

(3T) FRF # VIlR^r 

ftcfr: FFT-FTF TRTTfr FFR ^ ^FFR fF FFFf % FFT I F^T ^ FFT-FTF 

T^ 3#T 1% 3FF% TtR T# 3* FT FFTF I FFT-FTF TRT# FFR ^ 3t3FR 

fFF F^ #TFF # T^ "FFFR FT 31-^4 cjiV FF 7 #fFT ^ I 


Ff|fF FRTikRFTF 
T. FFT FRTftF RF1F 

?. ff 2 #iftRfif 

F. Rf# % 3TFF FFTR 
4. FTFftF RfTF^ # FtFR 


FTTF fj^T jrfaTF 


#fFT :_ 

FRF % 3TFF-3TFF FFfr # RfTF TRRIf 3TFF tM % F^ - f I FF F^ 1 $ F# 

# 3TFTF FR TTFT^ f : FFT-FRTftF 3Tk F^HF-FR^F I F^ ^ FFf % 3TFRiF FfF 
f^FTFlt I FT% FT FFFF % F^FR TT fFWl ftFp - FT 3FFF^ FFT FntFT Rt 3TTF FFT RfTF 

o o » 

# 3FFf^F M t I Fff^FuRT RfTF fotmt # F^FR FT^ STRFTT.'^bf)" FR^ ^ 3FTRF 
F^lT Ftrfr, FFT FF FFfrT W Fk FT FFR FSF-F#F F^FTTf # 3TTFFRT FFTF T & f I 
FTT^T 3TPftTF 3TTF FlV FTTFF FF FIFRT F^TT Flf|^ Rt 3TTF "FpfF" (RF1F FF WT 
UkRIT) FT FRFT TRTRIf, FT FFfr # STRICT 1%^ F^ f I 


FfNFT :_ 

FFT 3Tfc F%T FRTftF FTTRfT FtFt F^FTTf 3^T FF^T FpF ftMFTTf 4lFdjfi # 
Trg7 Rf^FF TRTT# TTFTTiF % TTTF F^ f - I FRft-FRfr 3RT^Ff ~£t 3TFFfT-FF# F^T FT^If 
FF l^t # ^ FTlrfr f I FRFT FRF # TRTlf TRTRiF 3TFTTT RFTF % FFT Rf FFT^ 
3 TTFHf|F 1 F# f I RFIF FFT^ FfF - TF^ tM-eM RfiJFf F^t FUrfr f- I TTF^" 
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ffR pFFF fR ttfitR Rr RfR, fRR fffR R- "tR TjoFT" R ftfR t; fR R ftR R i 
’Hhk)^ wt pr^r 3 tfR 3tfR tftR f^ftf; tttR ftt "RFRt" R 

ttfttR ftR R i ftft ftR R 3rk ttttR ftt-ftft Rft R i 3 # #r, pr^r ffR 

F1TF FiT TTF7 ^rMl^l fR Rl"R FT TTFTT RfT R I tR TTF7 'YTbTTFTFT 3TTT pFITF % FT FITFT 
FTTFT R I RaRT FTTRf YllRR R RFTFTFT F# RR TRfR RFTF TTFTTR TTF7 RR R TW 
FTIFT R FIFT RR F^FIT VR Rf TFT FlR R I ftR R, FTT FIT pFfT 3TFR Ff-FTF 3 Rt 
RyW % TFT FFT FFTR# FfR Rt FRRt FTFT (FF - FTFT H^3?f % fRf FFR "FtR" 
Rt FTFT FTT FRFT R) FvTFT R I TFlR RRR FT pFfF FTT FftFR "3 ThR" (Rf RisIHI) 3#T 
irR R TTTT FTTFTT TFTFT FTTFT R I 

FTeF RFTF TTFTTtF RR Rf FTtfRFT M R TTTT 3TTTF RFT R I fRf 3Tf^T FTT# 
FTtR R I 3tRR TTR fRp RR-ftc||R Rt fRRR FTT FpT FTTtTfR FTF R, FFffR FF 
FRFFT TTRiT FTTTT R 3#T RfTT FF FFT TF# FTFT RIFT R - TTW FlRf R "3TfR TTTR" 

I 

TFT-FITRf YllRR R FT-TT % FTRT ^F^fsilT fRIRt % fRf RR % TTTT-TTTT 
R 3tRt % TFF $R RR R I FRnF-FTFftF" YllRR R FT-TT TTIFRTT: 3T1R R TFfR Rt^ 

I I I TTFT TTfRllT TTFF ( ^<lRd IFF FlR R rR fR) FT tRpF-FTTRf plRT pTRF R fR 
R TTFT FTT FFFFfr t, F^ FFFF RFTF TTf^fF FRFT t I FTT TTFF FF^IF FtM Ry^K FT- 
FF FTt ^FT f- I FF^F FTt FF^ ^ FftFR ^ 3TfT FfTFT FFFT t 3Tfc FF 3TF^ fR - % FT 

c\ o o 

fffR ftt "fRyt" fttR t - 1 


RHfT :_ 

TRFTFFFT RFTF TTFTTR ^FF RRRf R 3TFTF RfT t I pTFT 3#T pFFF 

TTFTFFF R FF - FT TTFTlf pf FTtM" R R I RFFTFf Rt FfR TFT FTF FtR 3Tk 

fR" Rz: RR ff 3rpRr Rtft fttft t i Rf ifRfR Rt ttff fRR tjRRif Rff fR fttf 
Rft FFffRr Rf TfRrR ft Ryt-Rtf RtR R Rftp RR f i 3 ttf fR Rft fitR ff ft-ft 
wrft R tRRft RR i Rffr tfffff: RRw ft fftf; ff; ttft ft 3tR R i ft-ft fR 
RfR % FTT RfFR FfFR Rt FTTF FTFR FtR R , fR TFR FTF RtFIT fRtF ( fR % 
FT R ) FTIFT R I 


( 3 TT) RwYTFRR 

RRYT: 3TT RrafYT 3TFR FTF FRR I RTFT (3T) R 3TTFR TFT RmR I TFT 3T1FR RnTYT % 

RrR ttR RRft tR ? RRfR fR RRf fRR R fRfRt fttR ttR fftR i 
(F) ykmR 
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§c§T: FFFTF (3T) %■ FFFTF (3TT) § 3mf % Tim §Fmf | 3TPT 3FR 

§T# ?T®F FF 3T?f FTF§ T Ff, rft FR-Fm FT RTFTT F§ 3TF^ TFFtf § F§^ I 3TRF^ §11 
§■ FTT^F 3T§ F §§, § FF ?T®F FFT VK^I § I 
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X5TMR (3T) 

X5TMR (3TT) 


i^TF # W# ^ w 3lf^r 

■^41 

%^3Tf ^iT XTf%^ ^51R 


i^ir Ruhi 

^T# 

WI ?TT# 

3rrefr 

3^T XR 3TT37R sRl^ girfT TJcF ^ 

3f1^r ^HlSfl" 

chf cR^T M^HMI 


(i) tjt - 

RyT-W WW 3Tfc # 3Hq^RT I 


Rcii^ chi ycbK 

TTCT# 

*J<fl*l RcHf? 


3rt wrffo 



<3<r$l 3^T <rl41 

ji ^f4'4f xr 

t 

^PJT XTRXfk 

^1 chivfl cfil 

O 

W cfRXTT 

t 1 

’.<31 ^ XTW 

rrt-crt 3i1^r 

c\ 

RIPT^ ts^f - 1 



(3) ^PTRT U VH 

TTH-W XR 3mnftrf % 3 tR I 

fon# #r p trrIt w t 1 ? 

?. chin41 trt# Tj^r ^rrt sm R^ddi t ? 

3 W ^fTHtF XT^TWuf f^FRT W t ? 

*. ~m w tixtrIt # <p^ sfk 3 x^- 3^ xrfr^ 4" totw 1%^ f- ? 
y. w 3 wr y(|<^ tor t ? 
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( 3 T) f^TR-f^f W 

P^i: 414) R4 iRf y rM TTfj^ I y$<4 ^jf^ - rcpt % Ri4 ■hIPP, 3t1t qp c^pf 

cQPiu, i ■rt% %ar^ rt$t 3 rm% ^raraf ^ xraf cQQi^ i 

f^T# 3 frr 3 TTTT% ^T # ftcJT# % #ET 3 TFT^T cFJT ^ PT fWMdl f^ 3 T# 

? w #r ^ ^rmf # qnr ^ qnr <fcr i 

?. f%# RRfr to?ft RftP' I ’RlP' FFT ^ # 1%T %JTF # ^ 

rtpt pr if yR>y i cwi rt yup rir 3^41 ? yup if ^^5 3tr f?byi3Tf 

% sflt#q#if I =rt ri^ ^ pt ^ r^r f^rr ? 


3 . 3 RJcfiff Bb< 4 |lf 
(3?) fam qrr pitef 

P^VI: R-RT % P^I^-f^T PiT PR fxTP' 41-4 Ryi TRT t" I P4^ PiT cjup p^" | 
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( 3 TT) FT# PH 5 |U| 

^FFT: #!fur FT#F f#TF FF FF ftWT ## I F*# FT# # ^TF ^3RT FT# # eQftu, 
I FF R4#U| 3TT# #T #T tel f#FT FTF 3TFTF t ? 



75 - 5-55 

Muhurtham : 

70 a m. to 11-30 a m. 

Vrishaba Lagnam 

With the best compliments of : 
RELATIVES & FRIENDS 

Grams : " GANDHARVA " 


with 

Soul. S. Sandhrja, M,A. 

(Daughter of Smt. Seetha & Sri S. Gopa/anJ 

on $e<AieJrAry /Ae /S/A ^//KrtcA ZSSS 


a/ ^Aia/t/afta .s/ifatt/yt'x, sity /ft 

*/ .AAea/is S '/tiHAzc, A^jwan/A/iat, 




^XHT: m (3TT) TJcF ^Kcffar ^TT ^Rllf | 

q-^TTcl^uf W | 

F. RxlRUfl'q f#F 

3TTF# f#T# F^T F#t Fmchi ## T# ( mR«IK #T F^T ^FTFT FT T#F # FTF ), 
FFF VII<R FTF ### I FT# #T FF<# f#F #1 #1 # 3TTFFTI" yilh# F# FFT ? 
f#F #T #FF 3TTF# FFT ##T ## ? FFT 3TTF# F# TJTSF f###Ff ## ? 
1#FTF FTFTFT Ft# FT 3TP# FFfFTF FFT # ? 

?. 3T1F#T W # FFT #T1F ft# FT# # ? ftftqf, FTF# #R, F^J# FTT 
f### I 
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Lesson 3: Eating in a Restaurant 
WT 3 : 'HIvtHIc'M # WTT 



(sr) vF Tro 

R^i: 414} Ril to 3tFt 3w 4 TTrsfr RsjiRf^T % ttrt cRFjR i 

TO 3TTTT TOT TOTTT nR't ? 3TPT RTTT TOT ^T ^ImHIc-M R ^ f ? 

t. to toRt tot R to^t Rtotto t 1 ? to tot ^ %rfr tfF Rtotto R 

? 

(3TT) TOT^ 

TJTO: RR R*TT TO 4)TOI to4" ^ TO^ TORT TOT # fTT TOT TO-HMil! % TO 
TJTO TOT TOt RTOTTO: 


T. TOftTOTT: 


3. TOT TOTTOPT: 
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*TR#T tepr # WTT 

(3T) 

TR 7 w 3 Tk ^ # " 3 rR 

*3- I 


y]'jH-+l'4) 

%w-?zfw 


wfm 

wiRa 3#r 3 tm; trt sftr w # # wrm Mw ^o.oo 

f^r #«nfar trt# ^t, #jr p; 3 ^° 

Timw #r Wm vf^rw tt# ff # #># 

Tpf Llchl.^l 

#f # T# fir i## 


f## #iR 

## 3TTPFT ff%2JT 

ri^fr I’f, #r Tftw w # ^ 3 rk -3*1% sir t# ajcjrfr 

TfRR, ^Id, 'IN, ^N<rl 3^T <H<nic^ ’’o.oo 

Vll^lfl 21T# 

^1R, "^RT TRTRTT, TT3I t#It, ^ ^ M; TT^TIT #T Rc^R WHR TJcfr ## % 211# # 

##T J3TT WIROT ^ll#k #^R ^o.oo 

Ri^tH ^^l) 

WR, 3RR7 3Tk 3TR # TH # ^FIT f3TT, f^TT 1# ^oo.oo 


166 








chv4Ul 

WR, 3RRF, AlMwt WT# F# 

^H.OO 

fa 


rtfat 

T3^7 R3R ^T, TfteT R ^T#=7 

^.oo 

fafar^fa 

^.Ho 

wjrerft^RT 

^ 7 , ^fr: f^rar ttr, wr^: 

^k.oo 

H^KII ^fFT 

^0,00 

faffa 

rfirot ^rr %pfr7-7f|77 

^0,00 


(3TT) W 

^g- ^TTTPT % 3TFIR tr ^7 w flr % 37R ^?Nh 
*. ^ ^ xltjjfr ^7 #7 cpf Wtf: 

7. R7 ^IRsfe T#nT t ? : 

3. ^R # ^7 # RFFRTff 37k RWTft # f ? 

*. ^ ^ fa •HIHMd: f ? 

^ 3THT W2R 3T7^T T^R7 TT<37 ffafo 3}k TT<37 ifc M fat: 
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3 . *TRrT Wl'JHM ’4 

( 3 T) Rjo^ T^* 

ft#RT: RRT-RTR RRT RR Wri, 3#T Wt 1^ ViW % 3RT 3flR^- RPRpf TIRRT % 3RRR XR 

#IQ 4 I 

rrt-xitr % wr rir tir^ rrirt w rtt^ riw tjrt rMr- i rrt-xrr 
ri rxr rit # rf rMrt faf<44 i 

?. ^ # R# RRTF # RRT-RTR RTT TTTT, M'frhilT # c£|Q4 | 


"•gT#" ± URT 

RreftR rIrtr ^r: fiR^iiT ; ^irr 3rk <rhmT ^ rtft f 3 tt t i w 3 tt} rtrtt 

i%# ri Rl^HMd # Vlldil£l(l 3fk ^I’Hl^ld Ul^diT % WI RT^ 3T^RT 
RRTR % R^R ^ RtFT RTT TTRTRT t I W % Writ % 1^ RR7 

r1^hm<!j Wri I 1 i tj^ o^ f^r rrtr rr #rtr wtt rifrt t rtf^t 

3TTRR qT^l^T TTffrT toM Rl^HMd RT "RTRT" RRT % f%# TIFRT XR R^ fix 
#RTR1R1R RTT TTRkTT # I TIR^" RF*T Rl^ldMd <<-TRR FlRRlf # XRTX R# f 3^T RR RRrfrR 
3fk R#xftR WTT XRfTT^ f I RR^T RTR 3TRfT f 'tf-TRTT #te4; 3-TRTT #1^ 3Tk TTR^ 
ritri ^-TRR#tRFT I 

WIT R§R RFRT FlRT I - 3^T RTT # RTT fI|<Hdl # 3fl<£l «KN0 RTR % RTRT R#f rit 
RTT TTOifr, W TTRTRT RRTRT % RTRW RRT 3TRT RR-RrfiR XTftRR % RTlR RRRR f^RTRTRR 
RfRTRRTR R #f RTT^ I riri TIWMd: Wt Writ ^ R RT# fTr RR-TTR % RlRTRlRTR 
#F RT# RTT# # I RFT, 3RR TTf#TT #RT 3^T RTT#§TR #t R^ RTR^f tR^ RRTF R 
fH<rl^ RT TXRT R^ - d<sri XR <<41 R^ 1 oi|\jH-<^xll <siMI RRRRl ^h!4 Rimfri R^t" $141 I 
^R RtxRRTRfRf R^RT di<4 XR TXRT oi|frh 9 -jl51 RFfR °dRd-<<41 RWl 3^T RR[ RR RR^ - 
# RcbMdl t I WTT Wmti ^ 3Tf^ftRT RR^R-RR i^R, RRRfr (RRfT# RTRfT ^R), RTR RT 
RW 3RR RXRW it Rt RR ^ RRRTRT XTRRT f I RT# RMHMiil Rf#R3Tf RR I^RTR 
d|d Rldl $ldl # I RR? RRl#!' XR WRT RRRT^' RTRR 0<1 RRil4 M.s4 #■, RTR f%" 3^T 

RtRTRRTRf ^ RTRRT WRT <sll4 ■%" RTR 0<HI RT <HRi 4 #■ I RT# <Sl4 $d4 ^14 $14 #■ f%" 
^R# Writ 3Tk RTRRT ^T TTTR %RRT TJRT RT #1" WtfW ritri Writ f I RRIRTRRj', RRT 
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rrf Tt Fit RFRf ( Ffr ff ) FTFffi*Ff ( ) % rt§t tjrt fr3- ft# 

R®Ffr f i FfalR rrf % fIrhmfT # 3TRR-3TRR rrr 3t yn^Fi) 

FRT^ RT^ t I ^R fIrHMFT # FTFFT, FRFF - #, 3TFRT WTT 3TRfr 37H3f "%■ RTR^ FR^ 
|TT ^<£1 RFTFT t" I FTFFT STR^fr RRRI’ % f^RTF" ^ <9MI «HFI RFTFT F I FT^ SIfI FF 
WW F^R R^RF 3Tk % 3F]RR RP3F 3Tfc R^ R3T RTF! t" I f^R ^t, 3TTRFTR 

% Fit 3R# 3 frt3f ter, fIIft sffr-Frft 3#r 3w hufri^ft RftR eft- rM ^ 

^ ^ RRFT FrftR FRf I 


(3TT) TJR-RF RR^IRT 

3TTREft- RRF % 31RIR RT FF ftFT RITR Rt 


Fft 

<oIF) cfl Rvlydl 

RlRR ft RTF 


FFFT ROTR 


VKN FT 9Fill 


3tR RT?rflR RIFT FT <RRR 


RfSRR RKrflR RIFT FT oFRF 


FMIF1UI 



(F) R^ FT RR FR cftfaij 

RF Fit R^ t RT RRf, RIF cftQi) | RF 3TRT FRF ft 1 , ft - Rft’ RRTF - ftiftt I 

RtRRTRR RTRFFF: Fft ftFRf FTT fftfRT ftt ft I 
3. RRF 3TTR R£R-FftR RftFTT % Rk RER Fltft % ftRF 3ft- FRTR ft 3RJRR 
ftRIRRR RlRRTRR Rift Rft ft I 
3. Fpft ft FfF FTR RRR % °RRR fft# ft | 

•tf. R# Fpft ft W t^Rft ft I 

9. FTFf ft 3TRjft" RR^R ft WFT FRRTRT RT RFTFT ft I 

(i) fR R?ft % ftf^FF RtR ftlRift: 

ftf?T: ^yfVI RRlft RRT ft FRFR FR R?Rf % FF? R^R ft ftiftt I 
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7. ^Tt 3Tfc 7TFTRT ^l^HM^I % #T ^ s^Ttf | 

?. ^3T?T 3T^fR, ^ WTT sR^ fir ^3^ TtfFRT =RT f ? 
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( 3 “) 


5>. RTT RP# kk 3R|% # *fr f ? 3FIT f; rfr RT# fWHdl 3#T 

7R? R^ I 

r. rh 3 rt k wr tor R^k ? r# r R# Rff ? 

*. 3 T^cT# ft,<!||if 

(3T) ■%■ <h)rHM<H 

kcfr: ■# UR TRfr kk ^ U# t I UF TRfr TORT TO# % RUT 

<»: 

i»W k RUT-RTXfk 3Tk k^RT-R^k ^fkR, ^kf kuk t ? 

7. kR kRRRk k Rkfk 3rk RT#kR rtr kror t ? 

?. Wltf: 3RT 3Ulk k? % W W^ 3^T 2lkT kk ~£t kkk f - I 3TTCT 
kR UMHIMil! R RRT TOR RRT ? cfk ? 

*. 3RT 3Ulk kkR % TUR kk W RRk f - I 3RT Rkk # Rkk ? 

k. Rkk ^1 mHm 4T k kkUT-RT# RTT kk U# kk RT TTRk ? 

5. 3TTr£|- W ^k k UR kRRRT k kk Rk ( klknkf kt Rk ) ^R RRXfr 
k I RR kt RRT ^41 RTkk ? 

R 3 m 3Rk uftRT % TW RUR RTR RRk f I Rk # RTR Rlkk ? 
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3TRR R-WK'ti ( MRI-U RRT RRR ) 

3TRf RRR ik, RTCkTRR 
R<- 4 ) - 5 >t>o ooH 
: <60 

^RR : Vllehlglfl RRfk, RT?kR, 

RRfk, RRT R*lW |‘3TT 4RRT, TTR 3TT^T- 

kkRkr siku^r RFk =k ^rh 

7 RTR : 6.00 THTR-^- H.oo Tft^T 

kkR ^f^nf : RRJRl^R, rrt^ wffr, 
RHRR 3Tk RHRR-TftR 3RR ts3f 


k^Rf^RR, oTWW 

_ ^o o^ 

^ 4 ^ aRTR : ^o 

^RR : RtTT RHrfk, RRfk, RT^R, 

« 1 % 

W : ^. 3 ° THPT k ^ J$tm 

■^f^ntf : Rdi^Rpn, ftRr# Rrt rr 

Rf4k, ft# MlS-M, ft# R#R, RR 
Rf#R, &1RRR 3^T &}RRR-7ftR 3TRR 

O ' o o 

46^1, TRT°i’ <hRr rrt RT I 

ftf# R# Wl^R ; TT.lTTT.f.Ti^T, ^d.4, 

4tRT, RRRTR#, 3TRJT, 4 r 3RR 3kRcbl, 

ftffttR’ I 


ftRRRft#RR 

ftRR Rlftr, # / ^ RRT R^RT 
R<r 41 - ^o oo^ 

tTRRRT# : ^ 

RtRR : RRT RTftk, RfttR Rift# klm 
rtr# rt# 1 r, ^jhR 

RRR : too Tflw ^ RSZRTk 
TjftRlf : RRRRftlR, ftRT# f%R RR 
Rnfft RR8T #fft, k.Tfr.RT, RTR % 
RRftR 'H'jfldchK 4%, SJRRR 3Tft SJRRR- 

Tftrr 3 rr 4 64, TRRft TjftR rrt rt i 

%f# RT# 441 rR : R.nR.f.TRFTT., 4t 3TT.#, 


TjftyrftrrftR: 

T1R RRT, RRRTlR 

' \5 v5 

f## - ^o o^ 

^RR : 

RlRR : RRT RRrfk, RfsftT RTftk 
T 7 RR : THTR- ft ^o.^o xfkR 

TjftRlf : 3TRR: RRRRftlR, ##., ftRR 
% ftlft RftlR RRR, 4^d(ln RTRlRlft 3Tft 
4<ilRy RftlR RITrfk Rft[R, R# RlRTR I 

ft#R#R 3 lft R#R % ftft ft 

^kR-^RW f I 

%ftT Rift <41«jiR : 5l$d4, 41R I, 
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i\. fixiRofa 


r <. % «n^ # i btpt w?r ^ ^ ? f^r 

3^RTrr^r ^ ? 3^ crt w*it ? 

7. 3c^4UM: 3TTCT 31W IT f ? ^HM<!| % 3TT^TT 

3#T^if% §TRrlT cFf cPlfr c&t I ? 3TR 
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Lesson 4: Kho-Kho and Kabaddi 
WT * : 3T)T cfcqsi) 

s 

(3t) xraf 

%8TR 3Tfc 3RR % RRT RRlf RT RRf | 

5>. ttr- rtrr - % rr # rirrt rrrrr ^ rr §it ? ^ rt Rjfr cklQi) i r^- 

3TTRRT HHUR^ RT ? 

7. RRT 3TTRRt €fcfr RT Rlld*! ^3RT RT RR ^3^ RHT 3R*R RRRT t ? %R 
RRR^TRfcT 3TfcRR ? RRf ? 

(3TT) R^TTR 

ftcfrr: ^ Rf 3#r 3RR% ^R" # RWMd: ^ RT^ Rlc^ Rildff 

VW I 3RRRt 37tf R®^ RTRR R ffT, rfT ^ | 

RR%RRR £d4M %%R £f^R RTR? 

RftRRR t%RRTR ’Wil'H tRRTR RMRTR 4)pHl 

?. lk’lkmm 

(37) T&if ^ Rf^ : RTR RR^tf % f^ RR# RRT ^ TJR-RT3 - R£RT 

ft^R: ^ f^RT ^3fR Rf^ 3Tk ^ 3R^ ^7 RfrfR 

Rjldff: RRrftR RT TTR7 RRIRR' #57 
RRR^TRTRFftR^ 

RTRT#%%R 

eM^i) %1^RR 

S 

3#T RTR^t ^ RRRT 

\ o 
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3Tpsfc 3: 

cM 4d\ #}p# 

\ 

\ 

###r 

s 


srtr ct-Ps-s# 

s 

■#R--p- # 1## RKeM m #rr prte t i xp# rr# # it ri#r e#n t # 
3R# viiARr w rrxt, ## 3#r ppr-Rf# ^re$fa rt# # «ip 3 trr prt i i 
RR # 3CTR XHWlrf % 3IRRT 3mi1#37 Tip T# T## Rl# # I 3T1R % PI# e#3Tf#2T 

O 

#e# # # xp, %R, f##R RR RTR f I P# PR % e#R P % RRrr, #RR R ?### 

# x# %#r t#r# p f#RT# ## # i r# p#t l^edifM #r rhw f##R: Rt 3rpprffTT 

yfakk f#R# % W[, pi# R# XRPFTeT #R I# f # ^p ## RT# # I 7#-T# 3^T 
dip^l P J #e# # 7# ?# I RT # 1#1 ■esled <T)+I #T Wf eile') RT# # 3ll"T P# qp Rddl.5, 
ycftuirll 3#T RReT >j 1^ # I TsTt-TS# chiitTi RR <iled #, P dip^l 'tooo PR PHI eiled 
■HMI Ndldl # I RT <^<rl edldifail P? fed*} #■ 1% RT c+>lJ+Tl T-IT# <iied #, P# Wp =bH PR- 
prr 3 # rtpt xp# f 3#r papRp ifrx# ## i 

T#-T# # f## P f^RT# XT# #R #R, 3#T p# # f#r# it w % 

f^ediQ;#' rt t#rr rp# t i ip #r "#p" (#r) rt# i # pr# ”rr#’ rt# t i 
t#r tjp ## pr ip Trszr-^ar sRif rt# # 3#r pr p "■'ftw" '3^ Re# €trr % ^ 
ppr pTRRrr: yR^y 3ik p f 1 ^tr ^t trp iftw rrt (%r) 

^T 3^T p - ^aT % 3RT # ip TR RgT 7PT I Re# #TT #R-#R 

#e# «RT RT P? ^3T # Vii^\ RT# # I #RT Rf 1#^ PT# % 1?I# ^ 1##f % 3RP 
P ip 'R## RpR R^ pT M.5dl t" I RRR R# Re# R^ #R ## 3TfT RT# 
3TTRT# ## #, H J K #RT Rr'll d^l dded RRR I P XTR-^’egi RT d^l RT RRR I #P 
R# PR, #RT 1%#t X# 't# p "#RT" Rt "X#" Rl# p 'pR RR # RRR # I ^ 
1##f % RR (TRcR UR R#) pi# #R "#W" R# Re# #R RT# # 3#T TTR pi# R# 
isleHefl # I #¥T R# Re# #TT pi# ^tR % p PpR Rt - pR TJR-TJR 3TR RIT# # I 
PT# RRRT 3TR RH# Re# #R T#R # 1#PT R# t I RR W ^ ^ f##£ ReRT 

t I 

ap# # P #R # P f^edl.# ## f 3#T pi# # f## it PR V9 # I 

•eaed R PRT RT Tp RR—TW RIT RT R" Rt+II # R#T RTR # I ## #R ip—ip 
f#TP TRP ## t I #TT ### Re# #R p# f#T# # xp "^p" #R# f I fer # 
"■Pf# Rp^t" #e# p f#T# R P# RV pR ip PT # 3R# f#F# P 

e#RTTxpiT t I Ipf# TP RT xp pi # e#J# # #RR #t RTf#R RR # I tp # Xp 
PRT # R edld Ml^ P R# "3TTRR" RP f^R RTR # I R-ilBlR # pR-m^ R# #T 
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Rtara 'fit trito ^ft % TffaT-^w tot tot^ to Tflror-^w % TORfr sfr tot( 

C\ 

"TOTTOTO" TOTOT f^TO TOTTO t I TRft Wt TO( TOTTOTO TOT^ ^ TOt 7 3TTO fa# f I 
cMF^l # 7° fafa TOR# # F# fafr t I cb«|^ % 3#TO TOT #t f, ffafa falTO ## 
3TTORT#TTTO#t‘ I 


3. #8FTET 

(TO) W 

fafa: TOTOT-TOTO # TRTTO # TOTTOT TOT FTO TO#f % TOTOT fafah 

(to) #-# % #tot ?tto i# trrt faron# farr tortf - fairo f ? 

(3TT) 4Wl TO# # filfa TOT TO# #f'# I #TOR Rv/rl TOTF "TOTOTO" TO# TO# TOT FT 
TTTOTOT t" ? 

(F) faR TO# TO# #F # #F TORT F# TOT TOTT #TOT t" ? 

(1?) 3RR 4Wl TO# TO# ^Tfa # #-# # "#TOT" TO# #, # TOTOF# TO F# # 
1##TOT TOT# # TOIT TO#1" ? 

(TO) f#TT T#T # ## # TOTT# TTTTT ## TOF# t ? 

(TO) TOIT #-# #T TOFF# # Tffa-#3T TOT TRTO-#3T TOT TO# # falTO TRTRT 

t - ? TO# TOTO# TO# ? 


(3TT) TRTTTOTOT #T 3RRTTTOTOT 

fa# #-# #T TOTOF# # #TO TT# 3RRTRTOtf #T TRTRTOtf TTOF TO# I 


FTOHdl 

N 

3RWHdl 

dffiW : #-# 3T# TOC#I <#1 TOFT 
## TO# TOT# T^RT I 1 
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(f) ikl TJm 

HT 3mkr klT k 3Tk di«is4] 1RTH kkT kkk Hlk k ? ktl k ? ^lk 

cRT ’HHMrll 3Tk 31<H4Hr1l k ? 

7. 3TTmk 7^-# VWZ t IT cb«|^il ? W ? 


k 3^ff tonf 

^ktmfkqRT 

f^T: klk f^lT W *WMK ckl kkk kk fkllk ~£t ^mr m 3HfRU| cklfalJ, | 

#T fTIH ^rfiiliMfvlM kfalT1 

dchH^> £ 1J1: krk hP-hUI I^IT, ik^T HT, k 1117 ^T17T-3Rlkl ^rn^liMfvm 3mlQd 
~£t if 8fr i ^fkk, in, kkr, 3rk kkr mr kr ^rek 1 k i# kr wi yPMlffirii k 

1FT f<rNI I irfkn kl <r|c| 7TT31T 3lk $1 m ITHT kr 41l <4<dl ddl I d < di4) , di k it ^<rl 
ITT ilk <r|c| 7TT31T 4" kldl 3Tk dljSdl Id ikdl I dk kr yKl k dlRd qgd d<lk k 
klT, 3Tk Hfk ktl R^HlQ'UT it 3TT3^ cfRcJWI | ^7 m, 3TW, kllT 3lk ikl, irtlT 
k k Rd h iQ,iiT it 3m7 <MdMi 3ik7iTk i nr i id itht 4^dfld i>YMrii 

3ik kin dcbtU % itrot, hi futt %ih 7 R^difik it 3mr ir hitt i w, 
1-7 3T17 ■%■ H7k % 7TT1 kl 1R7T HI 1T1H k 3TTt ftlTH HT I Ilk ITk k HI 

c\ 

iren ir f^f## k imr yciluMi fkui 3fk ip - 3mk w kk, Q-hcQ ihf k ki 

IR^T triH 7 l^dl.41 3TT3Z: ^R RT^T I FT3R % 3RRT k ^R ^R^T 

f^RIT 3^T 41d Rslcdliisyl ^T 3TT37 Ri<qi I cdR ^T3TT '^1' ^R <H6d ^, J ld41 4.41 I fRT d<5, 
ikT IT3F ^-V9 3f^ % % W?T TRf^k W I W klfr-Lbl^HH ^T3RT 3#T 

1T3RT % R#W W I ^ T^-lRUfl' W M k IT3RT ^k ^lk 

3fk ? 3qkk k - i ^rt kkr frh 3^ kkr kr kkr w i 

k^ik kr kk - m k kkr ^k kr^r ^ 3qkk k pi, 3kr trt^trt k ikir fkir 
i 3 Rtt k, kkr 3fk ikkk % kuinr, kkiP.ipT., # sk.k. fkkk k fkkir, mfkkir, 
3rk kkk rir ink kkr ip rfrrt fkir kk 3mkfkk i ki^RR'k 3RRrknrk 

^hi 41 H M<4<hK WIT i 

o 

fkkir: 3m 3R^r ikmk, 3krkikR^nikiTniriR-m w^Rik 

m 11 3mk kr^ it irkk kr w?r fkmR ^ kr ik k innr kkk i 
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RxiKuOii 

chl^ <il<n dfufd cflf^i^ | ZffT <i|<ri zlw ^lldl ft ? 

7. OTZ: 3TTTT it Tit-TSt ^fT <*>44d\ =FT 7^ f - I 3TPT cfrR 

? cfr % i^nr crt #iV ? 
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Lesson 5: Diwali and Holi 

WT W. Rqicfl 3 tIt efMt 

(3T) RrR-RttR RRT 

R^R: RtSTR % RTR ^ RRlf R? xraf cQftu,: 

S. 3HR£t rr^- rirrr ^^-TrRRfr f^€j- r^Ir # t ? rrrr rRr ^H^rr i 
7. 3im^t RR^ RRRRR l?z£t R>|R # t ? RRf ? 

(3TT) R^TTR 

R^T: RR-RTR RR^ ^ R^R, 3TTtr^r RR Rt RR RT# ^RdilT trR R RERR R3R R, 

rRrTF cflQl^ | 

7. 

3. 

?. SfRtT R rqUl< 

(3T) RdlRl RR R# 

ft^T: RR-RT^ Rf^, 3TiT Rf RTR 3TPT RR^T R# rR RT f^T «^^W3fk RTRRT 
RTR^ R RF 3TR^ f^TR7 ^ R%^ I 3Tm^t RR^T # R# 3RTT p; R®R % Rlt # 


%T# 

RRR R^ R^F 3#r RRf 7^ RR, RR7 Rjlddl f3JT R^T RTRT RT RRRT f, 

filR^ R^RT «pf ^ 3RRfr 31RR RRRR 3^T RTIfR ^ f I Bh-Wfl, ^ W, frf 

rrt rr^ dUftd djl^uT # M r# f i fr r# # Rdic'fl ( R# rr rrtr - ) 3frr 

R# ( Rif RR RRTR) RT^ f I 3TRRRT-RRTRT % #R RF^ cJtR tRR 

'ebiReb’ R Ren# trR rt# t i I^rt#’ rt®r d^?d rt®r ’^wfr' (Rrrt rrrr- RR 1 
^ RR7 R%) R RRIR pR f, 3Tfc RR RTfcR R^3Tf FIR RRTRT RTTR t I RR rRr ^7 RT# 
RR t; RRT R^R RrTTT t R8RT W RR RR RR} R RTR WR RR RR RRRTf^R7 

I fRRnT RR R, RF 7%R RTR RR RR TRTdT t I ^ WT ^ 3fsR RT 
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#F1TT TT#F FTT# R I RdlRl % FRTF FT 3TT^n#T FFT pi# FTFT# FFFTF RW % IT# 
TT8TTT TOIf: % FI R R# fR R I FF #FTT W R ITRT R#T#F I# # FTFpT, 
3#FT FR# # if# I# #R 3TRF ##T R FF# R I FFT W R 3T#FTFF R# IF 
T#FTT H ## FIT FF# R I #TTTT f#T FfF FFTFF# FTFT RTFT R, F#f# FF IF # R#, 
R8#, #t FRT FF Rf R I RTF FTFT RTF! R f# ?TT Rf R8# R# ?TT Rf TFF IFF FTT 
FTFRTIROT fR IF 3Tk TTFf# FF 3F#iF# R# R I ?TT IRf, FT# FF; FTF# IFF FR R## 
fR FFFTT 3fiT R)<SI$# RR R I ?TT RF FT# 3TlR FT# fR R TFR#FT TFF# 3# TTTF FFF 
ft# Rt fRR Rf# RR m^ii ft# ll 1 i ?tt Rf, tfitt #t R ff# Rt 1RR, pm# ftfttft 

TTfRfRfTFT 3# RFPFRT R7FT ## f I TTF R 3TTFFR .HiilchT RR R# 3TTFT3F 3# ## 
F##-FF?f# R FFFTFT R I R3TTFT3# R IFFR 3# RFF F# FFFFT FT 3FIT1#, 
FFT FTT## R 3# FFT FRFTT, TTF fR FT3TT #FTFT R# F I ##T-FTTF R RcTlRl Rt Rf, 
F#T1T Rt FT# RFRT TTFF - FJF RF# FF FTT RcF R TFTF FrR R I FR Rf-TFTF R I#T 
RT FRT FTf#F FF Rf fRT FT RTF FR FTFT #f FT# R I TFTF Rt FTF FF| FFT# FfR FT# 
R I FF#, 3TtT FFTFT # 3 I|RyMI#I FrR R I ?T#T FTR, FT# ##2# 3# #T# R #Flf 

#fR R 3ftr RtifR Rt frit# R 3rr#F# ftfR R I 

## FFT FTTF FF FFT FfF FI#tRf T#FTT R I Fp p# FT # FTFFT FTFtR Rt 3T## 
T#fR R FF TF#R RfTFRT FF FFT R I FF T#FTT # FTTF Rt pT? #TTRfFT cF#T# 
FT 3Tm#T FrRF FTFT RIFT R I FF FTFT# FFT FRO# FFT R#FFR#T R R# fR R, # 
FFFTF f#F fR FrR FT# 3rR FF FFRTF R FfF FRTR R I FF fR FT# Rt FtR FFTF 
RfTTRFT R I 3# R, FF FFR1F FTt FFT f#TRF 3T#TFTFrg- R FFF Rf#FF #t #F FT 
Rftft R i R#tftt, fRR 3rf# R f^fRt ff ftftf #rt f3TT R, ^rRffft rr ftt rt rt# 
R I FT##, #T# # f#T, fR 3Tf#FTFJF‘ FF FTFT# # FrTTF R RRTF; R# R I Rt# # 
f#T, R# FT# R RrtR fR 3tRfT RR # FTFFT f#R FTFT 3T# R 3# FTTtR FT RF# R I 
F^R 3# FFFT RtrfR 3# ^T# R FrR fF; RTFR R I FT#-FT# R#f # TJFwR # 
1RR t#F RR R tR, fR Tpi - FF# R# R I #R-R# FT# RTRF FT# R FFT "#FTF" 
FIR FTT FFT RtFTRR #T FRT RIFT R I R# FF #FTT F# R #R FTR R R# R 3?tT 
3FF##TF RRFT TFFT R I #FFT # R# #rR 3# 3TR5T TRFT TrR # ## FT R#R R I 


(3TT) #IRfF FFF 

#<dl VI FT 3Tm#TFFF 

T^RFT: FR-FTR # TTF^T # 3TTIR FT, #R RR fR W# FTT Rf#R RRT #R# I 
(3T) "#FTFT#" FFT TT#TR FTT# R ? 

(3tt) Rftt# R rR p; # RttR fRtR R ? 

(?) FTT T#FTT R # ## WT RrFTF #R FFT R ? 

(R) Rfr# % Rf fh#f r# Rttt fftr ff tftf RR R ? 
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(3“) T3Ffr TRT^ NTllrfi ? 

(37) I 11^7 <£*kT TR RT ^ <rHII^ I 1 ? 

(tp) ?faft ■%■ citNrt ^r f^rr ^mi It ? 

?. mpm 3frr s^rror 

ftfR: tj^t-xm it $ T\f 'JiHehifl %■ 3iraR xr ittft 3frr Rdicfl rr} it fWHtii 

■RTS" Wt I 



M a||< RcH<rTl 

RI-HMdl 


34RIHMdl 



3. 3FJcflff %qnf 

(3T) Wt ¥R7 XR, 3Tq^ f?T§737 R cJTtf ^ % RTR Rxjf ^ | 

*. =RT 3TRT^T ^R # ittft #1 cfctf 7%R-RRR# sjfsSR 5 f ? 

?. 3TTR%" ■*TrT #, R^fofTT # R^ RThfR-Rf^St ^€t wf?^ RR^ 

RRFfUR 3FTf t ? 

(3TT) RTt# 

ft^R: RTtfRf % 3T<RR TR RRrftR Rk R37RT 3^ XR % 3TPR it Rffr cbdldlcb 

f%RT^T <HT^ t 1 , f^ RTt# f I 
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vMt 414| j ni ~k i *r.? ^1" d<$ 4141 fif^3rf ^rfi^T 

<£1^ i 
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(?) 

^ -m 3Tfl WR f^THT Tf^T 3?RT cQQl^ | f^T # cRTT 

■§■, 3TPT 3lM*) f?T^i‘ ^ I 



t sm£t witf? tt^- yiRRte ^rfufr cftftv, i fr*: fIft 

t" ? 3TPT 3FT f^F CKII ctiR) t 1 ? Qi<-| ^ Rj<rlr) If ? cKII ^|r) ^ ? 

?. "3FTFWF: 3TPT 3?^ fRitl) 3TFT—(llRd cfcrT 3?^ mRcik W^T TT^T ^icT) 

fftf ft JRn 'j'nid ^ i ^$i<R ff quid 3 ^r 3^-1 ch ftt "F ^-nO FTHFirf)" 

I 3TTF% dl^-d F^t F>IH 3TT «h4i ^*11 FT^f) - «fl^ 3HF RRlg dRRi ^ 'RfT FiT 
I 
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Lesson 6: Traveling by Train 



Rc<¥i: ^m 4 f?T8TO to^t 41-4 R4 toI" vr^rT to 

to# to^t to r# % 3rnr ## tit ctt^t toto #}# ? 

?. tot 3Trcra7i'^ tor# - # tottort 3t*totoito i ? to# to TOif ? 

T. ^T-TTT# TOT TOT 

(TO) TO # ^TO-TO# TOTO 

ft#T: TOT-TO? TO# # TOT# TOFT# #T #t tTO-TOTOTO TO TO# TO I ^TO-TO# - # TOTO 
TOT# # R44 TOT-TOT TORT M.Sdl # ? 

#1# f#TO TOT 4)<dlVI ### 3#T # TOT 3THT TTR^T TT# TO «T# # TOFT 3#T 

TOTTOTT TOTO# I 1 , TO 3FT# f#8TTO # #T# I TOTTO# TR^T # F# 3TTTT |TT ?T#f #- <i?# # # 
#T8TTO##^# I 
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Wst ft # w 


ptrt ft ftr-PTft rt w wft % MfWn rt RTpft prtr ft i 

pufft niW 3#r ftp f%pft pr fftp Rft ft, ftr-Rft ft ptr % rtr 3ppp pr pr thr 

RRT Rft ft I pftp ft 3TRPTP, TO - ft TOR RRT RpRld ft pft PR P|R ft ftrfftr ft 
°PPRTT ft J l41 ft I ft-Plft it RPR Pvft ft M$ft fcliftl RPlPft }<r<^ RRRP RTRR fiRd 
isld^HI PTR R^PT RTfft I PR ftft TP## ft RPRRT ft, ft# ft RRTPf ft ftp RR- ft 
Rift rrtrrttt ppft pft ft i 3ppft wr R rr ft 3 tpr ft-Rft rptw p ft, ft 3ppft 
PR ftlPT RT# fft PR RRT ft PJR ftft ft ftfRftRTRTPP BTTPft R#TP MpWl ft I ftft 
ftftlP ft 3T1R$PP RI3*R< PR PR Rift PRPT R^RT ft I PR Rift PTP, RPR, PR, ftTRR 3fk 
pft ftt PRPR ft pft ft ^IHRlfl PTPR ft I PR "PR RPPT RRft ft % ftp-J||f#T ft # pft 
ftfft I 1 : IT.# (Rft cIMHRpId) PRP Ml - , IT# RRfft ftft, IT# RRR1R (fftft Rftftpf), 
Vim ftft #PR pft 3#T ^RIP pft I IT# pft pftft Rift ft, PPR P# R# PR# R# Rift 
ft I 3TPR 3RTRI ftp-PT# ft PR ^vj1k 41 #, ft Rift % ftft PPlft pft «!<JPiT PTft pft 
(RpflPR pft) # ft# ftpi ft# ftfpi I RTTPTRR:, RftlPR pft ftft PTR #ft # RTW ft 
3T^RR, RRIT R ?-RR RRRTTT Rft ft I Rift pft ft PTR, RTRRR TR RRT f3TT ^T 
# ^RRR RTR RW t I R# RPf# RRTR R# R# #-Ri#f # PR tf# 
frRR # Ri RT^ # RTRIRR #fr t I PRRT 1#R ft# # RTRRR t R # PF 
3W RTRRT PR T# ^iftT RR RRR RR R# f | 3PP# R1PR ^Rlft RR 3R^TR RT3RR 
RTR ft # Rftfft P# PT Rftpf # 3R^RT #lft RTRR P# # RT RRft I Rft-Rft 
3TTPRt P^7 3TR.XT# ( R; f# ) ftpR ftR RTRR t I ^RRT RPRR 3R ftr-PTft PRR RT 
PR ftft ft RftfR RT RT# f 1 , RPT X3^T Rfft ftt ft?R ftpRT Rft 3ft ftRR ft R - ftft 
Rft PT ftft ftR | ftp 'JR fecbi ■#" RT ftfftp Rft ft RPT ft Rft ftf-Plft ft Rlftt 
ft ft ^R PRT ftt PTR R# PP RRft ft I fftft ft 3R#R f#R ft ftft, ftp-RTft ft 
ft# ft P# 3TPPT PTR fftft PR RPPT |p; 3RRT0T Rift ft ftRRT ftpPT Rpft ft I PR 
3PPpft 3PPPP Rfft PTPR 3ft ftRR PTPR PPRlftpT | RR ftft R#lft PR PTTOJRft ft 

o c\ 

Rf#R RTPPT ^f#f PTPT fftuft ft I fftp R#ft PR PR RffftR RPR pft, Ppf 3TPPT 
fftw R# ftftPT PRR ft I 

c\ 

PTR ftt ^TR ftRftpf ftp-PTft ft fftR pft ft PTR Pvft PTft ft, PRfft 3RRR PR 
PTRfr PRft ft I R# pft ft RTRR P# rftftj ftf - ftpp 3 ft fftpR (PR PPPR, PR Rift 
RRT 3ft PR pfftR) fftlT RTR ft I 3TPT 3TPR ftRP P ftPT RRft ft, ft RTPT 3# PTft 
Rpft ft RTPT 3Tpft RTR R3PT Rlftft I RRft ft RRRft Plft R#lft PR ftRP 3#T PTft % 
f# fftft? PTPT RTPR ftftp pft I 3TPR 3TTR^TR f#T TT# ft pft ft ft, rft pft fftpT STJRPi' 
ft fftft ftRR TRPT Rfftft I RTTPTRR:, ftp-PTft ftftpTrft 3ft Rft-Rft fft## ft # 

ftft ft 1 ftr-Rft ft fftrr ft#: fftft rtrr r# Rft ft Rprft r pfftrpft ft ftft f#Tft ftft 

ft I RRrfft ftp P|R ftft 3ftr 3TPRH ftft ft 3# Rift RR3ft PR ftp RTPPPR: fftp PP 
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F# t" I FRft-FRft, FT FTT FFT J3TT WR tft 3RF" FtM" # FRT RIFT t I I^TT tft, FFT 
3T^RF#T cFfo" % ^ RTFTF FTT W RFFT RRft t I Vllx|M4 tft RTFT Ft, 
Ft RTFTF FT FRT RF^ ^T %# ^ FT^ft FT 3TRTR F# RIFT R#ft I 


tft TT5! 3TTT F. 

vjffi/; WRN0 

FTlft F. fftfa ffc ift. 

TRAIN NO. DATE K.M 

wwi w««i 1 £ i ^ Q 0 7 

ADULT CHIU} — W -i. W O <• 1 

210-4480302 

4041 30-07-2004 309 

2 0 /16159327 

4ft4VCLASS 



ftrrfl 

JOURNEY CUN RESERVATION TICKET RESV UP PI?5-N01S 

usfc> lUfer/id « 

IT5 FTS1 

sn. q. m. tj ?j a. mnn w. w fxjrj m. 

[coach seat'bcrtth sex a 

GE T. AUTHOWTT CONC 

r ree t CM seen vouch, a* t casnia 

S9 8 SO H 

44 

40 314 

RAC/1 RAC/I M 

26 

R*.THREE ONE FOUR ONLY 

HUSS00R1E EXP 

BOARDING DELHI 

, 

30-07-2004 SCHEDULED DEP 22s15 

228 26-07-2004 19:25 SSB 360 VIA DSA -HPU -6JL 

-HZN -NBD -HM -0- 


(3TT) TJFT-FT3" RH^HI 

5>. Rrft FT FFTF RTF FTt I 

ftc^l: 414| Ril Ft FTFF Rift t 1- FT FFTF, FTT RTS" FTt : 

FR4k ^ft-offfft ff %fft ftrUf rtftr 11 

7. «n—Rchd 3 h<RtF FRF FT f^TF PTTF t%FT "FT 7TFTFT "t I 
3. ^FT-FTj^t tr R^t FFf tr ftlt TTFRFTF ftRTFT FtFT t I 

F. TJFT 3TR.T!7?ft. ftFTF % RTF Rlt^T fR-FT# # FF" Ft RFTFT f, FFT t3FT 
F# ftFTTft I 

F[Rt Frf t" RTFRFF": FtFF F# RFT RIFT I 
7. ^ FTFf FTT FFT RFfcr # ttf^F I 

FRF t" fFT-ftFTF tT7f TFfRr RTFT t ? 

7. TJFT 7flF 3TR^TF FTTt % f^nt FTtF Tft FTFf" FTT TsRTTFT R3FT FFFT f ? 

3. 3TR.TT.Tft. FFT F ? 

F. TJFT Fltt FTt 4i41 F1FTF FtFT If 1% F7f chin 7f "t "F]3FT "t" ? 

Rlftr 3TFT TT.Tft. Fif t" FTFT FRt FTFTT F Ft, Ft F^ FTFT tr ttpt FFT tFTftFT 

FTRftF^ttt ? 
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3. 3i^ff Mnf 

(3T) ^TTT-^f 

RcRl: 3i<R RT =hl^ Rsjisff % -HlR 414} R4 RR y v41 RT Rr[ cfilRR I 

’. rrt-rtr # RfofR Rtrt rrt }rt-rt# rr wt 3ttr3t rtrt % w =R rrrt # 

RrR RRRT RTRTR RT 3RRR1 ? 

r rtrUr Rit # 3 ttti^- rrt 3trr 3rk rr rrrt t ? 3 rr3t rttw 

tff FTR | 

(3TT) ^RT-RT# 3RI$TR XJTnf - RRR 

^RRT: 3^1^-iUM: 3W 3^T 3T1R% Rf*R R# # f - , 3^T RRRftr ^4" % f^ ^RT-RT# 
# RTTRT RTR^ t I 3TTR RRT 3TR^UT ]TRff RT f I ^RT-RT^t ¥^3^ RfRT 3TFT^T 
RT f^RT RRT t" I TFT*f "%■ qi<£) Rftff I RTff RRR "Rj Rf 3THT Rif W <-|cti4 f 1 I 


3TR^fW / Mm 

3TRT 3W RRT ^IRdfl ^cjf||4l #, Rf RTRRT RR- RTcRT RT. 

( 3TTRTRRRT # 3TTRRRR 3R t ) 

3TTRRif 3TRT RTR HIJlRch (#R3R R|R.mH) ft3TTRR R#4f Rf RTRRT R*T RTcRT # RT RT R# 

Rrf^- 

( 3FR ff RlW Rf , Rf ^ RqR 3TRRI1T RRRT RRif l£f RRTT%T R RRR^ff R^ RR#T^ RTRT 
RTT4"FIRR 3RRff RRT RTT RRM R1R Tf^ ) 

tR RTRT 3#T RTR cHfdch U<=H-Ci-H. TW R1RT 3^f Rlff*J_ 

TflR/Rsf RTRT_ 


Rif : TTR.TTRr 
T3R7.TT 

Rf.R; 

rfin.TT 

ifPT.Tff 

Tft.Tff 

RT.U*H 

T^RIR^:_ 

R^-RRRmR 


rich:_ 

3TR^TJT 3TRf£f: 
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TR 3T8# frPT 


ftSTTW / WJl41 3ftT VMI«{I 

■Jirar (ftR# / u^-h ■%■ #f^ 

srfsfanfl' t. 'OTft' ^<i^) ^3R (vii^i^id *rr 

TTTWt) 


^ <HI<d TFR ^ (Q«^ Idcbd d^l R<4I 'dldl) 

t. ^TPT (^ 3T^Rf ^ I IrFT (TnrAnfT) 

?W^r) 


3 trV / w ^Mchid 

id RRT 3TtT dlH_ 


T^T/R^ 7TRT 


Rjf : U^.Ud 
TJ^.TT 

rfld.TT 

TTtF.Tfl' 

TT.TTT 

3TT^S^r cCT RR 


TFlR RTRT, 3FI? IT TIT 


'■MPJI 












* Is I- 


(?) ^ta’^TRT 

3T: HR 31K§1R RRRI HT ^ *4^114 ^ HF TR4 t ^ f, sfrr 

31R# ^Mchld ^ WR ^T TfT f 3frr HR fc5R t W t I 3^ t 4 
-qrft nter 14mxr 3frr ^trt 1£hr *4^14 ^ i 
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(#) WT-^Roft- 

^Txrt: ^ ^ ^ ^ Rchd^l ^ri 

TT$t UvhT ~£t T^t # # t I w-wft 

I 


H-M <-l % <Hr4 i J J^<4 1RT 

414) R4 tr!" y v4) % 3 ttt 


^4. VM T. <r^VM «hls t4. VM ^TT -il-H y4 VI ^tT y<-*4M 


^fafr WTW 


TJ/T.'^t'.TrrT.TITf 

Tnr.iT.i' 

TT.^t.# 

ifcfr.UjT 

i.-it 

^.TJTT.TScT 

^■.TT.^ 

^t.TTrT 

T^JTCT,31R 

%jfr.*fr 

TT.Tjq-.^fr 

it.^T 

TJ^T.^.31R 
^ft".3TR 
^T.TT.fr. 3TT# 
3TR.# 

TT.it 

Tjft.it.TT^T 
TT.ifrft 
si. U-H. U H 
kHH. U tH .it. UH 

W-V$ 

it.TTTf.it 

Tnr.it.'it 


Tlf f^fr 

TT?nr id-VM 


^nft 

sftw 

Wic[T 

«T3HTJT 

o* c\ 

^’HMd 

*1HIM 

TRi^ 


3nr^--^lT 

ife 

’HldlM< 

c\ 

TTWTf 

T^iit 

Tf^T 

3^Tfr 

y^iohd 

o 

3TRR1TR 

c\ 

£RfcRR 


°T>.?3 


0^0 

o^.^o 

T>?.o? 


^ 0,00 

00,0^ 

o^o 

o^.^o 

0^,00 




°W 

^ 0.00 

^0.^0 

^.3° 

T!3.^ 


°3.3^ 


o^.'tf'tf o^.l^ 


oV9.oo 
o^.'tf o 

nx° 

33.0* 

^.OO 

33.3^> 

^.00 


3^.^ 3^.*o 


3^.** 
3°.3° 
oo,^ 

o3.3* 

°3.3* 


o<3.3* 

^0,0^ 

3°.3* 
33.3° 


W 

3°** 

3°33 

3333 

3343 

333^ 

3w 

3H3o 
3\9o£ 

3433 


o*.o^ 3^3 


o^.^ o^o ^o^y, 
ova.*y o\3.yy 


334V9 

3333 
333^ 

3334 


33.3* 3*3* 

00.00 3*3* 





if ^ h\ ^ fcr wti t ? 

?. ^ 3Tk ®RFTR ^R ^ cRTT I 1 ? 

?. w^ i^r % ^nfr wr i ^r ^ ^r tr t^r j^n^r ttr 

IvcFTrfr ■§" ? 

*. "^rrar % ^ fcr 1%^ I 1 ? 

C\ 

9. fcr w % ^idk rr - ^ ^?h t 1 i 3?^ it "^ir" 3fk 
"#.^T# R.TT^-" cRT t ? 


^TjKuOii f^r 

3PT m^t TJ^r 'R wfa cflf^ I TFRT 3Tfc ^ 

it ^MohiO ^ti^, 3frr m smzti rsit it 3fe# mt ^pjfa- 

£11%^ I 

?. 3TFr w it ^r-^nw -£t mm % ^ it 3R^ ~£t tiwt ^t tj^f m 

f?m r f-1 ^r-Tn^t ~£t 3#r Ttm % f^ - w ^wr i 
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Lesson 7: Indian Clothes 
TO V9: TOffa- glyilcb 

wd" I^Tstft % ttrt y shT wrf <£11^: 

5>. fft 3Trcr#r ^rr mshmi f ? tt^f - # ftjRt i 

T. 3TTF 4vR d>y.^ M^'MI MTI'F dv(4 ^ ? 

^-TO^R^TT 

^ 3i<rHi-3i<rHi mij isi y$4 mii 4 did did.si ^ TRfr 41d ^ F^ t" l FKd ^ y$4 

m 1|4 did.^ ■HJS FR I 

^Ff FFfF TfT^t didiRjn 

qRfr FRft?T TFlt TMdK M41 

^W9T 

FRF # FlRT FTF-FTF % FFT^ L)Sh 4 f - I BlMdiH d>MSI FT FfiRfr 

T>7FR FF 3RR FFpft FF FFT 1^31# ^FT f, FTFfrF c#T 3^ MORNM M)VII«b 

fffft FfF ftrf fr^ t i 3rk frFFf 3r frf 3r ft $br # wrrt 

FR# ft<F# I 1 I FF# f|T# # 1FWf TTFTFR-FRftFT FFFTfr f I FFT FRF # 
MFpH FF L|lvil«b 3RT TT# FRTF FtFTfFF FF FFT t I ^TT Fl?TTF7 # "TTRFR" 
FRFnFT FFT *1) Mmihi "FiRImI" Fit" Fl4 did FF7 FR# <ns<d FT# % FM MS«il 
RIFT # I F^fr-FR# FFT #lFTT-FTFT % FFT# "FFF, FR# FRTF W# RT# f, 
Rt - £<sm 1 FT Fdi Sl<rl4 t 1 I fTT RTTF F# -disdK d>s4 If - I FT# FT TJFT FRFT 
TFR# f## j^FFFT FR# #, TTRIRFF: FR# FFFT % #R f % TF§T FFFT RTFT t I 
FRTWT ## fTF FFT FTTTftF TRF# # WRT F## FRFITFT XTFT FtRTFT ifFFT RTFT 
# I WRT FT df? J ll F^T FRFT TFT^" F^FT t" 3^T f!<41 F^T ^FFT |'3TT FFFTmT I FF5fr 
RTF FFFT FIF t, # FT^ # FT FlUt FT^ FT FTTTFT FIF t I FR4k 

FFR F?R^ fF; I^Ff % FFFT^ # ^ MRdrin ^FT f I FF7 F|F 

HlchRlF m1vIIF> f TF^t I FTFi’FF FF ^ FT ^ FFT FFFT FFTFT FF FT FT^FT WFT 
t 3#T F^ FIT§T FFFRT FFFT FTTF t I WTF % 3RTFT TF# F^F^ % FT^ WT 
f^FT# f I FfSRT FFTFT TTT%Ff # ^FF F# FTFfr R#, FFT FFRIF 3^T 
^TFF^RT FR^tF TRFT Tllf^ill F 3Fit FT ^ ^FF FTFfr wfr f I 
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to tof # tol^T to jrillt'lrU to to W^ f) 3fcf 
tol THWm CR# # tft to# to I 1 I "3 tR WW % wto tofto tow # T7cf7 
t to^WFTT I <^[to fito ^F nlvilch #W wftoil tol WM f I toto 
to dURM M^HMI t toft 3JT to, to to TR wto f;3TT TJ^T WWT 3FTT^T 
to t i ww to torf % to sfrtorf 3Twn--3Twn- toto ft- wto I 1 1 ^ 
tof # toi^ to wro tot tot wto t 1 ^ to wr wto fu; to |to 
ft- wto ft, 3ir to 3 ft- trt to to f- 1 tww w to to tow 3 ft- ito 

tot to3Rtot |tt wtoto 31 3 ft-wtot^ to 3 ft- 

3tw to ft, ftor ^3r tow chiRjid (utotoi) 3 ft- tot ft 1 

tolJim y jh 

tolVI to 3PR 3R 3W ^to *itoto 1 
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3rm^r it p wttfft ^ pRT *rrkk ^kf % w?r cfirp #r 
#^T 3TnTT vw cflQl^ | 

MK^Rch Bh^lllC 

Ws[ % kV ^ch< it tfht it kkf 3^r p# % likii* %■ ^nr krfk^ i 



Jimmu & IK-t^hmir 


Mrghalay.3 


Kaj^ithdci 


..- l.J-tra r Pradesh 


CupiiE 


Madhya IV-idcsh 


Qriii.^j 


M a ha rash Ira 


Andhra Pradesh 


Kdnulita 


Indian States 


Anindcfr.il Pud L-,h 


Nagaland 

Manipui 
Mijtorjin 


HinwhjJ Pijd-*iyh 


Ass-ar 


Ki k r«3 a 


I am a] Nadu 


195 






















3TPT SfHtT cFT% 3TTTT f I f, 

3HI^ %8T^ ~£t ^ ^ cfilf^U, I 
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Lesson 8: Traveling to India 


R[^p p“ "mp 

P^l: 3Tp fp8TR P TTTR 11 M RT -dP Plf^p: 

RTT 3TTRpt RTR RRT 3TRR RRR t ? RR RTR 3TRTTT RTR Rp f ? 3TTR^ 

PP P PP Pt RTR Pt f ? 

7. RR 3Rp W Pt pT Pt f ? 3Rp fpR RT1 1R RR fpR ? 3TTRpt 

P fPP Pt Pt ? 

9. fP^TptRTR 

(3T) RTR Pt RTR 

ftcp: RR-RTR RpP 3Tp PP Rp Rpt % RUT fllPP I 


'fTTTtT Pt RR 

iKd Pt dldl dip P R1 PfpR RT Pdl >j 1^ f IP dldl P diHRId 

RRpRR Pt RR- p | R[RT RR Rp fpfyTp % PP 7TRp RlP IpRT rflRdH RTRT Rpt 
t I RlP IPPt d.^P RRpR TTRRR1R7T P fpR P fPt 3Tr^R RTT 7TlP f I RTp RTt 

C\ 

fPPt TRpR TRTT^R Pp P TlPt PPt PP P dJIdMI RT^P t I RTTR ^PdlP 
Pt RTTpR pTTT 3RRT P RTRT RT RTTR % RTRT P RTTRT RRT f I RTRpR pTTT Pt RTR 
Mftdftd fpR RT TTRRT f, PtT fPt RTTTR RTTp RTRTTT % TTTR 17TRR Ptf pR-pT iff I 
3id<dl-ddPl RRT dp TRR P <m 41 it, it R1 Rip) Vl$< Pt P)^ dl41 3Ttr dpi «Sd> P 
RTTRT PpR f I PP Pt 3TRRTT-RRpt R7p RT 3RRRTt RRT RRR RRM-RR fpTT RTTpRT I lP 
3Rp R17T IOT RT7pt f RpIP R^ RRpR itRlt # f%W ^ RfR W URM-TR 

^31T R#rft I UH1 # %f§R RT# RT tft RTptt RUi^l f I Wft f^RT 3^T WT- 

RT^ltlRt# 3Tk UM RP - % <?PHM RT RlP’ f I 

UTR ^t RR M^pl RT Rp" P UlP R^ $£p£ TTRT RRR R M^id "UFfluiR 
1RT RR % Ip P iftPfl pR 1 I Pi Rp RRR fpRTRT Rp R R1 %# 
RR Rtelt Pt TR1 P RRRR RT 1%R RT TTRR f I TT1RRR: Rp RRT IRf 
RRlPit P R#, RtcRRT, if fpRft, pRlf 3pT tlRiT 3p-Rp ^t RRRlf RTRW f 
I RR P PP, RT R TRTPr PqR-RTqPP 1RT TTRT f%R RT RRR t I pT-RlfP P 
RR Rp TTRT RR Pt 3Rp P P RRRp TRR 3TTRRR f I RRRR:, P# 

P RpRR R Rif Pt RR RWT Rp P Pt RT RRp f, 3p fppt P pRTf 

Rp f Xo p ^RT TTRf f I RTT fPP RT pRT UR - RRT P ^Tp RRT RTR pRT 
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TTFF F# rlI I FT#-Fi# <rfi J l F il # <Il5ll JcHril "# Fv(4 # I Qr #, FF <=bl 1+n 

FF# ## t 1 #T #T-J|lM FT #FT# ## 31KIH^ F# ## I F^ 3TRTFT, F# 1?T 
RFF##FMF # 3TFFRF F# TF RF# I RF# #TRf # RF# ^TF 3TRFF7 3R#F# 
TF# t FFT #FT# f#TTTf # F^ F## FTT# F ft I 9HT1H #RF # FT# FTFF R.sicbT FT 
Ml41 FT Fl4 % < =bl< u l ^TT^T FRFT qgd Ff#TFT # \dldl # I Fl<d # <di^ fFTRT T# 1 r. 4> d4l 

fr# 1 1 fkcwA #r iU+uehi(| f# ftf #r rf# # #f fr# t, ^miR> fft trf # 

FT# #T# TIFF # FR °qFR>TT # FTT# TIT# #FT t I J lRR=bl(l F# FF1FT FF# ## f- 

c\ 

FFTFFTFT 3TTTTF# #T dldH^fad F# f I 

FTT#T #F 3TRF-3TRF FTF# #R# f, #T FF# FR FTFT FTT# FTRT RTFF X^ 
TRF # c£R# TRF # FTFT# 3RFT #F FT#FT I f#R #, f## TT#F FTFT f, #T FT# F#FT 
3## #R FR # FTTF RRT RF# f - I wt #T# # FT# #F <^d(M 3## #R# f, 

■^fil^r ff oqimRch rrsitstT # wr fm t i 

FIFT F><4 #" 4^l41 Fi< 4 RFF FF RTF TTsRT 1%" ##T FRF # d<41 FT" FTF# 

F# RIFT FF# FTT RF>4 #" I f# #, FtR FTTF # f^TRFT T# FRF# FFT -*41 FTF## ## 
FTTFTF M.s 41 # I $R#> 3TRTFT, Fi^ FRIF F<d4 3^T FR^ - % Rd4 3TF^ 3TRRT^F ^4 
pR^t f I FTFt FTFTFTF ^ ^T RF^ ^ FR? RMKF,)’ TR FTRT RFT t, 

^ RTFF FFPfit FRRT F# I RFR3R ^ f^FF # FR£ FF%■ FFfFTF #FT FfF 
3TTFW F I RRF # W #T FT, FFT FF FRfr 3^T F]fr-FF WTFTFT FT^ F# f - I Flft 
FlFR FF FRfr xgftF TTFRF t FT §R FF^FRF ^F xfr RFFF f I FRfr ^ FFT FtFR F^RT 
3FT4- FRT RFxfr TfN'-^F FFpft RTF ^ RFRfr t I FRF # fIfRT FF% F# 

FIfT, 3#T FT# TfrFFTRF 13## FlfNf # ##■ F#ftF TsTRT # FR# f - I F^F # 

#F#F# 3T# FTFTTTf R - # F#F FT FT# R®# ^(1^41 FTf## I XFRT FFT WFT FT FRF 
FTftFFTFT Ft RFT# f I 

FNRRF FFF 

4# 1## F# FFF Fl## 3#T ^F# Rf#Ff FtR #H%# I 
^.FRF # FIFT FR# #T fcd4 Fild^l FTRIFTTF FIRv# ? 

T. FRF # Rl#FT3Tf % ## M FFF# # F#F^ F#t# F^FTcF %# FF RFT# f ? 
RF^ - FFTFT Ft# FF# FT# FTFT# #T FTF #1## I 

FRF # FTFT FR# # ## F#F^ FTFF FFFW f ? FFT-FTF FTl## # F#F^ 
FTFF ^T#HM FR# # RRTF #FT F ? 

F#F 3#T F# % TRFRT # FFT R1FFT# #fr F## ? 

3T^F#f FFF 

3RF# #?T # FIFT FF# FR FR# FTc# ■## # 3TTF FFT RRTF ## ? fF ddT 
# ## FT RRTF #^# ( FFIFTFF: FftFFF, F#F, FT#, FF#, F^f# ) I 
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MKHiftcb 

^flTT TTRvT =FT} W 41 .mi I 3TT^r-lOTff ^rftrT 


VISA APPLICATION FORM 

EMBASSY OF INDIA 

Consular Wing 

2536 Massachusetts Avenue, NW, Washington, DC 20008 
Tel: (202) 939-9839/9806 Fax: (202) 797-4693 
http://www.indianembassy.org 

Note: This application can be used at the Embassy of India, Washington, DC or at any other Consulate 
Generals of India provided the applicant resides in states of Consulate’s jurisdiction. 


PLEASE READ THE INSTRUCTIONS CAREFULLY BEFORE FILLING THE APPLICATION 


(PLEASE PRINT IN BLOCK LETTERS ONLY) 


FOR OFFICF USF ONI Y 

1. FULL NAME: 




(hrst) 

(Mrtdte) 

(Last) 





2. LAST NAME AT BIRTH (IF DIFFERENT): 




3. MARTIAL STATUS: 







Married„ Unmarried 







4. IF MARRIED GIVE MAIDEN NAME: 




5. DATE QF BIRTH 

6. SEX: 






—/ _ t / 


— 





mm fid yyyy 

ivtaie . — 

remale 





7. PLACE OF BIRTH (CITY. STATE S COUNTRY): 




3. CURRENT NATIONALITY: 




9 ARE YOU A PERMANENT^LONG TERM RESIDENT IN USA* 






Yes Nn 







If yes, please furnish photocopy of your GREEN -CAR D/Long-term Visa status: 




(For Non*US passport holders only) 





10. NATIONALITY AT BIRTH: 




tl ANY OTHER NATIONALITY HELD AT PRESENTER AST: 

12; PRESENT ADDRESS: 

13. PHONE: (HOME) 

(WORK) 

14. PERMANENT ADDRESS: 

15. PROFESSION: -- 

16. EMPLOYER'S NAME AND ADDRESS: 

17. PASSPORT NUMBER: 

18. VALID UNTIL: 

19. ISSUED AT: 

20. ISSUE DATE: 

21. FATHER S/HUSBAND'S NAME: 

22 NATIONALITY OF FATHER/HUSBAND; 



STAPLE 

TWO 

PHOTOS 

HERE 
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23. NAME AND NATIONALITY OF MOTHER: 

24. TYPE OF VISA REQUIRED (p/esse cfrefej; 

Tourist t Business 1 Student I Entry_1 Transit.,_1 Journalist_1 Conference-1 Employment—1 Others 

25. PERIOD OF VISA: 

15 Days*__ 1 Six Months_1 One Year-1 Five Year-1 Ten Years-1 

26. HAVE YOU EVER VISITED INDIA BEFORE? 

If yes, give address where you stayed with dates or years: 

27, HAS INDIAN VISA OR EXTENSION OF THE SAME EVER BEEN REFUSED TO YOU PREVIOUSLY? 

Yes No_ If yes, give details: 

23. ARE YOU HOLDING A VALID “NO OBJECTION TO RETURN TO INDIA'" ENDORSEMENT? 

Y^fi Nn If yes give details: 

""29- OBJECT OF JOURNEY: 

30, ARE YOU TRAVELLING ON BEHALF OF A COMPANY? 

Yes No 

31. IP YES, GIVE NAME AND ADDRESS OP COMPANY" 

32, EXPECTED DATE OF DEPARTURE FROM USA: 

33. EXPECTED DATE OF ARRIVAL IN INDIA: 

34. PORT OF ARRIVAL IN INDIA" 

36. ARE ANY CHILDREN IN YOUR PASSPORT ACCOMPANYING YOU? 

Yes_ No._ If yes, give details: 

Fuif Name Date of Birth Sex 

fa)-„-*---—-■-—-- 

fbt --—--- 

36, NAME AND ADDRESS OF TWO REFERENCES: 

(a) In India:_____—- 

fb) In applicant s country:____—-- 


j___hereby undertake that I shall utilize my visit to India for the 

purpose for which the visa has been applied for end shall not, on arrival in lndia f try to obtain employment or set up business or extend my 
stay for any other purpose. 


Signature of applicant; 


Place: 
Date: _ 


?. <41:11 W c(u[-i | 3imcbl Rh chMI>Jlld ^ft M.^1, 

c\ ' 

smk TTTT ? 

?. PT ^IMI BPTT l^ch Bb<4l rfl“ Tpr ^ Ml J iT 

^fT# chRI.MM ~£t 3T**TT hMt ? cfF ? 

3Ttl Phfr JSfc PT^TT ? 
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Lesson 9: Education in India 
WT % : ^Rrf ^ %$TT 



(FT) f^TTT-f^TTVf i|'l J d y?d 

ftcfr: 3^ i$T^ra» % WST fF FT xpqf 

%8T D T-°dd«r*JT FF dufd c£|Q<!} I iJcb Rsiisff F5t FTF-T'difd m«H 
TIM rd^ld f 1 ? 3Tl" TJ3T f^it yl^lH FTrfr F^ % frNt FFT <di<dl 

M.Sdl t" ? 

(3TT) W$t ~£t 3TTET 

f^T: ?T®Ff =6t FFT # T\f f I FFT-FTF # ^ W$t # ^ F^FF 

FPT, FF 3T5FR <rHII=h< 3F FT^f TFiT cflf^ I FTT^T FTF, FPT^ f^TFT Fit FF 
TFF F^t WZ fFW3f | 3TF^ %aFF TTFFTTTTf % 3TTF} FF FT®F FFf ^ I 
%# WZ FF 3pf FTFJF F it, %81F7 ^ F^ I 


TFFF 

tesff 

FFW 

FFTfFFMF 


F3FF 

Rwlw 

TIHMK 


FTT 

m 

1%XFflFT 

it€t 

Ifftf 

snf 

f^lFF 

f^T^rar 
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?. it ?T^f w tt%ut 

R&l: 3M Hrl-MId MsSctvl 4)4j tr!" <|T^4 I *1 >Jl< 4>41 ^ 5l<rl RT H^l — 
Mlci %" r'l®^ R-IK I 1R r'l®^ 3TRT U^b "^1 <=b—-Hl®f> 5 Hm > , RT 3^Mcfc| -H<^l — 

I 

T3RT 

c\ 

R%T 

m 

fRSTOT-^lc^b i5Z 
oil i ci i Ri <=b fim 

?. %%[ 

(3T) #WTTrf^ 

ftcfr: TT&-W5 RR R# % Rlt # 3^ ^ RIM, # SHR^ft RIR^T # q# 

3TT# ^ RT Rl^ # 3TTR 3Tto «1Hch|{| RRTT RT^ f - I 

^ITW # f^TT 

RRcT # WR: #T ^?JRf RT ^ RTrfr f : ?RRT (RTRte 3^T RRRte 

%$rr), R^iHii (3f5T-jj -^u/. f?Ts¥ % Irr) 3#r (rrr-jj ^u/- f^rarr % 

frf^ - ) I *<b<rl % ?RT RT TJRT f%SFT?ff ?? (?o + ?) ^TRT Tf!RT t", f^FT^ RRjflfai' 3Tfc 
RRRftRT #rfr f I ?? TTR# ^ 3RR # ^f%RR flcb^O TJRR%?H (3^. 

Tfr.TJ^T.f), T^RT 3TTPF flcb^O TJRR%?H RT TFHT-A^'Rh R^# RT# 3Tf£*RRfr 
TTTRT3Tf -m Tllc^Rcb Rft^mf # RRfr f I TTtfl’ RRTfrR RRTfRRTRR 3Tk RER ^ 
RTc}’ 3RR R^H<U fR 3TcTrr-3TcTrr TIRRf WJ RIRT R# (?o + 9 ) RRrfgjRf RT)- 

fcflcbK^ t - I «IK^ TRT "# Rfr$ff # 3TR^ RTRT RT R^R t^T^IT RIRT RTt 4" % RT# TIT^ - 
WT R# I 1 I RITTER ^lRg|M<l TTR % W % 3TRTRT, #t R# 3TrTr-RliH^r xrfl^TT3Tf 

r# t4Uki t: 

(?) ^r.%. ^ qfteTT T W^fTW ^R (3TT-7^r) % H fqw 3TR 3^r ^tR (TT- 

%■ ? ftmt # iIrt 1 

(?) TFTRT^r HMob 3qT^q%T I 
(?) Q4Hl 3RR-Riftr HMob I 
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(*) 3^0Rchi R RanR R pgrp ^RRR i 

c\ 

(k) RldlRl, MIR-MM, $*H,$<|ch, Wf, ^Rr, RRr, RtR 3RfRlT Rl 3T^T W RR 
R TTTsRRfT Rr^TT RR cJT# 1T*P PRllR R TT&jRf / RtfRm TTFRR37 / TTFRR37 / 
uRfkRjd ^rTT R RRR I 

(^) R^jt, ni^^nRiii, w^r Rr d-^iR^i % Rrarr R?tw R Trf^r RRr Ri^it / RR^ 
3PT R ?R w tTT&RRf HIT R - I 


TJcf7 RuiR RRp HR R RRl R RR R Rf^RT ?R t I uRRd 
RsUhR R ^TTR RR ^RR-3T37 WRt Rt f, Rl 3T^T RlITRRT 3TRT I T-3TRr i T HfR m 
dif^di R R i ?hR 3TRfw, Rt^tt R Rf fRnrrR R RRt RRt R Rt 

^Rt i i ^w:, RRfRR Rr ^i*R TfR R wcrRRr fRR R RR RRt 
RR nf Rt ttR- R i R RR R Rsi-jj <^yd w tpR R i rm^rt: 

3tizR, R^tr Rt ^ttor RR R Rr rrR R Rr^r RR t^R R sflr ^tsrR w 
$'RPRA R oUMfiiRich ^qRRf $iRh efR R RR w ■rrt tpR R i RR oifdR ^nRr 
RRrr ^tR R RfR RsftR R R 3 RR 7 ttmT trar Rw RR *iR R, Rk 3 tttR tjtrt R 
R R RRr ^tt R ^ttt w R 1 Rrjxr.R- 3 rR RsrrR Rt R rtR cnRt mR RR 
R 1 RmR RR Ruxr.R Rttt R ^jt Tnr.fRrr Rtht Rift fRRRR) Rt ^tR cjtR 
R-RckUh Ron R *rR R wm t 1 ^ ^nR - ^it 1 # RRt ^itR 
tRR ^ R, wk mfot tiwt ^ir Rsn^r irt, Riw R 3r^tr Rursff R 1RR 
fR^w-^r^ wr ejrcitR Rt R fi^^di R 1 

(3TT) Rw?T ^TfT^RT 

(3f) xi^7 fRR RRr R *rR RR R fRR RutR Rt RRR 3?r^R Rt mR 

t ? 

(3tt) R RR Rtr 3 t?t-jJ to RR fRR w ^raR R ? ^iR 3iRr 
IRRi’RfRR ? 

(?) tf^ud RRR^k fRrrRR^rRl’fRRRRR t wm R ? 

RRT: R^Rt R R ttR ^HMcblR R 3R^fR 3TTqR ^ R RR R # fRRR w 
R ? 3W tiR R ?n Rf, w 3iR -m ip RiRR 1 
R.RRt 
?. R.RR 

?. W 
'a. Rt.RkI 
RRp.R 
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3. Bh'MIlC 

(3T) 3TFT 

Rc^l: ^Kd % l^cb Fla H$lRsil<d<4 FITT FT^ F^ 3TFTT ^ FFi 41^1-^41 41^ ^ F^ t" I 

Fto to=F ^ ft ftor ff ffftf Fto i ftf, to to to to to 

y^dl % FtTT f^T^rar FT 3RT ftoto to <{lf^4 I 

(3T) to toto % FTF-3TT3T yRvid TFTFT f ? 

(3TT) toto FITT totof % fto 6k % FF FTF-to f, to toRTF (tof) % 
to 6 F % FF FTF-3TTFT t - I 3TTF% FF # ^TIT to t" ? 

(F) Tto toFTFF to ^FFFF FTF-3FTF yRvid FFT f - ? 


&mn 

aiK^cSl dT$TT # chi-to 


uRvm 

to;. MW 

Fk % 

tww 

6 k % 

toFFF (tom) 

6F % 

itoto (toto) 

6 k % 

Ftorr to) 

^6 % 

Ttotto tom to.) 

'S* % 

toitoR to-) 

6^ % 

THlto 

F6 % 

FFto-toiR 

F>$ % 

tor-torm 

% 


(3TT) tofW^STR 

TJFFT: to to to to8FF FFTT TFFfto tom Ffto to to 1 % FFT ^tto I 

Itol 4^<b 

tor tor ^rato to$Tw ^nr Ftor 

FTTF # %8FF 

• tftft tor (mrr t tft tff) 

• toW tor: tor, toto, toto, FrtoF. 
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• ife-Jl iUMi : TTR^f 3Tk xflrjxT.^h 

• ainy-Hite ^I4d(l, <^41 «ii( 1, tetetfr, ^T-terrm, 

nfdJp, c^U^dT, ^rnff. 

• tt^ITTRT TTPR# ^ckIRcHH teFT 3HT Tnf Tjf TPlt te£IM4T % cf,U4dT 
Tpfipd te 1 

• 3^.#.-§®cT.Tr., TfT.TT, TfT.inT7.ir., ^RITff. te ^TtT 

• 3nf.3nf.TTTT., 3nf.3nf.TT^rfr, 3nf.3nf.Tfr., ricHT.ifH.3nT.3nf, Trn.3nf.Tnf7.fr., ^nff. sitt 

3iMlQd nf Tffcf 

• TTrfr tefT H^ira^iM^T wi # 3in1Qci te nf ^Trf 

• f^7T7 nf f7 TT^llchM ^Trf 

• TrffTq- tit 3TTTT n^fr teppf % ( tte eft 

RaidiiT % rncfrnr 3T^r t£T PUR %■ 3rrate fr Tter t) 


ter f ter 

• Tlf^H: nTTfr teterff 3HT 3T|i|lQd n^MT, 3 tTt tefT-fte tef 

■%■ f^rf 

• nRnr-nfWFR: TTTT.Tfr.TT., TJTT.ft.Tr TJTT.TTTT, ^Hnff. 

• Tfr.3nf.Tnr.TT ( te.), Tfr.tfr.TT Cf.fn'.Tr), ^rff irt bt m! Pi d tef 

ftnmr 

• TIRffa HMlRch ffar 

• y^p / ^RPr W mrr / dch-flcp tef # ^rrfr te iter 

. tefT h^iR^m^i / R^ih^i # Trrfr te 3teT 


^snr^T wr 

te fT nf Tfrtrr %■ ttt§t ttt-^itt / teff ■J&nr §rmu tr 3Trate 3rf- 

^mr^TT 

• tttrt f 1 f^r^nrr: 3Tfterrr Rira-Tmf 

• ter # te^: 3Tfterrr ^ Tmf 

~sm ff 3T^fir: csTrf 3 ^ + nter tef % ^ tt^7 ttipt tit 5 Tifft (-ff fr wrf fr) 

*RTPT te^T te 

ter teur ^jr ■fterr 
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41.UP# HT8Pr FUR < 4 !^Ml ■cld< 3TlT Hint## PT «Ud< Hr8TF # 3TFRT 
Hp# # H# UP# F# f pk UF P PPTTT PT HRTF ( WR, WFRTHp 3Tk FP##T 
pT#) FF# U|Hr # PT# t I UF #PP FT FPR % F^F Hi### ( PRT ? RR # 

Hut#, iT^vn pT# ptf-jj-spj^h pT# frf# 3tTt #nxr.-#, ptfrtHp, fp##T, 
fpH# Fiidfl, vnilil# Hpf fpirp, pf-HiH^-hi, tt#p#f, pupr pHT, 
3TTF.3ni.Tnr, 3 ni. 3 ni.ir, 3ni.3ni.nnnfr, nF.3ni.Tnn.ir frt sttpHtf 3ni#.F®P.Tr #.tt 
T fr.Tnn.n; ## pHT, p# Hi# fftHutp# pf 3ttpHR H# pi p#T, 3rk rtpt# / 
3T?f-TOt / Hutpp pf 3n#H# pT# ) pT ftp p Hip # fft# % pif 
Hptf# # H# up# ni i 1 ff Hp# # rtftp, pi-FT#T p ffpHf pT# ftHp f 1 
pif # nip-npp, tjtf# 3rh: #pp-rtf#, pT# % H# fr# rtup, ftHtp npp, 
nfrsTT-pnP, Hut# #T #pt 41m-MiPiff!, tff sir p#-#i p pip, 3 # rur % pip 
piHpf 1 


PprpTT 

• ^ # fo #r fft # fr#t Hut# i pi-FTFF ptorr pT# p Hni ^ ^ #T 

fft % 3tHfp # i f i 1 Hr# 3ri#FTFPf pP pti pf Hup Htp np ft, pr 
3ri<^dcb rift # ## dii # RPi i ff HuiHf# # Hri PF R PF tjp rHpHp 
U#8F PR PTP pf# # I 

• HwfT u#$tt # pr fn; # #r pr Hi n# pHP # ft# |n; # i# Hut# i 

• p-pp p 3 tHTP 1FP # PR HPT 3TPF# PT 3TTUR FR FF FP # Hr # pFRF Pii 
P P 3TTPHTTP FTPTF H # FUR PPT R# I P-PF P 3rHTFTFPf #T 3TTFF# P 
PT# nfip 3npRU f# 1 

• fN# p# p# HTf # P# # Rpi # 1 ff rTp pT 3rpi ftHtp frt tip "# 
3THipRF rHHHtf" ptff prtt ffp i I 


FUR #T TPF 

• FRFHHr^rP: PTPFUi 

• HipHHr^fP: ^PTPPri 

FUR #P 3T#i 

FP 3#TPTP ftHtp Hr# F FF PT RPP t I P#FR FRT P#T# ? FTTP #T FF# 
RFTRT F# # PF, P Ftp# Hpi # ’ F#i PF (PT # FF# #) njR ## PT#i | 

PUFTR PPT 

(p) Hptp # uHTf fT fur #pp3# # pf 1 
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(3TT) W *IHrT 3#T I^T # '3m ^ffr f ? 3S1R 

3Tf^|chdH <>diH <*<41 t" ? 

(?) <FTT ^jRT3Tf # HWRR %^U[ Wsi # 3CRW t ? =RT zmzti TF^r 
f^T#^TTt ? 

(#) ^RT3Tf ^ ^fajtTT >d-Mdl' # Tf^T W c£)Qi) | 

(3) 3iNcbl dild W ■'dcblrO <JMN «Ud< cdddl t" ? d-dl ? 

RxiKuil<!j 

(3T) ^TRrT ^TJT-o’IcJW TTdTCT 3TTC% % W cftfai) I cRT 

fWHdl 3^T ^fWHdl f - ? 

(3TT) 3im%- %fl# ’3SJR f^T W 3TT^T TT^uTT t ? 

■3^% frti ^ ~3m 3CRW f ? 

(?) 3FTT 3TFP^ 3^^ ^T %^UT-^??JT # Tjftc^ ^fTF ^ W ^TT?, 

^ 3TPT W ^fTF 3ft ? 3<|^U| % W^T -HH^IlC I 
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Lesson 10: Politics in India 
WT <>o : <m4)R 


(to) #ro y$M 

TJRRT: TO# # TRR FF TO# RT R# <£)Qil: 

TOTR# #T # f#TT RRTT # Wt ■H^xHI f ? 3TFT^r #T # RJR # RR 

RF# f ? 

?. w tm 4)RH MiRiiT cbln+il f- ? 

3. TOR# #T # TO % RR f - ? 

(TO) R«# #t RTR 

^RT: 

TO-RTF RR ##R R## 3# TO-RTF # FF R# # # R## #RF ##, RF 
3FJRR dJH4i< TOR# #TRF cQQii | 

TM-flR* Rl# TOT 3RRF# #RR-TTRT "RTO Ml Vll^h 

%8T0T STTf RRTR-R# FRR f§# #PFRT 

R 3TR RR-RTF # TOT f# # RR #F R^lfai) I 3RRRR 3TRRTR #TR TFT ? 
TOT-RTF # ## RR # # 3R# TOR TRF R ## # ? 3R# TRF ## #, ## 
R# RR # # TOT-RTF # #RF R# # ? 

3. 3T1R# RRR R # T# RR % 3# 3TR# %$TRT # Rp# I 

?. < *fRtT# IM-fifoeb U#HI 
(TO)##RRli# 

##T: ## #R RR TORI R##, 3# FT #Tf R#T # R#f TTf#T RTR f RF TRF 

###: 


TOTF# <m4)R 

RRR TO# 3# ^ #f#R TTRT#TR TOR## # TOT RR TTR t" I F*T #T # ^ 
3RRR # TOR# RT#, 3Tk TOTTOR TTTRTTO TO# % #T, R#TTO # 

R#TF |"TO I RTF # T#TTT#RT RRTRT RRTf^tRR RT 311##, TTT#R RRR # TRRR TO# 
# f I TTTR %RR f 3^T RF # TRF t, TOR TTRT 3# #RT TTTO I TOR TTRT R TO# 
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% r#rr # ^9° tkt# # rrirt R# # to#, ftn# # w tirto to - % wilt rrt 
R^ m ft# 'JiR ?r 3 t1t rpr ■^ j ’iic( ski ft# \jiR ?f i rtt Mi#d % rirtr r#si <?r # r# 
I 1 I RTfRT TOR RT RTRTT 3TTTFT #RRT W TOT#f # RRT^ RTT# t I TOR TOR (fttT# TOT#f 
Rt 'CRt’^r R## # R[RT TOR t) # 3TTORR, R# TOR # 93° TORR ## ^ TO# # R# 
RT# f t 3Tfc ^ TOTO V9 RRR## # R# RT# f I # TTRTR RTO# #%RR TOW # 

Rltltft # tot # writ fir #rto ft# rt# f - i RTfRT tor w tour# rr rr# t, 

A O O O ' 

ft# T#RTT RTRT TOR t I RR RR#RR# 3RR$T TTTR # TO# f#f# 3T# ftTRT-ftft# # 
ft# R#ff m ^ ^ Rftftft# rr f##Rir #rt t i rr rr#r# tor # writ, 
rrrrr#, rtot-## 3rir ## r#tr Tri#ftrR t 1 1 w rr writ rrr rr #r 3Tk totto 
#rt r’&rr 4#mft #rt t i writ totr # ## ttr# (rrr tor 3rfc #fRr tor) tr 
ttto# 3rir to# rr# tr ftror-RitTR # R# rir rw #r tot rjrt tor t i writ 9 

3^TW #TORRRTOTRRf I RRRSRft TOTR % ## TR# 
# TRT# RIR TOT TOR t I RTOT-R# #R7 TOR RR RfRR RRR RTOT t I TO-# TOT 
RRT #lRr TORT # R|RR RRTR 7# RR RRT # 3R# RR R? TR TRRR t I TOTR ftft # TOTR, 
TOTR tr Rtt TR# % #R, WRlt, RRWft, RRR-Tftt', RRR 3fk 1tRR-TTRT3Tf % 
TRTR ^Rt ti" ftft RR RRR 3TW-3TRR RRTR-## # RR RRT t" I RTfR TTRT 3tl RT 
RRR #RR-TTRT tr ^TTR RT H TfTRT # RR RR R# Rlt If, #t RF TFTR # RR# Rtf^R 
R# ft# "RTR" I TRRRT 3RR RfTR7 TTRT RR ft^IRT TRT td, 3tr RjTTt RR^" TRRRT f#RT 
RRlt % It# #RR R #, Rf Writ ^ TTRT Rt R# # RR# # #R7 TTRT RRT RR TORR 
#ftR RR TTRRR t" I #fRT TTRT RT W# #t ftRTR-TTRTRff' # Rlf#Rf R# # ft# TORR # 
Rtf # R#R, 3tr RRR1RT R# #RR RRT RR#R RFlf#T, W # RRRR f I 1M TTRT # 
ft# RRT # RRT ^o TfTRT #f W #RT RR# f I WT TTRT 3^1 f#RR TTRT # R### 
"3# RRR # RTRftRT R# Rnftt, #R#T TO-# # t RT^RT RTTRt # I RRTR RT^t RTRR 
^ri# ftRt W#ftR7 RT# RR RRTR # # RRRR t I #T #f RT1? ^R R#R 3^1 TRT#R7 
W#ftRT RT#Rf f : 

(3T) ##.# (RR#R RRRT Rl#): f#f S# # tl# 1#f Wl# Rl#, #f RRR #f 
RRRRRT # RR# ( RRRTR TTR # RR# ) TRlftd tt Rf' I 

T 

UP 
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(3TT) RHrflR RffR RMJ1H ( WTMR: «h m)1H RT# f ): RR i# 

R# RHR RTR# RRfr m€f 



(3TT)#.tfr.xnr ( rtrt ■hmcii^ m€f - rtr# ) : rtr# Ri^m rr} rt# r# 



(f) -hrm^ in^f: rr ^ w # wftR Rf, rhr ^rt criff -£\ yiRRRf^- 
RT^f 

(f) t?R ^RT: f^R-RH^ R|4 mT RT 3RRTftR RR RT^f WRf: RRIW # ¥R#IR f I 

! .h ' 

(37) TT.3nf.TT.^t.Tnr.%- ( Rtcf-RRrfrR 3TW rIRRT RTRRR ): RR ^ W ¥ RRT^R 

Rf rr ri€P dRldnii # rI^r R 44 R rtV rrr 1 1 

(TT) 3TR7T# RR: RRRRRT RTR ^ ^ RR^ RRlftR R^ R¥ Rife RT^f ^7 .^KlrH 
RRRT TTRR f^PR RRRT t I 

(3TT) #*sri7T 

ftfR: 3R 4)<sllVI 3lR7 cRR R^ | RR (3T) % 3RT fRRTRI I RRT 3HR^ R7V R^t 
IM-flR* R#Rf % M ftdMI ? 

^ R?Rf R7T RffsRR 3RT ^f^~ : 

? 

RTOR % Rt RIRR RT^ f ? 

RRR RTRT # RIRRR Rl^ f ? 
rIrt-rpir TRpff rt)- %rt rir rrt rtrt t ? 
chi^mRichi rrrt rtIr Rtt f- ? 

RRR^, RRRRRft 3^T R^R-R^t %RT RR R^ R# f ? 

RRTR rs 4 RT^ - °<Mirb Ctrl' RflR^ft - Vl^ Rfl" ^<41 M.StH t" ? 

RRT RRR-R# RWRftd RPR RR7 3 r 4- RR RT 7R TIRTRT t ? 

rrr # sni^r Ri«&mT rt RraiftR iM4)Rcb riRrT % rpt i 
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3. 3Fjcfiff tonrf 
(sr) rrr RfNt ^ ^41 

Rc(?l: RR % ^TR RR 3TMft?T FR RT^ft ^ RTRF % Ri^ h94T % FTR 3^T ^T% 

TRrffe wta wt f-1 frt ^nt r^ rfrtr i^ r^ RRFf rrr ^f^h 


TJJ1R 

IRHW 

4M-flftR7 Mlcfl 

RFTft 4Mm!? 

wf-tNY 

fr.R'.tfr 

UR.R.31FFFfr 

RF-R^t - 

^fr.R'.tfr 

ArTRRTR 

c\ 

RjrfRRW 3^T 



RF-f%RTR 


RRRtFR 

FR^RROT 


RR ^6Hdl41 

RFRRT, RFFF 

BTTF.TR.^t 


3Tk cbwj41 Ripf 


3T1R. RTRTRRRRR 

o 



RRRTfRfr RR 

O 

oRRfllR 3lkRlfrF 

■^■.RR.% 

R^tR RdFT^RT 

RR 3TknfrF 

fr.R'.tfr 


f^xnr-^TT?f 

(3f) Hcl-MId % RHTR % 3TTRTR TJR iff.TJR.R' 3TR STTF.TR.^t RRT Rjj^Td '*<'1 T ? 

(3TT) <ftR <M4)Roh R#Rf % RK4RT % RIR f^fw I 
(F) RsftR-RTCRRfr RRf R R^iTlT rM % FIR <df^ I 
(#) RRR-Rjfr R#F f ? RF # Rff RF RT^R t ? 

(R) RTR^r RR # RF-R^t RF RRT <*r(oi| FlRT ? 
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(3TT) TO ft ^pTR W IM-flftcb fftftxRT 

ft#!: TO" ft ^TR #, 3TTO-3RR TO# # TOftf# x### ft- ft# ftf 3R TOT 
ft# ft# ft RT# # ftisjni TO t I 


UTO 

ft## 

ftftr 

1 

4, 

i 

TOTOft 

HI# 

-Hi 

#ro 

ftR- 

#R 


3TRIT— 

ft?T 








TOTTO 

* 





3 


rlftcRI.^ 

O 


0 





U 

3tH- 

ft?T 

^V9 

0 


?o 




trfftcr- 

TORT 


’ 







W5 

1ft?T "TOT # ftf#R ft TO# TORT TO ft# # ? 

?. #R TO# # ft## 3#T ftft-H ft 3lftift XT## ft TO# XHJRT TO ft# f ? 

3. #R TO# # ft#TT ft TO ftf ft# ? 

*. #r to# # ft.#.# ft ftftrr # tort to ft# # ? 

^ TOTO1# xnft ft TOT ftdlcM 1ft# TO ft# # ? 

fftnftftfftpr 

(3r) ft# 

T>. 3Rlft ft # TOTRR: #R X#f ft ft# TOR 3Tl#ftR ft# Rl# # ? 

?. W W #ftft (WR-TTft / TTgxjft ft TTRT) 3#T TO#T TOftftR TOT#TOJT 3T# 

1#TO#ft ^T#ftfft I 

(3TT) TJR #ft #R ftfft# I TO# XR# 3TOft ft ft TOftlftr TORT (TO (3T) #) TOF 
ft## I fftr ^TO# TOR 3#r ft TOT ft TOftftR TORT ft # ft TORT# ft TOT 
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I 3RT # XRR' % c£lQi) | 3TPT ^M-RRch f^RT f 

3#T ^Tf ? 
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Lesson 11: Landmarks of India 
W n : ^-HKcb 


(sr) 

ftcfr: 3HI^ % W?T ^ wlr PT TOlf : 

*. 3TFT%" # cfTfa^ - W WR f ? -3^ T^t «Rllf 3Tfc RTlf 
?. 3CTRTT TPTOTR WR ebtnui t ? =Rf ? 

(3TT) ^TRcft^T TTO 

5>. VRM^f) 

ftcfr: SfHrffa QRRlRU fHKcbt ^ t R R=R # WR 

■HI d R in’ cf <-MK ch< I «JT<?, ^mch f^TSfR "R ^IIT TT$t RTTT | ?RT "^iT 
3T?f w r ~£r, ^ i 

RfR RT-RRT HR-TflpT RTR« ^RT %RT 

rtr-1%rt R.^wRh ’3^r? w w ^\t 

?. *|<n-m6 ^ dl% 

R&l: 3T^ Hd-MIci d>xTl 4^ 3Tl"? 'R ?Rt ^1" <|T<o^ I d<r$ M<o=)v( Hd-MIci 

i 'Rr-'m^' ?R ■%■ srpt tr ^gr-Tfr^r «hi^ i 


_ _TTF?r TTRT 
__rtr1%rt 

_^RT%RT 

_RTRRT 

_jiWI^i tor 

__^TRPT 
(3T) TJPT-W3' qf$<J 

ftcfr: TlR, TR 3PTft# TO, 3T^fT-3T^fl‘ SfHrT ^TW ^ WT& 3RT I QRRlRlcb 

prof #r % # ■3^ r # ^ufa- f i tto-pt? ^ sift ttrt 
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3rrq; 3rhr ft# # to it, ft ffrt Mm+id fiI^tr ftf# ft fti#t fi# #■ %§rt 

^ XTfM I # ?TR TR^ T# F 3TTTT FFFF 3T^f 3TTTT %3RT ^ W TTFT# f I 


Wst % -pJ H^tcH^uF T2 JR 

fft#, #rr ftf TtFF # 3 tIt # to - t# #■ ^ fr# #t l^r# to - "# ft i ## 3ft# 

I#?fl 3^T Rv^kI %■ TFR FT# 'dd?? ^<41 3^T FFT Fl-id % d|d F# R?*-R ^5# T#T I 
#TF % 3TTF RR# f, FHF % OJ^lRH f% FTT^# FFR TTTF71F % TF# F# TSHt t I 
FT t% W % UI^Reh FFFTRT FF 3TT^R FTO FFRT #, 3#T FTT TOT ^ FTTpTRT 
TT^RFTRT t I 

# F# f#d# # TFT, ## TOT f%RT, |W ^ FTFT 3Tk TOT %RT F#*# FT# 
TTOFT FR I F# R<rtrfl % 'Jdld ddWlcHH R FFT F>dd 41dK H#l dgd 3TRR <ddl I FF 
FRF FF TR#" TO, TOT FF FFT TffalT f 3#T FF W F#F TOFT f I FftFR RTT 

FFT #T TTFT ^ddji-H #FFT # TOTTOT WS TT#. # T^t, 3Tk F*# FTT#T FFFf£)FilR4T # FTT 
f#TFT I TJFFT %RT 3#T TOF f#TTO, FF #R# f#F# F^TTT #T #t 3TTOT-3TTOT TTFF # FFR 
FTT I did Rirrl TsfTTT did FF # f#T FF TOR FTO3F TOIT T# «HNI ddl # 3Tfc FF T# 

f | 

^rrfr FT# TO Tit -£t ^T it #TR, T^t FR? 3#T FFTO# FF #W 

I^RT I ^TT TRFTFF 1%^ FM FFFT # I t^TF % 3TTF $, FRT TRR ^FT % TIR 
3RTFr # T3FT f, 3frr F^ TOT TTFR FTTFRFT ^ TOfr F# TORT FR # FFTFT FT I 
TT$R TTTOFT ^ FFT FF TFRFT F#FFT F# TRT 3Rtw 3TJFF FTRF FvRT t I FTR FFR 
-Wtrft if FHFidl t 3TTT ^HilTdil % TPTF TO^t TF TO F I FF TO FTrft RFTTR TOR 
T^FT FT# #T FIFT "# #T^)‘ I F^ TFRFT F# FFT FFR FT FT#TT FTHTT f#^F FiF# #■ I F^" 
FFTTO TTF# FRR t^TF # TOT 3#T FR## FR3TT FrFT ^ FFTFT I FFT TOT ^FT RFT FF 
FFT TOR1T F^r t“ I FT'F#^t 3FF# TT# 1R f 1 I FF 3FF# FFT FFR 

#T 3TITTFITT F#t FFR# yRRPid FTT# f I T#FT ^ FR? FFf ## F^TT 3TTRT F^FT 
FTFFF FFT RFTTR FFR #W I FF ^RT FFR TTTOFT ^ FFT t, 3#T F^ - 3#T 

TORIT F#h# 3#T FRT# TOT Ftr #• I FFTW TO f^fF # FF FFR FFTFT FT I 

(3F) #RRT TTFFRT 

FFFT FF 3TTF1TT 

f##FT: #h# f^FT FFT F^T #f^F I it^t 1#FT FFT FT FTFT FR-FTF "# fIRcJ # I 
#)■ F# RFF "# FTT F1FT "# T #RF TFTRT FF FTF f^rRsT# I T#RRT F3FTT FFT 
3Tk RRR F# T# FTFTT Ff## I 
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3. fcNK-fcl+M ^fr^r 

^rt: w-w Trn^r % mm tr to to to" % i 

(3t) toi t toft to ^ m Tm^ to ? 

(3TT) 'Jid 5 ! 41dK Riddl 'd^dl ? 

(t .) m Tms^ to - to - ^ to t": rTRT tor, rTM W, ? 

0?) dM H5<d Itoto «HNI 3^T tol ? 

( 3 -) tti^t w w mm t ? 

(37) ^tPT tolT to^ «TCFIT ? 
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3. tonf 

(ft) TOif 

f^rsTFT % rrt to Frof ^ TOif cQQii i 
iwwtt f%# ^ to tritft R# f- ? toRt mm ff f^f i 

T. RHKFil FF <J^?F =NI t" ? <rTi-‘I «wi FdR f 1 ? 3TRT did <Jd<£) FRT =n! 
FTT^ f 1 ? 

?. FFT 3TR#^Fitf ^o TOflcfl RRRT ^T '^TTTT R f ? 

(3TT) Rid <ild 

R^vi: fw*} I^ts-tft %■ rtf <jm< Ri) f^I" 1%f (t.(ftt).t) ff FofF «ii-0—oiiTl ^ <^1Q^ i 
fff^t wsfr % f^ rfhft ff f^f ft% to rfhft ftor r3t i to to tfttft 

F^ T# ^ FV Ff^FFFTf -£t FTTOT-FTOfr FR%- T^FT F1FR" ^ I 

(F) TOT % FT# RFTFf % FFTTFT 

FRF FF FFTO #f^" FTfT f^" F^" RFTTFTf ^T TO FF%" TO# # I FR# FR 

%8RT # F## % FT# # RFRFT ## # FFFF F#T F^ I FR# #TTO FTf" HFTTFF 
# FT^ # TOR TOT F## 

c\ 

(FT) F# I^TOfr FF T#TR-FTTO (FFT F#F) 

(3F) tFFFTF FF FlftfdK (3TRT T#TF) 

(F) F# FF F>ld# T# dR< (F#RT) 

(#) 3TRRTFR FT FRT 3TTOT-TOTTT RTF (TOFF) 

(F) #TTT FF #TIT TOR (FR#FT) 

(FT) #tjf ff TO TOR (FTOFR) 

(TT) chided I FF RlcKlR^I RFHFT (F%F FFTR) 


f^TRofk^TO 

5>. FTP# TOT # #W Ft, FT FR# #F % FFFRR TRHFT % FlR # 1## I Ff# TO 
RFHFT FRf t, #TT# FFRT t 3^T FTF FF1FT f, TO #fTO I TO^T FR FTR# 
FT# RdFRJ RvlNdl3Tf FF F#F cRR)<H | 

?. TO-FR # # FTff FFT TFRFT f^fFR ^T I TFRF7 FF F^fF cRQi) 

3#T f^R FR^f" TRT FT ^ FTFf FF f^R^FR ^ff^" I 

3. TO-FTF % FTff TRT RFRFT TOR ^ l^fr RFTTFT % RRT 

cARR I TO^" RFRFT 3ffT 3RTFRFT TOlf ^ff^ I 

F. FTTF^" TORFpf RFRFT Ff FRT FF F^F oRQi) | FRT # FFT 
f3F ? RFRFT FT 3T1F% TO" FFT $ ? 
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Lesson 12: Movies: Part I 
W W - qFM 


(3T) TSR' 

f^vr: 3 ^ i?r^ % q? ^raf <£)fa<i}: 

*. =RT 3TTR fjfcrtf ^3^ %^fTT ^T?T 3TcRK ^ f ? %?^fr <fR ? 3PT RRT 

^IMI XRRT dv41 f 1 ? 

?. i^ch R-M'HI ?M ^ ^IM=hl cHJI 41.4 R^ai^ 44) t" ? i^ch Rd Rid4 4)4 

f ? cRT WT f^q- % ^T Tilt ra^lMH 3^T 3n4" Wc# % qcfefa 

l^wq; w41 - ? 

(3tt) ^rrofk ww 

*. vkm4) 

^RT: f^qf 3Tk f^fTT 1TRT ?T®4f X^Ejr ^Jrfr ^ # t I ^ WSt 

% W ?T^ M-W5 # Tfe$: 

C\ c\ 

(3T) 

(3TT) tfa 
(f) 4 m- died 
(#) XR5JR 
(r) 

C*) 3RT7M 

(tt) ht^t 

(IT) 4^R 

(#) R^IMH 

(3#) f^vl 
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^jtott: m ff-ftf # #} f# f} ft# to tot fto : 


(3T) f#l# 

(3TT) i# 

(F) ^l<n-dl<n 
(#) FTOTR 
(F) FTFF7 
(FT) 3RTFF 
(IT) dlcQvjl 
(IT) #?R 

( 3 }) f^im 

(3#) f#TF 

?. fMTOFTFFTHT 
(3T) TJF-FTF Ff# 

f#FT: TOT-FTF FSTO FF F# % Fl} # 3T# f?RlFT # Ff# # 3TRF} TORT # # 
37T# # FT f## # # 3TO 3Tf?fTO ^Mchld FRT TO# f - I 

##f#TO##FTRT 

TOF F1#FF ( F# # TO TO F#FF) # F# FT# ft# ## % F#FT 

#rr % f# FfF ra<^jM t i ft w, # t# it# fifr# PchHrfi I 1 3# ff ft 

3Traiftrf ^^14^ FT# ## F# ##. 3# ^f# FT # FTO# f# F# f I 3Tf&tTOTF 
ft# ft# F# 3# F# # FRF ^ FTSTR F# f I W % TTOT F#FF % #} 3# 
F# # # FT# ftFTTTT f ■3TT t I 3TTRFTFT, FFT 3Tf^TTT FT 3Tf#fr % f# 3TTOF 3Tf}FF 
TO} % 3TTOFT TOF # # Ft# ^TOTT R# t I TOFF # TO# TO# % ^TF TOT ## 
3Tf#FT FT 3Tf## # F# f#T # FT# FF# # # #T 3TTFTT TO # ##F F# # 
I ft# ft# FT# FFTFTf F# # ##F F# # WIFF7 F# t) ## TO? FF# FT# 
TT# FFT FT# # F1F TO F# f I TOTOTO:, TOFT f#T # FftFTT # 3TOR TOR # 
"FT#" fftTOT "} F# # FT# f#2FIF FTO TOF # FR #} FTF # I 

TJFT ft# fpfTOT }TO} TORT TOT TORT # f# T^ F# f#t 3# F^TO FT ## % 
M TJFT FfF # #fTOF # FF FfF# t I f%# f#TO FTF # f^TOT # f# F#} 
FFTF (#) # FRT, TO FF FvRT FFFT t I TOTTTOF: #T ^ # tft } I ^TO TO # 

F'} "TOT F# t", TOFT # FfTOT % ’ F# FTR TO # ^ F#, 3# TOT TO # F s# TOF 
F# f I f## f## # TOT # ( tSFT TOFTOTT ) % 3TTFR F##f I f#TO FTF 
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ycbK % $14 I 3Tf£#dH FT# «fgd d.S, Fo R#41dl FTT y<dl dl<4 $14 # I F#" FT# 
F# ( f## "###" FTFT FTTFT t ) FfF Tmt # FF# # f, 3# 3TTFTFTFT FTFF-FF, 
FTF# f^Qdd SF# 3# 3TI$4cHH #FT #FT# ## # I F^ FFTF # FT# FFTR # #FT 
cFFTOTT 3# #FT# # 3W-3W FTF # RTF# # I FF# ^TF #!# 3fTT FRT FTFFF ^o 
WIT #FT F I #F# TOR # ## FT# ## TOFFF 3° TOF# # #1# f, 3# FTFF# ^o 
TO#FT # #1# # I 3 TOTFT FT FT# ## FFT # F#f % ## ## FFF F# #, 3# 
#¥ ### # ## FI# # F# ##F FT## F# # FT# I ## F# #TFF # ## 
TORTTW: FT# R41 FF# # #F# ## FF# # I #FT# FF# # F 1## FT FT# F# #rF 
FfTF ## # FTF # FTF TT^T # FF# f#TF FTTFTOR # 3# TJFT FTFTT # TFFT F# FFFT # 
I FT#-FT# FTF Qi<rH FIFFF F# (FTF # FTF FF# ? F#) # F# FT# #1", FF #F FF# 

# ## f# f#F# FFTFT F# # (FFTOF #FT #) ## # F##T F# f I FF #F FTFTT 

# TsT# ## # FITT FT# #" 3# "FTT FF 41#' FT "FTT FF 41 Tl " ## FT# If, #TOFTT 
FFFTF # TOF# FF #FTF ?o FT F° TOF# # #F TOF# f I FFT FTF ## # #F# 
4 f 4 |TT FT# % TORT # FF# 41 <F-died # FT# # | T# % TFR % 3TTF1T FT 3TFTF- 
3TFTF # # FF# #, 3# ^F FT T# TOT T# F# FTOT FFT FFFT t I §TFF F# 

# FR FT FT# # #F# Rid# FF# F I 

f#TO FTFT # ^T FT§T # F#T F# FT "FTF, FTT#, FT?FT, TTT#F#FT ##F 3# 
#FTF# # #TT, F^T TFFT-FTT #IT# #FT # I WT #FTFT^T # FI#FT F# # ##, #FTF 
#TT FTF# # Rd4 # F# #, 3«41 FTF# FITT F#F FRFT FFFT # I FF# FFT F^FTFT 
F^#-F# (dT4) Rd4, FT# FF FF# TT# F# 3#; T# FFT M|%l4 # Rd4 #F^ TFFT # 
| F#Ff 3FFFl#FT FTF #, 3# T# TRsFT-FTF # 1#W# ## # I FF# f#F-#F 
FTFTF##T F# t FFT ^TF FT# # FF ##F ## F#f ## I F# FTFT^FIF F# 
##, FFf #FTFT^T # FFFT # #F# FT F# F# FfFTTT F# # I ## FTF F# FT f#F 
3# #FTFTF # F# F# f#F FFT F#FT # F# # | T#F FT TTF# FF# "# ## 
TF#TF" FTT #FTFT FTTFT # I FTT# FTF ^ #TTFF, 3# 3TFT # fTF F# f## # 
F#F#F #3FT F# #■ | TFFRTF:, WT #FF fift ###### FF# F#lf FFF# FT# 
#■ I #TFF FTFT #1# FT F#FTW # f#TFT# TFFT #W# ## f I FFIFTWF:, FTFFT FT 
F#FTT #TFF # FF# FIT F#T F# t, FF FF# F## 3# T##f FF# f I FTFFT 
# FTF ## # F# f 3# ## # TTTF TTTFRFF: FT## FFT# FT# f 3# # 
FFFFTTT F# f | FT# ## f## FTT# FF# (3## f## # FFRT #) F# # FTTTFT FFT 
f#R: FFFT 3RRRF TW FTTFT F I W 3FFTRF # ## f## #F#, FfTF / FTT# FT 
3FF #T <44 # Rd4 FTFT F# #" | T-FFT-FTT 3TFT-F4mh ; FTFFT# 3# FTT? <3l4 # ## 

# 4f 4 #" I 3FFTTFT # FTF FTF f#TO FT^T F# t", FF ## # #TF F#F #F# 3# 
"FFFT# ## # 3TTF# ^FT# ## f I 3TFT # FTF f#TO WT ## f, FF ## F[# 
FTF# # #FTF# #■, # FTsF y4^1 FR # 3TFRT F# # I FFTSITF, 3TFFTT # FFFT ## FTT 
TTFF#FTTFT# I 
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(3TT) ^isllVI 

R?5R FT 3Rf^? % Rftk: 

TRpk? 

(3T) ft^ 3^T 3T^ifr f^qf ^ ?FRT 
(3TT) c£t HlcbfCl^dl 

(?) UNt fTrqf 3TT Rohlfl 

3Rf^ 3: 

(3T) 3Tk TTfk ~£t L|^x|M 
(3TT) f^RT 3 t3R 

(?) fik^r ^ ksk: ^ft^TT 
v. 

o 

(3T) f$KR^3R 

(3TT) «W 

(?) TJRR 

? ^<dl'VI TO 

^HT: c}<3IVI 3TR^- ?R?T % 3TR1R TR ?^ Wlf % ?tR ^1I 

(3f) f^RTf 3RR 3TFT RRTT *R %R TOT R?T t ? 

(3TT) %Tk ##|3tT ^RT TWf ? 

(?) f^RT ficbiT 3TlT ?PT *R wf RT TT^TR 'IT? -Hctirll t" ? 

(f) WT f^TR % Wk ^TT R<sl|i|| TO3T t" ? 

(?) kf? RRTRTcT: 3RRRT # cRT 3R^ f ? 

(R) fifcTR fFR Rt? 3RT^ W f%R TR? i^T '^k' I 1 ? 

3. 3T^ff %qnf 

(3T) f^TR-f^f 

kfR: 3Rlk % RRT ?R 3? R# cQfa«i) I 

5>. TTR-R? 3?3R, §TRT ^3^- % 3RRcT # 3333^ kV TO# 3Rfr# FT# ?( 3T 

3TPT 3Rfftkf? it, '3333 TO^R cf)Qi) | 

? 33 T 333k t?r kk 3 Rrft 3 kkf tr? fik^ ^3^ w 3*3} 'm czrft 
3Rk t 1 ? 


222 



3. FFT 3W fFTR FftRlF Ft l^Fft FFT R=4t RtFF FTT FTF ^ TIFR t - ? FTT 
RtFF R Fil *1 3rf^t , 1 < 4 ^tiirl F" ? Qi<?+| Tf FFT FTFT F, FF M F" FFPF I 


(F) =6tT£4t 

RcRl: FF *t41 FFFTT 414 R4 fR FFFt % FFT 41R4: 


Rtf fRRft RRft # 


#R 

> 

*t41 Rff, 

RRfpRT 

3#ftfR 

c\ 

*41 d| 

F^.4t.FTF^¥flFTF 

FF^FT 

^TTF FTFTTFfr, 

FrRrftFTFT 

o 

FFT' 3TR FFT 

RFFFF Tfh^RT 

7FTTF 

TT# RRr, 3TRFT 
3 tRf, Ff^ft Rtf 

^fft-Rfft 

ftRfftft, 3tRft 

F3F, FTFFTF' 

RfRftft 

Fi Rift 

FtRFf, flRlFT 

FFF 

TTTfRFT 

RRft 3fRRf, TFft 

FF 

c\ 

3TFFRFFF, fRfT 
ffRfft, tw, 
FTFTfRfTT 

3TWF 

3tRftfffff, stRf 
ftft, Rrft Rtf, 
RHRRRr 

3FFHF 

3T^F^TFTT, FfTF 

Fft, RftfttfIff' 


RRrf 

Rf ^.3° XHTF 

Rf fffRf 

Rf 3 Fit 

Ft§TFF 

Rf Fit 

RtfR 

Rf ? Fit 

RlWFF 

Rf 3 Fit 

ftRfR 

RffRft w fR 

#F 

Rf ? Fit 

FF FoWRTIFH 

Rf 3 Fit 

ftRfR 

FF ? Fit 
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q?q 

R. 3TPT 3^T ^3^ f I 3TTW cR^W F^F? W W 

$ldl t" I 3TPT ftfi-RT W 4T chiH qfr fi+rr^ qi>t ^<g ■H'dil ? 

?. 3rm^- qtqq hn^i ^ttt % qq^ter q^t i i ff ftN# qrqqfr t ? 

3. 3T1F% qt^T q^T tftft- fqRqT HIMfK t I 3TTTT FFT^ chln^Ti q# ^3^ ^T FF 

? 

*. stiffs "3nqrq" ^frt i f%qr fi^rr fft # qqqr Filt^ ? 


*. faxiKuilii 

t 3TFT 3T^fr-3T^fr fi^FF ^3^ Fir #, FTFT #T FF ^ofq 

I 3TPT 37[q # f$7FF ^3^ F^ ^ WF F^ ^ ? 3FF^ FFT FFT WFT 3Tk 

#4T ? 

?. 3qrr%- TiqrrFFF 3Tf^W FT 3Tf$lM FF F^F I 3FF FFf FFK FTI^ 

f ? 4<i?uuiT %fitf 1 
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Lesson 13: Movies: Part II 
WT ^ m ? 

(3T) -qfar^r 

3TtT^- %a757 % T77?7 ^7 tr OTf <£)Q4: 

5>. 371T7% #?7 c £|-777 Tffr dU^ fTrqf I 

T. 7R7 3TTO^7 % 7#lf TIT f$77*7f ^TT 37T7T T7OT f ? ^tf^ I 

(377) ^kf%^ 

Rc(yi: Hcl-MId ^ 7# f^T IT^ - vi«^l TJ^T TT^fr 4)4) ^ T7# ^ | chKrlH (37) % 
W$t -^TmT (377) % wzt % T7TO 

^TcW (37) ^7777*7 (377) 

37R 377^ft 
•77557 

T7c7ra7 flfcrl7 
37^7 

ter 

ot-tot 

^TTT 

377TT-TTff5 

9. f^TT^fcr# *TTCT 

(37) TJTT-W Trf^ 

ft#?7: OT-TfT^ TT^TT ^ 577Tf ^7 5lt # 37^ %^757 ^ # 377^ T7f7^7 # 5# 

377# 57 f5ft37 51^ # 37R 37fe)57 ^H5,|fl TIM ^77^ f - I 

wm *rc fl^ cbt vrm 


37-J^fc 7> :_ 

*77T77 # §77^ h 4)577 5737 WI *775 f I FT 5#ft; ^ 57# f$77^ 

Rch^lrf) f I TTTTM T7T ^7 f$77^7f % *775, #7 3#7 5^57757 577 5^ 5^T7 37T7T TOT f 

| T7f7T7 % T775, 5^ 5717 OT7 t % ^77^ 3757 377^fr % 57# 5^T37f I 

'717757 -£t 77^577 f77^7 37k 577# dUfa^dl 57^ Wi%5 577^ f I §7T ^ 517fS757 §77^" 
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R1RR7 XR 3rf^R R# sfr I RRftF fxfcRTf RF &RR I^IRT^RR TTRH^ XR pTT RRRT dT, 
XTRT RTF # f$TR^ RIHlfteh t^RTT f 3Tk RTR-RTF % RTR f# I F#Rcft R^t % 

rttf # fi^RT rft} RTRt, r^tt FRrf frt w$ # ^ ~£t ^ ftM^iRc*, Hcfl^uf 

ter T^ $ I "3TTRF 3TRT" RTF x£t TR# FITTER RRTR7 §RR ( FT# RT# f ) 

F PlR^fl I 

3TR#F T :_ 

RRt f#T-RXF % FR# # ft# t## RFFF XR R^R 3TRT R# R# | 3T^RR 1## 
3T^1R FTTT RRR # 3TTF RRRT xr tttt 3FRTR R R ^ ?fr I ^R f## % RTRRT 
RRTTXRR: 3## ^ RT# #=# ?TTR R# ?t, 3Tk 3TTR f#T# F# ?t RT XRJT RT*FF 

3RR RTFFF R# $>t I R# RF ^ FTTF FFFF RFT, 3Tfc RR RTR "RRR f^RTR", "R# % 
RTR" 3fk "FIRFT =hldRfl # 3RR RTF#" f|# §TRqf FITT ^RT # X]f | RR 
% FR# # RF## RR RRR R3TT, f#|# ## t RR XR TF RRTRT I TTR RFTT 3Tk ## 
R>RR Rrf #R#R 3Tf^T^7TT #, RRT F# RR^t f#Ff % RTRRI7 ## % RTR RRTR 
1%RT RIFT RT I RR# RTF #R#F f## # "f^R #T # xpiT RF# t" 3#T "RRT RXTRT" | 
RTRRT TRTR #T #, 3T#RTF RRRR % 3TFTFR % M, ^190 # FR# # 3R# 3TTXT | 
Rff^RTR RTt "TR# RF XFT" # TRT # RRRR #TRT RRT, f#R RR # FF# H# f^TRfff # 
3TF^R RRT #F I ^Ro RR RRRR RRRTf % ^ R|R RT^R TR, RR^ 3T^RTRR F^T 
RRRTXTTft k - RIRXR 3^T x^RTTR ^ I "^TRIT" 3fk "rM" # 3T^RTR R^RR % Rf^lRR ^ R^t 
i^RR xkr RR^ RTl fyl Vl I XXRT "XXRfl- RR XTR" RR ^I%rR R|R ^ftRT RklT t I RR 
3TTRxfr RR-RTXRRT R^RTT k - R# 3T1RT f I RR % R^f RRTRRT Rt^ f, RXR 

RRRR RT^T f^RR # RR^T, RT RR^t ^RR % RTR 3RRTR RR^ RTT^ f^RfR R^t RTRRT ^RT 
RiRT t I RR "frkRT FR t^F^R" ( RfRRR R^RTT RTf^RR F^RT f ) R^ RRT RR f^RR ^T 
M RR%RT# RRRT t, 3#T RRXR f^RR XRRT t I FR ^ Rkff RF XRT RFRT^ 
^T xftR 3#T RTR ^RTXX R# f I "xraf)- RXT XTR" RF RR 3T^RTF RRRF ^T RTR 3#^ 
RTF ^ RR XTRT I 

3TR^R ^ :_ 

o % R^r % f|Rk # f^RTfkR Ft T^ WR RTRRT Ff^RR R^t 

Rp- RRT XTFtR f^RT RTRT RT I RR^ 3TRTRT, RXX 3Tfx^RT 3#T 3Tfxt^Rf ^ R^rft RTR 
It^t t^TRT RRtF xf T3RT RRT XfR T^t t" I RTRTR # RR^ % RRlf xif dUf^dl 
XTT^ % 3Rft RRT xft# 3#T RiRl%T x^" XTTRf RF RT^TTR RR T#t f I fR xft, 
3TRT-TlftR RR ^ RT# It^t ^ 3FTR RTF TtRF f%RT t I R^VI^h xftTT RTRT ^ 

^T %xrt knRtTRR # RF^t f^RF "RRIF RR^" ^T xftRFF ^TT RTTRFT XjftRT I FTR 
#, 'Fiyidm xftRiftRR "RXTR" 3TTTRRf ^T ^ %RT R# I 3TTR FTRftR f^TRT 
RSlkT RTR t^oo %RT RRT^ RTRT, 3^T XlRT 3TR3R-FTRT RRT^ RTRT RlftF t I 
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(3TT) sflWW 

toto 

7£RRT: tot to 7R 3Rfto to toto tot I 3TTto RTRTRt to to 

toSTR" % RTR c£)QO | 

7. tol¥l R9R 

ftcfr: tolYI to 3Tmto Rq?T % 3RS1R RT ?R tot % 3 tR tot I 

(3T) RRR RiT RRt W Rdtto tofll RT ? wto RIR1R7 fjfcRR Rtott §fr ? 

(3TT) RRT RTRR7 ^ toRTT tow tot to4)H to 4iW4l4) RT HIcfclHto RTT RTRW 
f 3TT $>ft ? 

(?) RTRR7 t - 3TRTRT tot fjtot t toRnTR" R?7R ftot to RTTRT t ? 

(#) "■q^fr R^T to" to Rto % Rt t 3ffqto RtT?T RRT t ? 

(r) tor-tor rr rt to fitot t 3tcrt rir tor tor t ? 


3. 3T^ff itomf 

(3T) to 

Rc(?i: 3^4 f^rsTRr % mRto my4) rt ^r[ 44Q0 i 

rrt 3rto t tot ftot t tt "rtrr7" rrtr ^ftor ftorr t ? 

7 . 3rr to ftot t mRRh to, Rrto Rrmto rt RTRRttot to tot srt rr 
tot ? 

3. 3TTR fto RRM tr t WR ftot to 3RR R?T t ? to" RR" ? 

( 3 tt) tor toyfn 

ftor: ?R to toR Mckto to R£RR tot to to tot % RRT tot: 


^ tor "t 

3rftor cpR wr, to wto, totR 
rtototo: R 
y Trjd-Rxlf: RR tolR 
R^Yl=b: RRW t)$< 

fRTR: to fttoR, fito, rttor, Rtotor % to tototo tor 3Rnto 
Rtot RfR (rirw to to 3ttot (r,mm) Rtotor % Rto % tor to, to rirr 
04) RR TTR>t t I toto lrk t RRRT RTCT ?Tlto RRto <lg<r1 toRT (tot) to f4<ndl t -to" 
Rrrto rr torr t i ?rt vto to rirtr to 3TRrto <ig<n t vn4) rrr % totot Rto 
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^TsRT f Tmt ^ f, # f%fT t sftn^T OTS ^Pffa 

C'lgeb) ^iT «UM t" I y41 f 1 I 
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~iif to "w 

StfOttt fjxRT, R1%RT tm, 

y<r^d-=hdf: -il^VI <1VM 
Rc(?|cb: U%?T <1 ¥M 

Wfa P^l=b: 

\ 

RRR %7T (Rlto tof) TJR 3,r1lRcb t toR" frlT--qiW ^t Ttift 3^to T]R 
W I y<Ml j ll SKI Mdi 3idftyT-^M R<SI^ <^dl t", ■H J K RfT 3m 41 m1 1% 

mt it to ’Sto # ~m£t to Ft - tot t I ^tot to fllR<!|l (to) 

TTR d-^4 'ddH <^41 |t, Rr J-mI- fgfaTCT $)dl t" I <lRd dm ^!T R?T <d.Sdil (I^Rcfc <1?H) 

■stot ucbto tor fto (to ftor) it w?r tor t i to tor 3to toi^l ^r 

RR 4^dl t", 3^T Rr'II to iK^hl H<md dv(4 cd J ldl t" I 3dc4) to to yifrb 3Tfa 

■tod ■%" Tito to <-HdiK ^to to ^FTrlT ^iT 3RRTT <rl J ll4 ^ to Tift <to | 


(3T) 3TTTT ^T to TR tofow to? W tot ? 

(3TT) ^T it toto i TFR7 to toto fto TRF TORT to Tlltoft, ^TRFT tol 

toRR I 

(?) 3TR^r tolT? # ?to toto 3RT to? TO to ? TO toto 3RT toTO? 
3Tto %^Ft % TTRT to | 

*. Rx|Kun<q 

?.. 3TPT TO §kR-- 3TT#ER7 tot tot it ftot 3TTto t to f - I ft # f# 
tot tot TR Tl^7 i$tZ\ ^ 3Tfc mi it TtW | 

?. mri 3T#-3^fi- it mut-mut tor ^t itmt ttmt 

I ^ f%rRfr RRR R to f ? 3Tlto chNfil 3TT# ? 
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Lesson 14: Indira Gandhi 

'm n : 

(3T) Rt=ik-I^h^ qfar 

ftcfr: %$&> ^7 wsr ^7 q^qf q? ^rqf : 

*. f%%T # WTTf^T qi IRrffe W qi TJcJ7 qT ^ 3Thqf % ^FT I 

3^T %rj^H W 2JT ? 

?. 37Tq%- # FTT^qW ^KH ^ qf|W3Tf % qit # I 3M^ 

t ? cFlf ? 

(3TT) ff^T TTfsfr 

?T5?-WST 

q^7 ^TTT ■%■ ^TFT ^ fir qfq ijur 

(3T)- 

(3TT)- 

(?) - 

(#) - 

(3)- 

?. VKM^l 

ff^r qnft w^r ji c^M' 3Tk w£t ^ qqjr ^ $ q# 1 1 
^7 ^ qf^ 3Tk # # lit #TT ^nft^ ^ w cflQi) | 3^7 m 

fearer qft R^iu" i 3qqqft -zfif qra^r ■# ^ 3rrq; '^rr tfif 

^■-■qF^fr 3FI% qit # 3^ %8T37 ^ qf^- | 


^IcllfHHM 

mm 

¥£JR 



%^7 

qRqrqi€f 

qqfr 


~ > ff 

<|gyfri <|m))c| ^TTSf) - 

<M c^q< 

c\ 



cfolHHH Mlcl 
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3. t # ^11% 

ft#: m Ff# 3 # t# f# # frf F#t i t# t - Ff# 3rk 

FF FTFT TFF Fit I <r)tgitl t ftt FT FTFT FT ^FT-FTt FFTir I 

___FFTTFFTF 

_FTFIFTFTRT FFTF 

_F1#F FRTFT F# 

_chM# F# 

_FTFT TF# FiT#T 

_FTTFT FFT^T FTT#t 

_ft# 

_FcF 

c 

___FFTF-F# 

___T1#F ¥t 


?. ^TTTinfr 

(3T) ^idlVI Ff# 

ft# F^T FT# FT 3TTFTftF FF #3# Ff# F# % FFT ## I 


FRF % F# FFTF-F# FTFIFT^TFT %TT # FFRTTF TTFIF, F#^ FT# FF FRF 
FFfFT # F^TTFFTF t f3TT I f#T-FT# FFTftSfTFTF, FFTFT, # TTFFFF tt % 

3TFtTFT, F#t FFFFF % 3TTFTT#t FFTf#TFtF t tf ft^TT # I TFT t 

TTlfF F## F# t F# f#, 3Tk FRF # TFFFFT 3Tl'c#H t FTF - F# I 

TTF * W t F#t F# % TJFT FTTff F#FT, ftf# ¥% ( ^>W-^°), tf f#TF 
f#IT I FT# Fft ft TTFF FTF, #ff # 3R#f t % 3TRfF FT f^irPFTTR f#F, 3fk 

F#t ^ T#t #T t F3# I FRF FTF WF t 3TTFTF J3TT, 3fk t FFRT-T# 

FF *4Uk 1%FT, FF F#F Ft FF# TTTF# TFF## F# (FF# FT t FFT FTfr) 

I TTF t FF# FF#R F# % F#F# TTF t FRT trr, 3# t 3T# 3TTF TTFT TlffF 
TRRfff# oFfrF Ftf ; 3TfT FTF t FFT FTTFT % ftt F# TTFTFft Ftf I TTF t 

#t-FTT#T TftFT ^ t F#t FRTl# T^TT TRF# %FT# # Ff#F ftFT# I 

FF # FFt f#T # #T % FTF, F^T# TFTTT FFT^T FIR# # TTTFTR t 

TTFFT 3#T FTTTW F# F# I FTT FF FT F#t FTTTW TTFF FFTFT, Rf^|U| f#F §jtt FFR 
FF1TT 3#T FftFR ft#FF FT 3TTFlftF FFT ti##RT ft$TT #FFT F#T # I FTF# t 
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3MHch ¥11+41# t|?r TO#, RTO TOT# TOTR RT RTOR-R#f TO# I 3TR# W, TO# 

TOR TOMJ+T RT# # TTTT#TO TTRR# TOTT, ^-TO#TO 3TRf# % f## TOR-^Nt TO RT ^TT 
TOT I TR *W # TrffTO TOTOTO # TO# #RTTO # TOT TO RT#f # RRT#TOTO TOR # I 

Rf#R RR# # TOR # f##f # TO# RRRT3# # TO# R4^U| # TTOT, 3#T RTOT# 
f#RR--f##S# PlWK TOTTOR I TO# TO f#TT# # TO# #f# # TO# ## TOR# - , TTTOTO 
RR# TOT RTOTO #TO I TORTO RR# (W^-^°) RRT TTR##TO Rcrf#TO #, f#R RT ^RTI#) 
TTRITORT # f## 3Tf^TOTf^TO M Rl# Riff I TO# 3TR#TOTO f## RH#TO RtTOTO#f RTOTOT 
f#T TOT# TORT TOT# #, TOT TOTR # dUf^dl f#TO# # f## Rl^TT# # TO# # 

TTT#T#TO RJRTTO ^ ^ ^ 1 ' 3 ^‘ 3TTT ^‘ T# TOTO #, 3#T ##TT TO# RTT R^ | 

f#T #f, RRTO# ^60 % TOTO # TO TO 1 # R## # ##, 3#T T^RT R# TO§"RR TTTTOTT TOT 
TT# I TOT # TOTO TOT# ## TOR# TTTOTO TTTO RRT^-TORTTO TOT# # RR TO#, TO TOR# 
3TR# R# RR# R#TO RR# #f TOTTO TO1Tlf#TO# TO# # 1## #RTT TORT RR TOT f#TT I 
3TTRTOT W* #, f#TO f#lR# # 1%RTO TO# TOTO TOT# # TOR, TOT#f #R TOT#f 
TTT$TT TOT# TO# 1#R TRR# # TO# f# I TOT# TOR, TR TOT R#TO RTOR-R# T# I 
#TOR#, TR #f TTTO TOR1TO ## # #TR, TO RTOT # RR R# RTT 1 


(3TT) #WR TTTORT 

5>. RR 

T£TOT: #T3fR #f 3TR#f TTOTRT # 3TTR1T RT RR TO# # TOT #1## I 
(3T) ##TT Rf# TOT RR TOR 3#T TOff J3TT RT ? 

(TOT) TO## f#R Rf RrH# # f#8TT #f ? 

(R) TOT# RTRT #f H TOR R# ? 

(#) TR ^ W # TOTTOT f#TTR f#TT# TOR fTOT ? 

(TO) TOT WT # TO#f# TORT R#TOT #RT# ? 

(TO) TOR TOTTOT TOT# #f TTTTOR # TTRR # 1#TT RR RT §# ? 
(R) # R#T# TOTO RRR-R# R# ? 

(#) # TOT # RRIR # TO# RR R# ? 

(3#) TOT# #lR f#TT RTR |# ? 

(3#) TOT# TOR RRR-R# RR RT #R #RT ? 


T. RTOR8T 

T^RRT: #f# f#T RTO #TTOTO R## 3#T ##R RR# TOT RTO RTOJRT TOTTR# I 

TOTORTTOTO #RTO 3#T TORTO #RTO # ## Rf#R RT# TOT TOTO TR * W # fTO I 
TR # TORf# RT# # RTO RTTT# R#TO, ##TO RT# # TOR f#TOR f#TO I TOT# ## 

#f TTRR TOR Rf# # f##R # 3R#R RT PUjMK f#TO RTO 3#T TO#f# ^ R#f# #TO # 
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Tpnt i i ^r w$t rt # >hiRcbi{) 

TfRT tm 2JT 3TlT ^ <M4iKU| # wf^T p I W$t ip f^TR-^ra’ $ 3Tk 

■R^t w$t ip -hIR^i % jm jf i «te# p : 3rk upr 

| ^ Tjfyi- fop fop fofr RR- fo ip pip ^MM<U| pfo cblifchdf % W^T 
|-3TT I 


rpt # pk- pto - ^mf 
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3. Wtzt 

(3T) m cfufa- cQQi) 

T$[ TFRf ^T RFT 

5>. TF^ # tM ■?f^‘ ^TT TTfsfr i I 3^T 31W^T tenrf ^1% 37T RR 
({IQ^ I 

?. ^rr t# 3#r tftrtit Ffsfr sfr i w f$m # 3tr crt 

^it ? crt 3Trcr#r tar # nUtai ^r tjr- ^ft ? 



*. RfxJRUfl'fl f^T 

5>. ^TT Tlfsfr ^T TRRT ft# RifliJId ^1% % TTRT ^tf^R I TFTRTTT 3^T 
3TRT ckji f" ? 
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Lesson 15: Social Problems in India 
W ^ : ^TRcT# <HWlRcb 

(3T) fa-ciK-R^f F#T FRF 

R^l: FilM# ftr^TFT % Wf 414) R<) F# Mr# FT TO# #|R#: 

## R# f# f#r# # # chln^D # ■HH’HJiif 3Tm^r Rrt # ft 3#RfiI # rtf# 

J lo0 t 1 ? <*41 ? 

R. FFT f# FTO FT# # ## TOR 4" FT# FTFF TORT # ? f#RT FRF ? 


(TO) RTTFTf#FT RTFRTO# 

r. vkmRI 

R£FFT: RIWlR)cb TORT# # RFF#TF ## #R TO# #t FFT RT# ## # F# t I 
f# MjoFH FF #1Ri F# RFF RIR# "# ^of H^l R41 TOT## I TOT# FTF TO# 
#T$TF7 Ft W RT# Rwf I f#Rfr TOF FF TO# FTFTF F # FT FT# TOf# % F# # 

^ih4 f #, # #T8TFT # mR> I 


HIOtoR 3T^IIRH TOF# #FTT #FFTF# 

TOFFT R^TOI TOftFTT# #FT#TOFF ## 

R. F<n-ma # yi<R) ## fi# 

^TOTT: tof fft-ftf Fit# to# ## R# f# tof fit# i ## # fs# |f; fft-ftf 

# TOF RFF #### I FTO-FTF # f#F# TOF ft# F# ## RFF #ff## I 

_FT#TO# _TOFRTTRTF _TOF# 

_#FTT _#FFTF# ___TOFFT 

r. ’Hmil^ch w&m; 

##RT: TOF-FTF FFFTR FF FT# # F# # TO# #T§TFT # F##, # TOTFF# RTFfT # F# 
3TT# # FT f#F# F# # TOF TO#FT TOFFTT# FTFT TOF# # I T# TOTO RTFfT # F 3TTTT FRTFTT 
TO# # TOF #T8TFT # W RTF# # I 
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flWlfacb 

FTTF FTT]# 3jR4Qd RWlfteh T7FTFT3TT ^T^Tf I W TTFTFTlf RWiftch, yrf#R 
3Tk 3TTfe- FF##f 3TTT FFTR ## f - I FTTF # RTFft ftFTR FTT TTR R^FT #?#TTT FTT f 3TT 
# I Hein: SI<iR FT-«(N 3TlT "XT, R.Scfi) FT^ , #T #xf % $<l^ # FTT# Rdl^-Rd 

FT # RT# §fr I ^TT# TTFFT-tJtTT, F#F TTTFTXT 3#r 3TXF ^q?F f, 1#F FT 

<n.3#l FTT FFT #FT # I H J K FF ftFIR $d41 FF FFT RcfcRrd ^"3TT t - 1% 3TIR FT# <n.3#l % 
^RdK TJI#, Rh >1, FT, dj"j. ^Tl" ■HmI =b<*} <d J l t 1 I FT#-FT#, ■HMI F# XT #|«} FT ^F# FTT 
FftFR f#TTF #3# #( m£t #FT t I 3FRT F^FR FFFTF F# # ^T # RF#t # 

FTT# R Mic^ FTT ft^FF FTT#, FXT TT# FT# #V XRT FT# FTT FFR # # I FT# FR f#TTF 
% FTF # FF TTFTXTT, 3RRT FTTR FFT FRFT TFFT t I TRJTRF # F#TTXT jpFF, 3 TTtFFTFT #t 
FF FFT Ff#T RT# f I W& f#T# #f TTFF/F FR FTRT RIFT f FT "FTFF F#XR" ( FFFTF 
fFFF #V 3TFT FRTT #TT ) f#FT RIFT f I F1T#F TTTFTR FRT S W # FRT F# RTF# 
##T f^RT % FTFRF, FF TTFTFT FTT# FF FFT F'F'frTF t I FF RTF’ #T FT #F1# RF# # 
FfRF t, RFT f^Tf^TF 3## #t TTW FT# FR#f # F# x#f # | 

RTF# TTFTFT # TFFl^TF F^T mRu||H F "T# FX#rjt" I FF FFT ftcTTR t f#T# 
¥R FTRRT#F XT ## FT F^fFTF FR f#FT RTFT F I FTF RTFF^fr FTT^ F^FTTf 3^ FF 
FTFF T^fr f, FFff^T FF^ 3#R FTt F^FR FT ^TF: F^T RTtf^RT %T FTFT RTFT F I RFF^ 
% FftFR FTt FT^ FFT^, 3#T FTF^t % ^T¥ FRT^ RF^" RFTFT I^TFR F^ t 

I FTFT, FFT FFFRRftF F^ FTV F^q- # FftFR % T^ FTFTFFTRT, 3^T FTRFTRFT 
TRFf^ FTT FFTlftofr RIFT RTFT f I F^RT ^RVHH % FFT F^ (FFTFT To, Too^) 
3TFT # "T^t FxfFRTT" FF^fr ^T ^TF RFFF 3TfFT# FT^F F^ I F^ FTTR ^T 
3T^TTR, TTFTT ^ TTF^ RTTR 3TFX# (FTTFr ^T F^T #) ^F# 3^T FFT # f# I 

FF - 3TTRTFf # FFFR FTF^ F^f ^TF t I 3TTSr4RFFT FTF FF t ^TF-fl^F 

FR^ FT# F%mf RTTF # ^TFTRxfr % FTFRF, 31^ TR#TF f I TRFTR ^ "T$t 
FTfFRTT" FFT FR^ - FIRT TTf^RTf^FT TTRtFF ftFR FRT 1%FT, RV Too^ # 3RTFT 1%FT FFT I 


(3TT) FiRF^R FFF" 

T. Rl^lVI F?F 

t^FT: ^yfVI 3TTF# RFFT % RTFR FT xM ^ F^ FFxfT % FFT I 

(3T) RTFt FFT F^fr # 3^T FF" FTF ^ Rlrfr f ? 

(3TT) TTFF % RTF FF f^TTT FTF F^F^F f# t ? 

(F) ^ ^ ^ FTF F^TR f^TFT RTFT t ? 

(#) RTFfr TTFTFT FTT 3Tf^F TTTFTf^FT mRu||H FFT #tFT t ? 

(F) "T^t FX%rjt" FTT FFRF FFT T#FT t ? 

(FT) FTTF F" <rl.3dil FT( RXR #FT $rHI FFt" # ? 

(IT) FFT FTTF#)- rftr ^ FTTF # RTF^ 3#T "T# FTfFW" FFR f ? 
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3^r ^ 7TFR ffcnfr i F# ? ? 

3. Rxiuufk 

5>. 3m& ^9T # 7#-7TRri^F ^ 'HH'WISlf % I ^TF "3# 3TT T^t 

t 3frr ^T TlftoiTlT cRT FT 3T37T f- ? 

7. 3PT 3T^ ^T % f%# TTWft 3TTfTfK ^ TJcfT g-cj^ld -HIHlfacb WKQ\ % ^ 
# W frrer f I WJT ^rnf 3Tk FFTFW I ^TF, 7TFF7T F^T 

3v( ^rl^> l^^HI cbl^ 3MN qdll^ "'Ft ^iRcb <rd< FT FPT Rv4l "FTT ^H<=tirll I?" I 
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Part IV: Culture Capsules 
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Chapter 8: Culture Capsules 

This section contains fifteen small passages, or culture capsules, which provide 
information about interesting features of Hindi culture. Tutors and learners can use these 
texts however they like. Below are some suggested uses for the culture capsules: 

1. The learner can be asked to read the passage and the tutor can ask the learner the 
comprehension questions. Following the reading and comprehension check, the 
tutor and learner can have a discussion about the topic covered in the culture 
capsule. 

2. The texts can serve as a pre-writing exercise. The learner can read the text, 
respond to it, and then go home and write an essay or response paper on the topic. 

3. The texts can be used as the basis of listening practice. The tutor can read the 
passage aloud and ask the learner comprehension questions. 

4. Parts of a text can be used for a dictation exercise. 

5. The tutor can delete every fifth word (or every verb, or every preposition, etc.) 
and make the passage into a cloze exercise for the learner to fill out. 

6 . The text can be used as the basis for a compare/contrast discussion where the 
learner (and tutor) can discuss similarities and differences between Hindi and 
American culture or Hindi and Hindi-American culture. 

These texts can be used as the basis of a lesson or can be used in conjunction with a 
lesson from Part Ill/Chapter 7 - Intermediate/advanced lessons. 
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Chapter 9: Culture Capsules 
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Culture Capsule 1: College Admissions 

S : RsiM<4 ^ 



Figure 1: University of Delhi Figure 2: University of Delhi Crest 


FRcT % F1RT FF^ % 3TT^T Tt Flf UIRI*F 

#r ^ff ftft t 1 1 fft ^ fft w wt 3rfc 3 tft- 

(l^Hd %^TT M # FFfr TFT F#8F # F^Ff FF - F^t 

^FFFT 3TF7 FTTFT 3FT*ft t I TTTFHWF:, sfr.F\ #FTF # FFfr ft} % fa} FFT ^ FFT 'S o % 

ftft ffft, 3rtr ft.Frrft. Ftrrnr % fa} rr % ftht frf} t i ft} }r fa} 3 tt^^t 

FF} TIFF - FF chlJI.^M FTFF FFFT FlF^t f : 

(5>) 3iW^ T^FT fa^lf uRfa}i ( fa} dlF4M flRfa^d FT A#, }t FT^} f ) 

(?) 3TTfa} faftFFT FtSTT ^£t 3TFT-TR} ( TFT ~£t FftSTT ) 

(?) ^FWH|U|4i 

0 «) fa?} 3TtT 3TTfaft fFFMF } fafa flf2fa}d 
(r) ftttf)} } ^rh fa} ff} ft} w % fa} 

(^) Fufa TTfafafaF ( u^r.}t ft f^t.} F# % fasnf}} f} fan} fa fa} ) 

(F) TFFFfaFlf FTT^HMRJI uRfcfad 

tFFRT % "5TFTTTT, FF? falTW } ?? % fa} FTT.fa. / TFT.} ( f}p} f}) fajfaf 

far FTfak ^RcbT fa F^faf fa fa} }ff fat Ff f \ ft} yffan fa} <sld$<i ft 
WT-TFFTfa faFTfa } *fa fanf}} fa fa} fat ? % fa} fachdHI ffanffa} 

fa} faFF fat Ff } I t^UlVj^h faFTF % 3TTFF FT TFT IfaFT FTIFT f I dc^tUM:, 
OTR IfaFF % faffa fa F^T % FFWT ^RH FF^ % THfr UFf FT 
SF1F ffFT WFT f I ^ I^FT FFT W$ FFP T1TF1T0T 3TT^^T-FFr f, # F% % 1^ 
^RH %FTFTTFT t : 
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Eicpj 


(?) teff .( ®Flf5f7 3^Rf# ) 

(?) zm zrfm. .?, ?oo-* wzm. . ttm. .Tifft..f^r 

(?) / ra^H<U.. 

0*) fesi rlrthsT-. 


(?) cRT 3TTO^ 3?^ T" TfTT XR ## f ? (ff / q#). 
(vs) cftt 3^ z" w m ## t ? (^f / ■#f).... 

(<?) CRT 3TTTT 3H^ITT / cfif % TT^T f - ?. 



(?o) xitarr w ^r.. 


raw 

3T^# WT / 




¥IW 3^ 




•2 



















(*) 

RH4H R<rtH / 
°4RR to / 

toR 



% 

N 

tor / 

Trtoto toR 



% 

00 

^RGRTtoR 



% 

M 




% 


* TRT toff # 3TR = % xfto.UR. = % 

TJR RR ■%■ w^r 

(3jto / oJJRTT % MHf % to) (f^TR tofto % to) 

(n) (3T) totoTfRT.. 

(<ir) ^tot TRT ( ftcJW to ). 


w fi??Jii4) Bh'UiuC 

(^) ^RtoRr 3XTR? tor to R toto RT "SR# to to 

to 3Tk ste.. 

^IfeJ.Rcb to I if 3Tk . 

/ T7RTTR.TTR.. 


to / rr rrttsr 3Rto % rrttsr 

* RW ^IR # to : to RFTRR XR XMMRrl 3Ttorfr RT 3torRUR 

to tot 

yVHMc^l : 
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(s) ^ w % ^nr i 

(?) irft t ? 

(3) srrefta' Esin^T # f^r % ftmfsfrf % ^ # 3T^^t^frt ? 

(*) 3TT^t TJcJ7 W^fTW 3TT^r TFT^ ^ ^T^T % 3T^R, f^T f^ff *R toW 1 

"fl" ^IMctild ■HmD ^1l<fl t" ? 

M T^.#.#. 3^T T^fl.l^H ( W fl^J|l4) ^IT3Tf # ) cRT f ? 

(^) 3TTq^r 3R?TR "fll^R=h 1^v4T3lf" # W\ iftl, %?T ^RT TTRT W fl=hdl t - ? 
(V9) <ML|Qd 3TteT^ W f 3lT#^W SlfiftMlfufa W W ft ? 
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Culture Capsule 2: The Importance of the Color Red in India 

: ma to tor w 


Figure 1: Mehendi 


Figure 2: Hindi / Mehendi on a Bride 


FTTF ft FTTFT TF FF FfF FFR f | IJFT Fiftr tftf FT FT§t ftt Iftft ( Iftft 
Fto, FFFF, IftlFT, IftfT to FT# fftT Flft ft FTTFT RIFT ft) FFRFT ftt 
Fftft tffft ftft fti 1ftf tow to touf FTT totorTT ftt Pvn-fl FTt to FT 
TTRTft ft I FTT FT*F FF 3rFI<R TTTFTF % FT*F "fftf " ft f 3F ft I TFFTTUTF: FF 
FTTFT tot IftfT ft FFTft tot ft (FF FTTFT Fto FTFFT to to TTFRTTF^ ft FFFT 

ft i to fttft ftr Tj^-toT to fttFFF ff toto ft i tot, fftft ftft to toto 
(toftt to tot) ff ftftf ftft rtft ft, xj^ tot to toft to Trto <TTFft 1 1 fft, 
ft^rr ttftt wttt to to torto totortoftf to to tot 11 tor rift tf 
ff Fto rf ft ftt ft, Ftot to fft Ftot ff ftt ft 1ft toft 3toft tffr ft 

fRFT fFFF ft tot FT ^TIF RFT FTT IftflF FTTclT FT I $4)1$^, FF TTPFF ft fft 
3FRFTR to FFT ft ^ftt FFFF fttlftr ft I fftftt FF -HIHIQf, FFR to ft I 
toFHFR 3TFTTT FFW FT 3TFFT TRFTF oFrF to - ft ton; Tfttftt ftt toft ft 

ttff tot-to to to ft i ffffftft, tot toF ff Fftft fttto ft ( tomr 
tot tot Frmto), 3fr ftt 3itoto tow to 3ff tof ftt toft fttrt fft 

TTFTFftt FTF ftt TRF toto tot ft I toR FF ft FTlft TRT to TF FT fttft 

Fto tottoft 3 ff ftr ff ft# tftt to «MMdT ft to# ftft ft i ff ft# "tor 
Ftof to to: fft ft ft trt ft to toftt ft i 3Tftomr Itof 3to tot ft 

TTFTFTT FTfttR ft TF ft ftoftt fft tot RFTftt ft I toF ft TIFF toft ft FTFt ft 
to ftFft ft RTR TF FT FFR TftftT tot ft I FFT FFFT ftt ft^-FFlto FFTFfft 
ftt T^ FTT ^TFR ft Fto f# toft FTft to ftft FT RFTft ft ftF ft T7FTF RTR 
TF FTFF FtFT ft I FF FTTFT TF ft Tft ft FTft 3TFft FT ft 3TTFF ft FTT# to TTFfft 
FF FftFT ft I fFFF ft FT# to ftft FT ftftft RFTFT IftflF-to FF FFT totof 
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HTBT t I TT^P-JFft YllR^T # % ^T§T WTT cF? f I 

^M4H, 3trak 3T^ YfRdH 3Tfc 3T^^R ^ % ^TW ^ f^TT 

t I ^T^ff m rTifr T^HTtf sfr 3Tk iMRr ^4t I 

UVHMC'R : 

(?) 3frr R^R ^mr ^ t ? 

(?) R^f % snto giftw-’g%T «mR; i 

(?) R^f 3frr^^l‘#^IT 3^tl?i ? 

(*) 3Wkwt?M^ I 
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Culture Capsule 3: Gilli Danda 



Figure 1: Indian Schoolboy 


ff# fuft ttr ^ t Ft rff-hQ^i" w Fk k - ftr % Hr# #, 

t 1 I ^ # f^TR wvfi ~£t Rmumi #T FTF-3THF FT FFPFF FfF 
3TRFFF f I FF T^FT RFfr ( FRT# FF FF7 ■&&[, HcQdl |F7FT ) 3#T F^ ( TJF 

ft fI" fF Fnft frt# ) rift t i ff ^ %fft Ft ft ft# 

f^dlM ^ F^t ^tF % #F ^FF RT RFTFT t I FFFF:, ffeit # FF7 #T F^ 
FTRT 3Tk #t S% RTFT ^F «HI FTT <1<-|4 J J<r<4] <<41 RTTft # I TJFT f^<rll#l ^Tt 
FtFT Fit TJTFft TRF BW) sffaT <^ch< Fk 3Tf£|Fid^l FFfF#FT po ctirll # 

I itR 3RT fav\\d\ (f^F# TfttFFT FRT RTFT t) FF# Mch^4 # Filial FT# f 
I dR .4i)<rs< F<r<41 MFi.S Mlrl #■ Ft F<rt41 it>F>4 dl<4 Rs<r1l#l Ftt "3TTFTF" FKK R<F 
RTFT t, 3#T FFP# RFF #F FTT Ftt# F[FRT R^dl#l #T# 3FFT t I FF# F FFTF 
F#FTF7t# # ibV^T #t F# TR #37 flF>dl # ( # t# % FFTF FT FTFT # R3T 
RIFT f ) I 3TFT FF# F#- FT F1F# t # R^dl#l FTt "3FRR" FTFT 1#TT RIFT t I 
<^R !]F# su^l RFT ^Jllrfl # # fTsTFIT# dlMTI -M<rtrfl F^t ^>%S»l<n FTT ■#" R#F FT 
<rl J ll4 # M6<4 # HKdl t" I l^<rll.^l ’prft Rl" f^Rfr ^T Ft FT%" id41 ^T Hl<4 

f^7 cblfvivi rrt t, nfer TRR F I FR4t ^ (FT 

#fTT-^3T) % F1FT Rlt ^ tft R^dl/I FTV "3TTFR" FRT f^FT RT FIFRT t I FO^ 
"%■ ymRdi FFR ^ drrdl ^ft - FTt - FTF FiT "*<bU" (FT 3TFT) ^ f^Rfr FTIrfr 
t I FF Fnt (Ffr FFT FT 'giF RTFT t) ^ FFfr Rirfr f I ^ W ^ 
3Tf?iFT 3TFT Ft 4" FTT^ f^FfT^t FT €(F Fit f^FT FTFT f^FT RTFT t I 
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(?) w uteri' f^rr w t ? 
(?) ^f t ? 

(?) ^r # 3^r Tffer w ^ t 1 

(*) TT^it w#irfart ? 



Culture Capsule 4: Indira Gandhi Memorial Museum 

FlkR Rfft rf rrhrt rirfftr Rf kr^ft % 1 ? rtrrtrfr tF nr Irrr t i rf 

RRTR: RRRTT IfRTRT-RRR f3TT RTRR RT, RIFT RR^T ft 3TRT$IRT % FT# 3TRFRT ?, 
% f^T RRcfr |W ff ft I fw RTRT ^1M t 1% t RIRftR ftwlf^T FIR 

3TRFTTT # RRtff-Rl% RT FRRIT Ri# RiT ft fttfa klRT RT, RTT# RF %TF 3TRTaTRT RiT]tft 
RTRRT f | Re#-Rf#T (f#f RTRT t Rf RiT R^R RRTR RTRT RTTRT f) 3TTRRiRTk# 

ftr rr# f^rkT Rit rrtf t tft t, w # sjtrtt rt gf^Rft t rf Wr kiRT rt i 

fRT RiFT RTIRT t ffr RTR-lfR RR fi^F 3RR^Rf % IT# RRRiT 3TRFfr R1®F RT "RR?t" I 
RRFtf d<m •i|'l<rf) RFTlf R# Reft RcR R?ft I TTIR f?T RR#t RR' F# % yi)cb t 

FR RRT I RR#t FRT RiT MftuiW RTTrftR tft-ffRTR f# RT R# TIRR - Ufllftrl ffiRT 

RRT I Rif RRRTffRift #TT (TllfR ffc 3TRT-TTftR) R# 3PFTR#T 3Tff?T Ri# fi f^RT RR# 
RT RRt I RR# ft (3# RRTlffRiTt ) TTtk RT# % FT# RR#t 3TffR %RT TTRTRT #t R# 
I RR# RTR t tf# Rtr TRTTRi RT RRRR # fkiT RR# RT?#T RRTR-R# F# RRi 

#t TTTTT #RR RT#t FIR RTRR ffiRT RRT t I R’HNpR, RRT# FIR RftfafT T#t R# RR# 
TIR-Rt TR# ft gTT TRHRT t T#t f I RR# ^ I^RT RRTR RT R^ ft 

3TRT§lRif FIR kRRT "^^IR RRT RRT f I ST^ftrF, RRT RRR RRk ft RRfk Rfft 

(ktRift ft FTRT t ff) Rit fWfttl ffiRT RRT t I RF RfRFTRTR RITRRTR: RRRTRR k 
fRRRRRT^RF ^:?o "t RTTR R fr #R RF RFRT t 3^1 RRRT fr kftr R% RRR t I 

RRRTRFft : 

(^) F^ Rift RRRRT kiRT RIFT R^T R^tRRft RTIRT RT I^TR t" ? 

(?) ^t |RT RRf Rf ? 

(?) ^t F?RT % RRTR RR^T 3TRFtt RT®F RRT t ? 

(R) fr fRKoh tR^R-chlnf) ycivf-fl'R RfctRkTFt - ? 

(^) RRRRT ffiRT tfR R^R W F ? 
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Culture Capsule 5: Getting Around in Kolkota 
^Rchl ^ : chl^chdl # mRc|^h 



Figure 1: Hand-Rickshaw puller 


iflfl IIRT # HIT# cbWdl (cbdcbdl) 3TI# ^Hcf^pch xrf#H #f#R 
% f#; f I uf THH (3#T 3Tn#I) HIT % III# ITT, IRTT#) 

% 3THIT HT 3T## H # Wifi fi IRW t%TT TT^- fH-PRch IR# # 

3n?Ti f#nf ^ I 1 i it# # ## n# it# "ftm" nf n in ifi y#K 

ITIlillT### f#T IR if Rivi# ft# # #f# RT# t I 3R#T H# I# 
I#T7# TT# # #T# # ITTJI f#IT 3Tk TR S W # I# T7T#I#I7 iftlH 

H# ITT HII IRT f#IT I TJTsU: IT# #HiIT # H# IT# II ftl?TT# # 
#f# IT# #1 HIT # iftl f## # 1## # I H flUTT #HR ## m# 
I# ## # «1|d HT H.j 1 ^(1 #1# # # I# HT-#W # f#r -h fv#><r1 # 

n# ## # i Rivii nr# it# # # 3rfi^mr #i i## m f#nr # 3T# #, 
mf # i# ## # irf#n ## # i n #i ffyi 3 t!t #itt # Imw.s r# it 
# niiT it# t 1 3 tIt ht Rutt mn ^pm n# # i n# # tru# im# # 
##m# nr# # 11 m # ## r#it# f#w# it i#m rit #it t i 
#i# it n# it# iti #hrt n itrt 3#tw 3fr if#i iftm im irt 

^ c\ 

rut# i inmruT ^oo # # urt # n# nr # if # 3fm#### 
in ## rt# # i n i# m i^i it m# t nr 3rra#ir m# (tri#r) 
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# ifi ## ## t i 11 it# % f^rq; hit # ^ f###ir hf# n# #qi #r 
i# t 3# 11 it ? i^ rrn it# yRRn w h# t 1 i i# #i-#r cicttht hm 

###X3TRUri# # TIT# # un- ## # 11 

UVHMC'R : 

(?) cbWdl 3TI# ^IcJmiRcK MftdfH # t^TT mm I# IRT HIT f ? 

(?) IT# # #T# H# IT# ft^W# IT IT#3Tf # ## # H# I 1 ? 

(3) #l<n>dl 31# # #1# I# fWyil-IMcb <1 vifi # f#r cni ch# # ? 

(*) HT IT# # #T# H# IT# f#HT 3T# # #ITI t ? 

(y) ##HIT # in WI HI 1TTT f# ? 

(^) IT# # #1 f#T# IT# ITIT H# # ? 

(I) ## (?T#-#T IT TH#) # HTT ## # ITT HTf IT HT 3TTTT J3TT ? 
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Culture Capsule 6: Luxury Trains of India 

$ : STRrT cfit ^T-TTTf^Tf 



Figure 1: Delhi Train Station 


frf # ^r-^nw uft frtf # p# frtf ft# # 3TMWdi # ft# fftft ftpF t 

I 3Tf^Ff?r 3RR-T1#F FT# FRF # FT# ftdlflfik kf-JIlM ft F1FT FR RF# ft I 
ft#r-3TR-c#RT, ^FTF 3Tff^Fft; ttFR ftiAip 3# ftft f#f p fkw kf- 
jiiQ# ft f1#f t i kkr-3iR-kW ft # F-ftFrftF ftr # ftt rft# 
t i ff f#-## *ff# t#tf ft RcbcHrfl t, 3k ft# pftiRu tfttft (ft# 
ttftftftf, ffft, F^nft) ft# p ftp ftfap wf Fiftp Ftp, 

fttfp 3# 3mt ftft ftf# ft pr# t i 3 tfffi ft f# fft #fr Fft 

FFTFT ftRRTT Fkr ft, FFT W # FFT ft F# pT ft 3fift FTF ft ftt FR 

TT# - ft I pT fttFF ft TT# fI^H, trHI<=b-^H 3# FTF rTSTT Fift ftt «H3l{) XT^> ft 

#ff ft ftft fij; ft i fork ftt Fraft fft ftRRrr ftr-Fift ft w ft fftt fuft ft 

I pT ftr-FTft ft 3T#ft ftt FFR ftft FT# FT# Tifftmt ftp ft I PT kr-FT# ft 
ft# FT# ft FFT# p ftfft 3R7# FT### 3# FTTF FR FFT# p TTTftFT ft 
TTFTT# ^ t p ^ F#TFT FTFTpft#T ft# ft FT# ftFFTFTF, pFFTTFTF, 
f#3JTF-FT§T, PTF-FT 3# #ftFF #3FT FFT# F# ft I P FT# ft ft# ftFR (ft# 
f#FFFR FT# I") FI#T ft# ft FlftT FTFT F#F1T TR3F #T 3TRRF-F1FFT F# ft I 
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it rrtt ur #2: 'w-m, 3rk wit, tfrrf^R 3rk tM r^r 

^ Trlf^ld f%R RCT t I ^ *i)^Hm 4T ( RKMI 3Tfc RKl4l) # 3T^R RT 
^TTRfhT 3Tfc x||^4l.^ *ft^R gRTTT t I 3RTTcJT ^RT R37 T-mRR 1$ T^fTR, SJR#- 

RT 3Tk ^ 3TRR-TRR Rl} R R^fr 4sl(l^ % #1^ RR^R *fr RTRT RTT t 
I 

W# : 

(?) ^TRrT ofr W RrtWfQ<l ^R-JIlQwT % RR ? 

(t>) ^^-rTr-o^rt rN^ tfr # tIt Rirfl- f ? 

(?) RF ^R-R# ^R RF# ^ TJRIrfr F ? 

(*) RRR 3Tk RE# RT f#UR f#RT #TT t ? 

M #T-R# # WI Fl1#l# RR t ? 

(?) R# RT ## FtR? 1%R RF # RRT R1R t ? 

09) FT R# # RR #R^ f ? 
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Culture Capsule 7: Matrimonials 

^Rcbl V9 : <3c||Qch 




\:jr rajputT'S 

/ Suitable 
| Afllancci for 
| STul. Slim, Fair, 

J Sliorp r^iufe, 

| Homely Talented 
| Doing &COm Fire* 

G\ti. Zlt 100 . 

Ddu§hiiQr or 
! Rpnowed 8 uik 
I FahrtNy oT DtIJid 
Looking for _ 
j WcM PFaectf Soy 
(M|fnach.Tli>, 
Apply wilh 
I JanarnkunSFI tg. 
j Bo* DTM&gracJ 
: Hindustan Time* 

\HWJ Co[rip.ifi5007 


ALLIANCE 

Insert for 
V.h'semo,. saruTt, 
Graduate ifP-UJp 
VOfl, TTfltoH*r, 
Business floy F 
2%f IfiTjUnly son of 
Delhi based ttatlil 
Punjabi BUtln 049 
f mly wltfi G flswro 
monthly Incame. 
Decent Educated 
Business fmly 
prefetred- 
Sand BMP to fmalti 
■kfcumr a ft:t dirtmaiLco-m 
Bex DTM92925-CA, 
Hindustan Tlmctj 
how Dal hi-110001- 


Figure 1: Sample Matrimonials 


3T^T -H'HiRilT % -£t rRF RTifar Rtl tft Ht iflll TJH 

TfR i^Tciyuf ■q^TTT IT# I 1 I W # ^RT IT <^RI f# H HI 3TRRT 3T1TTR 

it iji ?ft it rirt f i iflnft - 3 - rrir, im # 3 rht I^ir 

(3T#T #R) R# ^ft RT# I## t I R#T IT IT-ITI 3RT 

f#TR Rf## # #it # t i 11 irf#iit # #it 3#w nr ^ (iftin 3r 

TRTlf IT iterf IRT) IT TRlftl 3TWTf ^ITfllT falTI # E*1IMH M ITT f#T 
RRT f I R# iftlR # ISlf^ # 3#T R# %■ f#I # IT 3#H-IR 

# Rpr SIR ^ RUT i I Rif# RTR H# % IR RRl1#f # 3RRT- 
T#t 3#T 3RIcft ^illRRilT # HI Tt I#t 3RRRIT # RTR # R# t I 
R#T 3# # ft# # 3IJlft ft Rift f I TRT ftftfl ft## ftRTH ft 

it IRITW ftft fftt ftt ft I 

(?) TJRlft ftll iftlTT 3Tlft iftl RII?t (H\", H#, ^ftrint, sft HTtl; IltlT, 
ftRRI, 0VIMIc{), Vllchlfilfl, ITRTT-IT^t 3#T 3TTf^IT ^RTTR Rlfr) Irl^ H^RIR 
RtR ^ I 1 I nmffl IRTRfr RITR ^t RH^t I if-IR 3^T HI 3TTI I^t # HI HT^ 

f i nr TTmfti 3Ttr ^r-itr ht^ itr uruft itRT it i^ift Ttimr -£z-&f\ 

c\ 

I I ft irni IT^f# I 

(T) uftuftlT HUT RRT^ITRT ?? I^fl, IltlT RI TRT RIH TJH 

TTRTRltri iftlR ^RT, ^R,oiJcJf||41 itR (lick'd, 3TTI l€t IT IR^lilmiT %TR) 
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TfT f I *1# W&1T Rd^id I 3TW 3#T W?T 

singhls@hotmail .com PT I 

y VHId^f) : 

(?) taT I? # f^-HcQ TTcTT^T Ft T^t t" - ^FT ? 

00 R^imhI #ch1n41 t^-TTRRfrw c£t p# t ? 

(?) crt # chid fa* xpirl^ w^ p# t - ? 

(x) w R^iml # w ^ TRfr t ? 

(k) srHrfcr mRcikT # (3?^ 3t^ttt) 3^mr tot t 1 ? 
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Culture Capsule 8: Money during travel to India 
Wtf&R C : SfRcT # W ^ W WTT-^W 






Figure 1: 50-rupee note (front and back) 


tot # w pr mPn t i Tjcjr wit ?oo ^ toi? 

^71T f I tor % 3WWT, ^TRrfNr pT TTRTT 3M ^IT TOTT ^ 1?T WIT 
^rrf^if % f^ - TO f I WIT lIufcMI MR.<=lfrfrl W TIWIT f, 3^T pfr ^ 

w^-«nw ■# t^RTT ^it Jt TTOfr I ^TFT # pT 1TOT #37 3T WIT 

WIT <*Jfrb 3T# 37T ip yniui-W ^TTT # I #W 3T# °3frf7 #7 P)c}<^ 

ir ^ RldMI TOT t I TOffa WIT 371# TO=RT 3T3TO TIT# P 

l#<n<} #" I T^ •Tfe' T## 1# ^iR oh-Hi «Ud< t" cKhl# pi# 3#3 VINd p# 
t<f)3>K 3" 37# I #37 1# 97# Rte #7 TO# TO T#9T 3p 3TRTR I - I TOT TOT #7 

937 ^ ### R$T #### : 
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Figure 2: Indian 10-rupee note (front) 



Figure 3: Indian 10-rupee note (front) 


UVHWcfl : 

(?) 3iT ^IT t" ? 

(?) nld Rchi<n^ cn<v) ■grr tot cni t" ? 

(?) itz -£t R^i4l ^Ffr t ? 

(*) ttw w ^nflw crt t ? 

(^) tR FRTT8R f^3T# ^ f - ? 
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Culture Capsule 9: Other Festivals of India 

: qRcT% 3R% 

Relict 3# R# TO - % Ifl Hlchfdil RtllT iR HlR R W H RlH 
fRf3R R iR R I RtTT 'JlMrl R, IRcT TJH Rt R t| t,\ $«HlR 

Rsr 3rk f#ir RR h# iRf R tiR R1 fi-nir-fRi 3rk 11 # nn % w& 
W HfMHH rillrfuT | HT HHI " RlT Rl"HT " RlT I 3# 

n tRitt w ht 3n RRi htR % fRR hth htit R i mR itRitR 3rk 
3 ht-ir itt fRr Rt ftym\ R i 11 # ht hthi " 3ttitoRt " Rfar R 3rk n 
^WlfRefj 4 iRm^T HT WHT iR# R I ITTlRtRR IlR *o RlRuT % 
RlR R #h R httR htR R, # ?£ o tt# R chsifcHi R hi R iR tut R i itt 
311# HT HIIT R^r flR^Rch #H R fRR IRm fRlT TIT R | RR H# HHTT it 
P j<=b<nri R 3TlT <nl J l RRW R 3TTT Rl" ^|R R IT ^TT Rq<r| IT 

HfR R RUT rql^K RrT iR R R[R R^q h$tc| TT 3 TIT R I TKcfll #1 

TJI HTC^- #T %TTTT HTtR I 1 I inR Rnr ITT# R #£;. M%TT fRr HTtR f- | 
R^r.TfRRrTT RRlT TI^T R#I ITT# iR-UHTIi R # RlT R RRRl yi^TKM R 
tii ^> w R htt ttiR i Rit % RhR iR hth 'wft ttiRjt Rut, RtiR hith 
huR t#: ^ n fRu w i ^nR 7T3T sjRchd t^t ^iRr 3 tm 
ttRt % R^r.pTfRnFr ^ R ^tRrt t i it R tt^ m it# it 
uRt iiR # RR R mr <timi tjttttt R 3# 3iR Rt iht hR R fRR nf#r fRR 

^tR f- I tRtr 3Tk ITIMT R RfH Rn# H HTflT iR t^tR R | ITT Rl Ifl 
iR R 3THTIT HTHTftH ITI ( R# 3# IRIT ) THtr hR R iRfR H Rl iR 
iR HT 3T1TWT IRT HIT R I HIT R TTH HTTHRt HHT HT HTTI TRTH HlR TIH 

R i 

UVHIdRl : 

(^) fi-^ir-fRi 3 # ^51# ht nr iin R ? 

(t) nr RR ii RRtR R Ri htti utR R ? 

(?) R^r.fRRfTT RRit Ri R 3# h im hi hjR ? 

M iRt IRtithithtRR ? 

(y) Ru RmR hR ihR R ? 

(?) RnR R R MKujiRch iRf R nr ht R ? 
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Culture Capsule 10: Pollution and the Taj Mahal 
wf'fH »o : 3ik tirar nicT 



Figure 1: Taj Mahal 


RR ( ff^IT % RR 3TR# # TJR) RRffa R^fr wrft Awtl 

rrr vn$*usf % w % w ^tKcR r^ # ^rrt w r i 

t" 41-H FRR 4" R"R cmT ^ $41 «HNI I RT t-HK«h =h41 3T1 t R «HNI RT^, 
■$R 1R 44 RlRf ■%" 3RT^r $<-|cbl sH|c|i % RR RR TRf | RR 

w ^rt t fer rr RRfefr ft w-f^w # ^r£4 rr4 ^ tt# t i fiftr 

*fr, fTT W % RRT 3R 3RTRT RgTfr W # t RRRR-RRSfr ¥^|R 
RR R^R - "TOW =44 mAE^ # ‘SIR 7R f I 4,r1lM RT 3RR f % R$R 
RRRRR R^R 3^T 3fFT R^T cJR R3RT f W % 3TRRRT SlTlftrf SRR # 

rNt^ -HRbl$$ ^4 I tr RR7R3 - RRRPR M ftRR? flRwRcb 

^RR «RT ^TT f I ^R# R7RRR RI#RI «R RRT "RsfR RRR" RR 

RRT t I 4^lM } RR ft t 4 ^TF -HHRJI ^ RRT RR FR - FR^ TR7 ^?fr Ifeft 

rt ^r: w\ft ^ rrtcrt c2R7 ~£\ t I ^R Rt "^Hl-fl %44" FRf 

t sftr^ wfai f*4 ^ tNt^- tr ^Rrfr f ffeft ^4 

■Hl«f<n TR RTFT J NI 44 M^Rf' Rcb<n4 |TT Rtsll^ R4 I fR "Hl«f<n RTRR" 

FF flTRR Rif %■ f^lf RRTR ^TRfRT FR Rft f I # ^frfT ^ t RRT 

W ^ 3TRRRT R^t ^R^RT ^ ^Uf f^R^T RRR ^RRTR ^T 
37T^R f^TT I ^TRTRR ^ R^t chV-IH! TR RR^ 311^ 4)^41 #R ^RRTR 

^R^ RT 3TT^R f^TT I RR # RRR ^ TRR ^ Hoo 7^ RR r4t 
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TO^ TO ¥ft«RT RTO1TO t 3Tk V9o ^tRT ^ 3TOT-<TOT ^ ftcTO ^ TOT 3TT^T 
f^TT t I 

y : 

(?) TOTTTOT^TO^ 3TkTOTTOTOT ? 

(?) mm tow wif tot tot t ? 

(?)^W^t?WWr^T0F^rWi1T 3RRTOTOi 1 

(*) "to^ttoto" TOrt ? 

(?) ■HJimm 3r yd^T ^ # ”^i41 fts#" f^r to^ tot TOfr t ? 

(^) to^tot 3r ^ TOfcr tor ^ tot to*t tott f- ? 
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Culture Capsule 11: Sati in India 

?lft TJcfr «J|7T TJTlft W ft fftflft ftSFnft ftt ft^T 3JT ft 

ftftft # ftrar xt? ft# fftir ?jt i 3f^r fu=hk ft xr u?? ft 

¥#rt fthfit, ftto ^ ^nw w; ftft % 3 fiw -3^# ft fftr xr 
writer fftht ^iiwm ww ft ft ft #ft ft- ftftw ft i w 

ft- ft W ft - ^ cjft ft "Flft ft I w Iftl MUlfu|=b 3JT$>lT3ft, 

W ft? ft H^lchM nmm, ft ft 3F ft ft I TT^ fftclT ft -3ft ft ft ft 
ft 3 ixft Qft ww^ ft - ft fft uloHiRd Iftm tm sir, ftift ft zm ft xr 
3rw 3ftr xftnr tr ftr ttht w $jt i imkw ftr ft ^ ift-Trur^ «nr 
3}R ft m ft# xft ftt WcT ft I ft X^ldll ft# 3# 3# fkft ft 

3Tk # ftl I 3ftfft ^TFT # ft # # f*ftl ft 33<R ft# f, X^ 

IRR^TH ft (W6o ft ft?7 ft ft ft) 3ft c^RT (3ft ft ^FTT) XRR ftf ft I 

UVHlft : 

(?) ft cRT t ? 

(?) ^ fftl?T IMMd! % fft cRT 3#R3xft ? 

(3) TT^T ftlRT ft flft ftf xrftt ft ? 

(*) ftft ft ft# ftft 1 } ft 3JTT ft# ftFJT ? 

#) ft XRT ft ft ft- t^r ftft ft ftf ft ftft f ? 
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Culture Capsule 12: Songs in Hindi Films 

fifrc# % iftrT 

J ll«) fftft cRT RR7 «1§d 3T7RT Q<HHI HI*) '^llrl ft I "Q-xrH ft J i)d" di^cdl*) did) 

Rift # WRT 3ftftcb| % 3W Rift RR# ft I RR7 Oj^lRlch ^Ww 

ft ft# f## RTft R# RTR % #ft 3Tft RRTRT % R# Rift ft RR7§; ft I RRft W 
ft# RRT ?<??? ft RRft R#( RR-ftR "37RTR- 3TRT" ft RRT I W° ft ft# 

yR RrrH ?o Hid) # ftiRR ft R*ft) d*fl I RR ftd) 3TfT)*)dl 3TiT 3Tf^*)R<m 

RF# RTF # ^VIHdl ft 3TTRR RT Tint ft 3# #5# RFjftf ( RT# 3Tf^T^rTT TrRTT 
?TR1RT ft RR RR7 #ft ft W ft ) # =hdMHI ft R# ftt # «fr I #RR7 RTRftf R7T 

ft? Rift# 3#T RRRTft RRR7 ft ft# -?TR |-3TT, RR 1ft# ## Rft ft# RT RTRR ft Re# 
d# I f# ftftRTR 1ft# RTdTITRRT RTRpft ft pRR RRTTTRRW ftt RRR? % 3TRRR R# 
d# I "WIT ##’ ft RTF ft Rft# jf RF fft# TTTRF ?7#TT ft RW ft# ft 
3Tf^*)dl-3Tf^l*)^), HI*) 311? dry % 1^7 \dl<^ RdH % 3TRRTT ddefl ft | <rldl 

ftft?TRR, 3TTW ft?#, H^IHcT ?ftt, ft# RR, fftft? fTRIT 3# ft# pTTT ftft #<#7 RTRR7 
R# RRR RlftF # I RF R1RR7 IftcR R# R? RR RTF W # fft 3W RTRTRTlft R7f RfR 
RTF 3TRRT fftft I Wm$ ?ftf RR7 ftft RTdTTRTT ft # 37Rftf d|H# RfftqT % Iftft Rl#F 
P I ftRT R7FT WrTT ft ft RF fft# W7TT, ft? 3TTRF, R# R7R? ftft FT^Tf^T 
37f^TT3Tf % FT ^ I ^T^ Rf^T Rt#T ^FTT 3Tft7PT R^q- tjfrt ^7 

W p; I RTR^ ('SO) ^7 # ^RTURfr-3TR^t, FTa4)^IH-^RHM 3^T 3TR. 

-£t. sTtfr R#T f^R7 -^TTFFft- "37m I 3TRR7FT, TT.3TR.WTR FTR)k f^TRT wk ^7 

R^- wfr RTftq- R^I^I RT^- RT^- f- 1 37 ^ RTfRr R^vm rtt RTTR # ’%TT" WT 

TJR7 I^TRT ^ ?R7 1%RT, 37# 3Wfi)cT7 ft# I 3TRRP7# RFlftURR ft 

Rftft-ftRT# ftft % TRRft ft 3TR7T 3TRR-3RTIT W7R ftRlft 3ftr RRT 3RftR RR R7# 
ft ftftR RTF f3TT I R#ft m 7R7 R7# Rfft ftTRT-ftT 3fft 3R RRR7R #ft ft I 

TRRTR# : 

(?) RRft WRT ft# RRT R7R RRT ? 

(?) WT TRlft RRlft ft #5R7 WR7 J3TT R7# ft ? 

(3) RTRfft fftcftf ft Rlft^ #^7 71RR7 #R ft ? 

(>$) "RRTRT ftTRT" R7T RrRR RRT ftrTT ft ? 

(^) 3TT3T RRTT R7T RW ft7fft ftft^R7 ftrft RRT RRT ft ? 
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Culture Capsule 13: Streets in India 



Figure 1: Connaught Place 



Figure 2: Chandni Chowk 


cr ^ w# # ^c^ictrc^Rf ~3Frti mrft 
^TT t I w ^T3^-^T3^ ^ f; W ^HTT^RR 
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oiimiRch pnR 3#r w&n Rw^ Rr R i phRRtR- RIRw R 

ft^RR i Rt imirft RfR R R RfR R f$RRt Rt Tjf f- : ^Rf# 3fk 
pR RrR I pR RfR % =F# *nR R QRtelRH 3 tR)R (# 3 - tor R 
?W-?W R TO TT3T % M F?RRr R^IT ?JT) Rt WI iw R I ^RtRcRf 
R # 3 - ^jR 4 -hRR WT, RR TflHrr R^3T# R I RRfr RR - pR RfR ^T 
®1I>j1K R I fFT «1I>31K R ^pT R>5 ^1 til R 3^T y ?> d y<^Rr1 R" R I 

R R RR tRJF piR R 3#T WT&rit XR R ^Nld 3FT4T WTR 
iRiR c&R R I wR 1RR - R .^KlrR cfiTT 3im^R wR uRcjkT % RR f - I 
R<rR) ^ir RRis ^R y+i'ii ^tR Rt pR Rr ^ R<rR R $<nicbT R t^ttt R i 
R <rR p RRjt im vrm fRsR Rtt R i ^ RfR % p RfR 
^jRR RRt, R c^imRch ^xih Rfttt ?tR t^R R i p - ^ttR Rt ftiR pR 
1RR R wR ^RRrt R 1 wf Rt R RR^; °RRR %^nrR^ 

tR R 3Rt ^tft % "wf" ws (ww RRp wm m| i RR RR tR ^R 

R ^ fRRf w R? IRsfit w R 1 

^raR R 3TTSJR ft RR RR iR f?R ftt RfRR : 

(?) ffR Rt RftR tt^R 1 Rr fttRt ftf R ? pR ftf RfRR. 

(^) RRR frkR R Rpr pr ^rR R Rwf ^R R ? 

(?) RktR pnR R R R ^f3ir t ? wiR w R ? 

(> 5 ) R "^tt" ?t®?' R wtr RR R 3 tR ^rr R ? 

(^) ^rR R R^t # RRrar wnR Rw^ Rfr R ? 
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Culture Capsule 14: Tandoor 
^Rcbl W : TT^T 

*lfcFT 3T^FR dl=hra<U f^R" ?t f%R RTcIT f. W 

c\ 

RF ^ ?t f 3TT t, # fiteit TTR ¥T^t- t I rT^T TPT 

3fR f 3Tk ^ WT % 1^ cb|6cbl<!HI WFTM 1%R RRT f I W, 
Wfr, W# R tt€t ?ooo f^Tft TTTF R ^t W RFfT W # WT VII FI ^T ^ 
~£t I FF^ H-HhI' # R WT^ ^t FTFT f^lt F3RT =6t #t FT 
f^d>|ch< fftT d*^< tf <^| \dldl It I dlM "WTct" 3TiT OISI TTT Fit ^ll^dd tt <1<^ «9dl t" 
I RROT WR FRT ^ W f 3TT 3Tk 3FFC ^ tftHT TpIT t I (FFT) Fit 

^t ^Mt ^tFirf ft fftift rrt t i 3RRft FRFft FtFF f# ff frt 

c\ C\ 

TRSFit FT F^t |TT <si<sfl ^ FFT 1%vtFFT t" I l^tFcTT «1 jsrfl ■HMll ■%■ FiRW cF2[T 

% Fi# FF^t FrFFMFt ( ?trt WZ F^FT # "f^F# FiT 3TFH" ; 3RjtRT 
F^FT # "FRTT" 3Tk cMDRIF F^FT # "FK^cNH" ) # ftFTFT t I 

UVHMc'fl : 

(?) rF5[T f%TT ?t FFT FlFT ft ? 

(?) F^ 1%FFT FFFT ^trlT t ? 

(?) Wfr % l^pt rF^tt F^t # FFT 1%RRRTf ? 

(^0 F^ FFiT^ ^ FiW FiR ^ FTTF ? 

(?) T5TFT FR[T # ^ F^Ft %F ^ft# # ftfFtFT RTFT t ? 

(?) FRJT # Ttf^FT %TT Ftttr ^ ^TT# R# t ? 
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Culture Capsule 15: Tiranga 
*njRchl ^ : f^TT 



Figure 1: Indian national flag 

m^rT Tlffk S^f rfk fWtH vft ^ «RT t : W %TTfr, TT^T 

3^T # Tj^r ^TT PT PRI 3T# # f^3T# ^TT t I W 

HRT ^ "kw" (#7 PT) I 1 I ScfR % #rf PT mR^||U| 3^T # PR? 

I 1 I ij\ TRvTT, «lPMM 3Tt? Hpfr qR TT^R PRT t ; TT$R ?R TT^RT 3Tfl 
W^li 3^T ITT PT kWFT 3?k PT pfk7 f I TT$R ^ % R8R # kk 
t^T ^TT TT^7 x|<*cM pf R5F ( ^TT^f?! ffiw cbRdd # cJPR =R RR ) TT^R 37W f I 

PT TTSZT pfk? "SIT R5f7 ?oo TT^f 37T Tip pftp f I W RR37? PT 

hjht tt^r tr£ Rkif % w\m tot t 3Tk^?k ?* 3?? I 1 1 w sr? kt # 

fyfpft 3Tt? k&RRT HrT TTfRT dvirl If I ^TRrft^T 8RR RT IxRT ?IKd 
kkejTftcjr W ^ ?R # ?? ^JRT# 3TTRTf I R7R7T <^HM 3Tfc 

RR?fr TJR7 ftp? ^RT R4Qd W I 

yVHMrf) : 

RR RRRf TT^t RT W TT^R R7f : 

(?) RTkk SRR Tfk ?fNf PTf k RRRT RRT t I 
(?) rf %rrk, 3rfc Ft kff ^ pfpr tpt f1 
(?) rr ftr^ rp rf ir pr t i 

(*) RR7 % 37? T# FftcR HiT ?7TT Fft HF FR TT^R H7RT f - I 

(<-0 *irefk 8^3T ^7^- 3frr sfr WM RT TRkTT f I 
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Culture Capsule 16: Wedding Clothes 


TOTR #T 3TFR-3TFR f## # FF# 3#T FF# f#T TOT #T TOFT# 3# TO# 

o o 

TOFF# I 1 I TOR TOFTTOT# <|FFF "##F" wM, TJcfT M#l#l <^FFF "TMcTK-TOTlf#" 
M#fl, 3#T TJTO- TOTT# <pFF T-TOR # TOT# I 3TTFRFT <p# FTOTFTFI 

Tnf#rof tof# #, # ttttorr: fttft, toftt# to to# ## to# # f# # i tor #tott 

1#TOT TORT TOTOTTOT # TOT# TO# ^FFF TOFF# #, TO#f# TO# TO# ## (SR # ##) 
TORTTOTTO# 3# TOF 3R# TOTT TOT # TO## TOTT# # I jpFTO #7 TOR# # FR FTI# 
TO# # TTO#R TOTRTO TOT 3RTTTT f#T ## # I TO# #7 FTT, R#TOFT, ###) 
3TTO#TOf, TOTO-3TTO#, TOTTOTO 3#T #1 # TOR## # 3TTO## TO# ^TF ##TF TO# 
TOF# TOT# # I TOTTOTOR, ##7 #FF #7 TOT# TOT TO(R TOTOTOR), "FTTOTOpF" 3#T RTORR 
TOFTOTOT TOT# TO# TOTOT TO# TOTOF TOF # TO# TOT# # I jpFTO RFT# ## TOFT# 
(## #F#, TOTOTOTO 3# #T TOT# IFFT) # TOTOT# TOT# # I TOTST1TO3R: TOTR #7 TOF# 
#TT# # <^F# 3TTOTOT #FTT #TOT# #7 TTOTO #TTOT# "TOR TOTOT" TR, TOT ### TR 
TOF# #" I FF# 3#T TOTT# TO#TOTT # TOFtTOTO# TTFT# # 1#f# TO### # RTF# 

o c\ 

TOfTO#TO # I TO# TOFT TOTR # # <^FF# # FT# f#T f#T# TO# # : 



TORTTTOF# : 

(?) FF # j^FF# # TO## TOR# TO# # ? TOR# #7 TJRT TOT TOTOT # ? TOTOT 3TOTOTO# TOTOFT 
# # FF # TOF TO# f##TO TOFR # ? 

(?) TOTOT 3TOTO FF FT## #, TOFT-TOR # TOFTtr TOF TOF# # # fTF TOF# TOFTOR TO# # ? 
(3) ^TOFF # TOT# TOT TOTOT TOFFT # ? TOF TO# # TTO TOF # ? 

(F) ^TT# FT#T # fFFTO 3TTOTOT 1# TO# FJTOF T# # ? FTOTOF TO# TOlTOTl# TOFR t ? 
(^) TOF # ^F# TOTR #7 1#T TOT# # #TT# # TOF 3TR TOFTOR TT# # ? 
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Part V: Integrating Structure into the 
Communicative Classroom 
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Chapter 10: Working with Vocabulary 

Techniques for learners 

Part of language learning involves building vocabulary, which unavoidably takes time 
and effort. It is also a very individual process because only the learner knows which 
words are new. Within the field of second language instruction, some researchers insist 
that the best way to learn new vocabulary is by encountering words in written and spoken 
texts and inferring their meaning from the context. Learner vocabulary will probably 
grow by steadily encountering new words through extensive reading. However, relying 
exclusively on reading is time consuming for learning the vast array of words needed to 
communicate in the new language; more focused methods maybe required. The 
following suggestions are offered, adapted from Rubin and Thompson (1994), and it is 
recommended that the learner try all of them and use the ones that work best. 2 

Vocabulary cards 


Because of their portability, vocabulary cards can be used whenever the learner has a free 
moment. They can also be sorted in a variety of ways: random mixing (so that each word 
can be studied as frequently as the others), by degree of difficulty to the learner (so that 
as words are learned, cards can be put away), and by topic. As each new word is learned, 
the card can be filed alphabetically in a card file. Once in a while all the cards can be 
brought out for review. Those words that the learner has forgotten can then be readmitted 
into the group of cards currently being studied. 

Here is an example of the front and back sides of a vocabulary card. Using this model, 
learners can make their own vocabulary cards for new words they encounter in readings, 
discussions and activities. 


(front) 


(back) 

Controversial (adi.) 


Controversial 

Controversy (n) 



Of, relating to, or arousing 


Politicians do not like to talk about 

disagreement or opposite views. 


controversial topics. 


2 Recent research suggests that part of what accounts for success in vocabulary learning is learner 
independence and time. Although not surprising, there is now empirical evidence suggesting that learners 
simply need to figure out what strategy works best and spend time working on their vocabulary that way. 
For more information, see Kojic-Sabo, I. & Lightbown, P. (1999). Students’ approaches to vocabulary and 
their relationship to success. Modern Language Journal, 83, 177-192. 
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A vocabulary notebook 


Some learners prefer to use a vocabulary notebook arranged either alphabetically or by 
topic such as food, professions, family or education. In addition to nouns, each topic area 
should consist of a functional set with other parts of speech in order to cover related 
activities and descriptions. Listing vocabulary by topics is especially useful for learners 
of languages with many noun classes. Many words have variant forms. In the above 
example, it makes sense to learn the related noun controversy along with the adjective 
controversial. 

The best words to put on vocabulary cards or in a vocabulary notebook are those that the 
learner recognizes, and might even understand, and would like to incorporate into his/her 
active vocabulary. Keep in mind that there will always be words that the learner 
recognizes and/or understands but cannot use yet. The idea is that the learner is in a 
constant state of moving new words from the “recognizing/understanding” phases to the 
“active use” phase. As words are added to the active vocabulary, new words will come to 
the learner’s attention through reading, discussions, and classroom activities. These new 
words, of course, are the next candidates for moving into the active vocabulary. 

Record words and definitions 


If the learner is an auditory learner, new vocabulary words and definitions can be 
recorded on a cassette in class and listened to as homework. This way the learner also 
listens to and imitates correct word pronunciations. This method is especially appealing 
to people with long commutes or for those who walk or jog for exercise. 

Learn words in functional sets 


A functional set consists of semantically, as opposed to grammatically, related words. 

For example, the word book can be easily learned along with such words as page, library, 
school, read, and magazine. It helps to group words in other ways as well such as 
greetings, leave taking, and thanking, semantic class (such as colors and numbers), or 
opposites ( short-tall and wet-dry). 

Learning vocabulary 

For most people, the learning of vocabulary takes place in several stages. In addition to 
words that the learner does not know, there are words that the learner recognizes but does 
not know the meaning of, knows the meaning of but cannot recall it when speaking, and 
can use correctly in the second language. 

The goal for most learners will be to have a rich vocabulary that can be understood and 
used correctly. When working with vocabulary, it is important to know which stage the 
learner is at for each word. Clearly, this is something accessible to the learner and not the 
tutor or teacher; namely, how much vocabulary work and which vocabulary to work on is 
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something that the learner needs to determine and work on independently. Nevertheless, 
there are a number of areas where the tutor can assist the learner with vocabulary. 

New words 


Teaching new vocabulary words is a good way to prepare for a lesson or a reading 
passage. As a first step, tutors need to make sure that the learners can hear the word 
distinctly, distinguish it from other similar sounding words, and pronounce it clearly. 

The next step is for the learner to understand the meanings of the new words. This is best 
done in the second language by providing a short definition of the word or through non¬ 
verbal methods. If neither of these methods works, translate the word into English, using 
a word or two and resume the lesson in the second language. 

Alternatively, give the learner sentences that use the new word and have the learner guess 
the meaning or underline the vocabulary words in the sentences. If the learner guesses 
incorrectly, offer a hint and ask again. Learners seem to remember things better when 
they discover the meaning of the words by themselves as opposed to being told the 
meaning. 

At the intermediate or advanced levels, the task-based format of Part III provides 
excellent context for the development of new vocabulary. In working to complete the 
various tasks, new vocabulary will constantly appear. This should be seen as an 
opportunity, so rather than instantly translating these new words into English, use the 
techniques described above. 

Practicing vocabulary 

After vocabulary has been introduced, it is very important that the learner be exposed to 
the vocabulary frequently. To establish recognition of the meaning of the word, the 
learner needs to hear the word in a variety of sentences containing the word. The learner 
can initiate this by giving the tutor a vocabulary card and asking for five sentences 
containing the word or by writing out five sentences and asking the tutor to put them into 
the second language. Later the tutor can ask the learner to do the same thing, offering 
corrections as needed. It is very important that the learner receive repetitions of these 
exercises because the learner will not acquire vocabulary without these repetitions. 
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Chapter 11: Working with Grammar 

Grammar teaching and the communicative approach 

Although the communicative approach stresses the importance of communication, it does 
not mean that grammar should be ignored. The communicative approach generally 
subscribes to two essential views regarding grammar. Correct grammar (and 
pronunciation) is a part of communication; learners need a certain level of accuracy in 
their language if they are to communicate. One way to approach grammar is to organize 
the course or syllabus according to grammatical structures; each chapter or lesson 
introduces a new structure, for example, pronouns, relative clauses and so on. 

Nevertheless, organizing a language class according to structure is problematic because 
learners do not acquire one structure at a time nor do they immediately use what they 
have been taught. As a result, many language teachers now prefer communicatively- 
organized, as opposed to grammatically-organized, textbooks. However, this does not 
mean that you should ignore the grammatically-organized textbook. Just because a 
course is organized according to structures does not preclude communicative activities. 

In fact, this guide has been constructed to complement the structure-driven textbooks so 
that a communicatively oriented learning environment can be established. 

Using a structurally-organized textbook 

If your class is working with a structurally-organized book, we suggest that the learners 
go over the lessons at home and that the tutor spend a limited amount of time at the 
beginning of the class to go over their questions in English if necessary. One of the most 
important things a tutor can do for the learner in class is to provide sentences in the target 
language that include those particular grammatical points that the learner is reviewing. 
This is to see if the learner understands the grammatical points and allows the learner to 
ask the questions about grammar if any. It is, however, not recommended that the class 
spend much time drilling grammar. 

Teaching without a textbook 

If you do not have a structurally-organized text, it is recommended that you follow The 
Guide. In addition, while you are involved in a lesson, think about a particular structure 
that occurs often. Save time at the end of the lesson to discuss that structure in English. 
For example, in the lesson on classroom directives, the imperative (command) structure 
will naturally arise. The learner will hear the structure and hopefully understand the 
structure in context. Nevertheless, it is useful to put sentences exemplifying the structure 
on the board and draw attention to the grammatical point at work. This can be done at 
the start of class before proceeding with the lesson. 
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Dealing with grammatical errors 


As discussed earlier, language is learned through exposure to and interaction in the 
language. Accordingly, we have designed Parts II, III, and IV of The Guide for this 
purpose. However, during classroom conversations, grammatical errors will inevitably 
occur. There are those errors that interfere with communication and those that do not. 
For the first kind of error, it has been shown that continued interaction in the language 
may help the learner reformulate his speech so the tutor can understand as in the English 
example below. 

T: When will you leave the United States? 

S: I have left three months. 

T: You will leave in three months or you arrived three months ago? 

S: I will leave in three months. 

From the above example, the tutor maintains communication in the target language. The 
tutor is confused about the learner’s meaning and so reformulates the sentence providing 
the correct form. It may also happen that the tutor simply expresses miscomprehension 
and the learner reformulates the sentence without prompting, simply by paying more 
attention. For example: 

S: lam not doing homework. 

T: What? 

S: I did not do my homework. 

When lessons are communicative, both of these kinds of exchanges will occur naturally. 
More common, however, are grammatical errors that do not interfere with 
communication. These kinds of errors are often overlooked in real life and sometimes in 
class by tutors as well. When the tutor hears an error that does not interfere with 
communication, it is recommended that the flow of communication be maintained by 
repeating the sentence using correct grammar. For example: 

S: I no have my homework. 

T: You don’t have your homework. 

Often the learner will not respond to a tutor’s reformulation by repeating the correct 
structure, but will instead respond by saying something like “yes.” The effectiveness of 
tutor’s reformulations (also called recasts) is currently being studied by second language 
acquisition researchers and is beginning to show that tutor’s recasts are helpful to second 
acquisition regardless of a learner’s response . 2 


2 Mackey, A. & Philp, J. (1998). Conversational interaction and second language development: recasts, 
responses, and red herrings? Modern Language Journal, 82, 338-356, 
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The above strategy calls for a tutor to simply provide the correct utterance. Should the 
tutor also provide some kind of grammatical explanation? First, if the error is related to a 
structure that the learner has already learned, the tutor’s recast should be enough to 
remind the learner. Moreover, one can imagine how disruptive a discussion could 
become if the tutor stopped to explain every grammatical error. One way to avoid 
disrupting the flow of conversation is to jot down the error and save time at the end of 
class to explain. However, if a new structure comes up that has never been discussed, it 
is recommended that time be taken to explain it. 

Giving grammatical feedback on essays or presentations 

One way to address grammar is to have the learner do short oral or written presentations 
followed by feedback. This technique is, however, controversial because research has 
not clarified whether or not feedback on oral or written presentations will help the 
learner. It is agreed upon that many learners want this feedback and expect the tutor to 
give it to them. Thus, you can take notes while the learner gives a short presentation, and 
then go over his grammatical errors with him. 

There are various ways for tutors to give feedback on writing assignments. Some tutors 
will correct errors and some will just circle the errors. Another approach is to choose one 
particular structure, relative pronouns for example, and focus your corrections only on 
that structure. In any case, the tutor should always give the learner a chance to rewrite 
the assignment and make the corrections. Remember that even if the learner is not going 
to be writing in the second language, writing can be a way for him to look at the structure 
of the language and reflect on grammar. 
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Chapter 12: Learning the Sound System 

Sound Systems 

Beginning learners may think that the sounds of another language are not only different, 
but difficult to learn. They may also have been told that these sounds are impossible to 
master after one has become an adult. Yet there is an important difference between 
learning to speak a second language as a native and being able to hear and produce 
important contrasts in another language, which is the goal of this chapter. 

Every language is composed of contrastive sounds that enable us to hear the distinction 
between different words such as the initial consonants of “thigh” and “tie” or the vowel 
sounds in “seek” and “sick” in English. We also know that these contrasts are not the 
same for all languages and that for some speakers this English distinction is very difficult 
to learn. It is worth noting that some people never learn this contrast and can still do 
quite well with English, even though this may cause communication problems and 
occasionally a humorous situation or an embarrassment. 

Learning to hear and to pronounce the second language 

This chapter is intended to help the learner develop an ability to both hear and produce 
the sounds not found in English. We recommend that the class resort to this set of 
exercises when the learner is having difficulty with the sound contrast and that 
overcoming the difficulty is important to the task at hand. 

We recommend that the learner be given an overview of the sounds of the L2 at the 
beginning of language study with the assistance of the language supervisor. An overview 
of the sound system is usually presented in the beginning pages of an introductory 
textbook. Only a few minutes should be spent examining each sound, and technical 
definition should be avoided when possible. 

For each letter (sound) the tutor should first say the sound both in isolation and in sample 
words for the learner to hear. If there is a problem, the class should use the series of 
exercises given below. The exercises may not help immediately. If not, notes should be 
made of the contrast so that it can be revisited at a later date. Following a review of the 
sounds of the language, we suggest simple dictation exercises to familiarize the learner 
with hearing and using these sounds. If possible, choose words of objects that can be 
pointed to in the classroom so that vocabulary will be learned as well. 

There are several activities that can be used to familiarize the learner with hearing and 
using the sounds of the new language. 
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Dictation exercises 


These exercises not only help to train the learner to hear the language as it is spoken, but 
also help to write and read the language as well. 

Step 1: Transcription 

The tutor says four or five words/sentences and has the learner transcribe them. The 
learner may ask for repetition, if needed. 

Step 2: Correction 

The tutor reads what the learner has written and helps the learner with errors. This can be 
done in many ways: 

■ point to the problem and contrast what is written with what was said; 

■ correct the transcription and then pronounce the correction; 

■ ask the learner to listen and repeat the words/sentences and figure out what the 
correct transcription is. 

Step 3: Comprehension 

The tutor explains the meaning of the dictated words or sentences and compares the 
meaning of the incorrect words that the learner wrote down while doing the dictation. 

Step 4: Pronunciation 

The tutor asks the learner to read (pronounce) the sentences that have been transcribed. If 
there are mistakes in pronunciation, the tutor repeats the utterance correctly and asks the 
learner to say the utterances again. If the learner remains unsuccessful after three 
attempts, a note of the difficulty should be made so that it can be returned to later. Then 
move on to the next utterance. 

Step 5: Feedback 

Dictation exercises take no longer than ten minutes. After completing a dictation 
exercise, the tutor and learner should take two or three minutes to review the exercise 
with the following questions in mind: 

1. Was the exercise too hard, too easy, or just right? 

2. Was the exercise too long, too short, or just right? 

3. Were there specific sounds that the learner had difficulty hearing? If so, which 
ones? What other sounds should be worked on? 

4. Should the amount of class time devoted to dictation be increased, decreased, or 
kept the same? 

This exercise can be used when it becomes clear that two sounds in the new language are 
different for the tutor, but sound the same to the learner. 
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Step 1: Identifying the sounds for practice 

It is recommended that these exercises be used only when the sounds of the language are 
causing a problem for the learner in the process of doing one of the lessons or exercises 
involving communicating. When the tutor recognizes that the learner has difficulty with 
hearing, or producing a sound contrast in the language, this is the time when this exercise 
should be used. It is recommended that the tutor allocate about ten minutes to the 
exercise and then return to the scheduled lesson. 


Step 2: Basic recognition 

Write two words that are identical except for the sound in question, such as 
“sick” and “seek.” The tutor then says each of the two words alternately and 
asks the learner to point to the one that is being said. As the learner begins to 
catch on, the tutor can then say the two words randomly until it is clear that 
the learner hears the distinction correctly. Then the tutor has the learner say 
the words, and points to the one that the learner is saying. 


[I ] [i ] 
sick seek 


Step 3: Adding new words 

Once the learner can distinguish the words, the tutor will pick a new word 
that represents one of the two contrasts (such as “weak,” following the 
example above) and asks the learner to place this in the column headed by a 
word that contains the same vowel sound. The process is repeated until it is 
clear that the learner can recognize new words correctly. 


Step 4: Dictation 

The tutor asks the learner to write a set of words containing the contrasts being studied. 


[I ] 

[i ] 

sick 

seek 


wea k 


Step 5: Declarative description 

If there is a statement that describes this difference either in the textbook, or by the tutor, 
it should be offered at this time. This may help the learner further solidify understanding 
of this difference. 


Step 6: Pronunciation practice 

Only after the learner can hear the contrast and can write it in dictation, the learner should 
be encouraged to produce the contrast. This may be done by asking the learner to say the 
words that have been transcribed. 

Training the learner to hear and produce the sounds in a second language is a long 
process and need not be done all at once. For example, if it is clear that the learner is 
having difficulty with the sound contrast in question, then the tutor should return to the 
discrimination tests above, but postpone further practice. During the period when the 
learner hears the distinction, but does not make it, the tutor should continually make the 
learner aware of the contrast as it is encountered in the lessons. Also, periodically (once 
a week), the tutor should return to the pronunciation practice until the contrast can be 
pronounced. 
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